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This evaluation is conducted in accordance withli&éwve on Higher Education and Research of
the Republic of Lithuania (30 April 2009 No XlI-24®)hich established the “principles of
guality assurance in higher education and reseant”’in accordance with the “Procedure for
the External Evaluation and Accreditation of Stitpgrammes” approved by Order No. ISAK-
1652 of 24 July 2009 of the Minister for Educatiand Science of the Republic of Lithuania
(Official Gazette 2009, No 96-4083). It takes due cognisance ofQhaer of the Minister for
Education and Science approving the general regeinés of the first degree and integrated
study programmes (9 April 2010 No V-501) pursuanAtticles 47.8, 48.3 and 48.7 of the Law
on Research and Higher Education of the Republid.idfuania Qfficial Gazette 2009,
No. 54-2140 and also takes due account of the Qufddre Minister of Education and Science
“Concerning Approval of the Pedagogues’ Trainingg#ations” No. V-54 of 8 January 2010
and subsequent amendments (12 December 2012 Np42)-1

An External Evaluation Team (hereinafter EET) hasduicted an Evaluation of the Pedagogy of
Pre-school Education Study Programme (653X11003)ilatus College. In conducting their
evaluation of the Study Programme, the EET havedaict compliance with the “Methodology
for Evaluation of Higher Education Study Programim@rder No 1-01-162 of 20 December
2010 of the Director of the Centre for Quality Assment in Higher Education) as well as being
guided by theStandards and Guidelines for Quality Assurance he European Higher
Education Area

The External Evaluation was conducted in the peAogust 2013 to October 2013 with in-
country evaluation taking place during the peried September 2013 to 21 September 2013.
The Evaluation included a one-day field visit tdrMis College on Friday, 20 September 2013.

This report does not paraphrase or re-presenttiigerof information presented in the Report of
the Self-Evaluation Group (hereafter SEG). Insteadpcuses on issues raised in the Self-
Evaluation Report (hereafter SER) as well as rgisiome issues not addressed in the SER but
which came to the attention of the EET during tharse of the Team’s time in Lithuania, and,
specifically, during the course of the field visit.

In addition to its examination of the SER, the Efllected information, data and evidence on
which to base its conclusions in the course ofitid visit through meetings and other means:

e Meeting with administrative staff of Vilnius Colleg

e Meeting with the staff responsible for the preparabf the Self-Assessment Report

e Meeting with teaching staff

e Meeting with students

e Meeting with graduates

¢ Meeting with employers of those who have gradu&tad the programme

e Visiting and observing various support serviceagstooms, library, computer services,
staff developments, laboratories, etc.)

e Examination and familiarization with students’ fimeorks, examination material.

At the end of the field visit, the initial impreesis of the team were conveyed to the teaching
staff of the programme.

We would like to express our appreciation to thinaxities of Vilnius College for the manner in
which we were made welcome and for the manner iiclwbur queries and our exploration of
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various key issues were addressed in a professantbbositive way by those with whom we
came in contact at the College.

The EET would like to pay tribute to the Centre @uality Assessment in Higher Education in
Lithuania and most especially to Agmamosiinaite for all of the support given to EET before
and throughout the visit to Lithuania.

Addendum: Following circulation of the draft EET Evaluationeport, VK provided
supplementary material in the form of “Answers”stame of EET's comments. EET is pleased
to note the VK statement that it appreciates thmear&s and recommendations made in this
Report and that they found the remarks to be “d&dlgrnvaluable”.

EET is pleased to note that VK is in disagreemeittt wnly a small proportion of the comments
made below. In relation to these items, EET daddeel that it would be appropriate to respond
to every single one of the items identified as thiild take EET into a debate outside its remit,
as set down in the “Methodological Guidelines”. wéwer, EET has been informed by the
supplementary material and, where appropriate,ag how made modifications (including

corrections and other clarifications) to this EE@pRrt.

I INTRODUCTION

According to the SER, Vilnius College (Vilniaus kgija: hereinafter VK) was established in
2000 as a State Higher School offering collegidtediss, developing applied research and
professional art. The institution has more than07&@dents and 475 staff.

There are eight faculties in VK: Electronics anébimatics, Economics, Business Management,
Health Care, Pedagogy, Design and Technology, Awl &grotechnologies. The SER
(Paragraph 21) explains that the Faculty of Pedadbgreinafter - Faculty) is responsible for
study groups of studies, applied research, andafts)organization, academic activities, quality
assurance, faculty performance planning. Accordm¢he SER, there are three Departments
within the Faculty: the Pedagogy-Psychology Deparin the Educational Technologies
Department and the Philology Department. Howeiretthe course of the visit to VK, EET
learned that, following a restructuring on 30 Aug@€13, the Departments of Pedagogy-
Psychology and the Department of the Educationahiielogies had been merged into one,
becoming the new Department of Educology which tesponsibility for three programmes:
Pre-school Pedagogy education, Primary School Educand Social Pedagogy.

In 2009, the Study Programme in the Pedagogy ofsElmeol Education (653X11003) was
accredited and received approval until DecembePG13

When the EET visited VK to make its evaluation bé tStudy Programme, it found that the
Faculty was housed and the programme was offered uilding that was quite unfit for
purpose. While located on well-developed parklahd,building has had minimal renovation in
recent years, mainly to the ground floor and adstiative offices. The Faculty is distant from
downtown and distant from other faculties. EETriea that both the communications
infrastructure and IT systems are weak, leadinglifficulties in communication within the
institution, as well as with other parts of VK amith the wider world. The internal telephone
system is not good. WiFi was only introduced lasaryand is not always working. Staff have
only limited access to computing facilities. Whillee IT rooms had been equipped with
computers, there did not seem to be a great awssarfghe uses to which IT systems could be
put at the pre-school level, for games, roboticathamatical concepts and pre-reading activities
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etc., partly for lack of appropriate software arttien facilities. Most of the other rooms in
which this study programme is offered spoke of gdme age. Classrooms were generally
poorly equipped. The stairs was of poor qualitithwineven steps and threads. Floor surfaces
were uneven and often patched. Although older awsd have been replaced with modern
double-glazed units, doors and other internalnfisi were calling for replacement. Rooms for
Art Education, Music Education and similar curreoubreas have not been refurbished or re-
equipped for decades, it would appear, while profaeilities for demonstration classes,
groupwork or laboratories devoted to different ediomal approaches, based on the work of
Montessori, Waldorf and other more contemporarycathrs were entirely absent. While some
spaces have been made available within the builfingthe use of students, the level of
equipment and facility available was not fit forrpase and far from normal standards. The lack
of investment was clear during the visit to thel€ge Library and in the evident lack of learning
resources to support students of a programme ity Eaildhood Education and Care/Pre-school
Pedagogy. In this context, it is hardly surprisihgt the programme suffers from poor retention
levels with a high level of drop-out. It is difitt to imagine that the current facilities can be
refurbished or made fit for purpose and an entimdy building may be required. In the
meantime, the failings identified above need to doklressed, as a matter of considerable
urgency, by the Central Administration and Leadigrssf the College if the institution is to
continue to offer pedagogical programmes.

Following circulation of the draft report, VK praled supplementary material in the form of
“Answers” to EET's comments in the above paragraptT is pleased to note the comments
from VK, especially as the text presented by VKg&dy vindicates the position taken by EET,
especially in regard to the location of the campod highlights VK’s intention to move to a
different location where other faculties are algebmtated and to build new facilities. Clearly,
there is a plan to provide better infrastructurehi@ future. The comments of EET as reported
relate to what it found on its intitutional viséther than to what may be there in the future.

VK, in its “Answers”, stated that “we disagree withe statement that communication between
the faculties and the administration is ineffectivét should be noted, from the above, that EET
never made such a statement. EET's comments on wgaroations and infrastructure were
informed by the comments made at meetings witH, gafdents and alumni/stakeholders, who
were very clear as to the inadequacies of the sysie well as by its own judgements.

In regard to the physical infrastructure, VK, ia fAnswers” document, provided supplementary
material including two Annexes indicating that tbellege possesses a “Certificate of Hygiene”
(Annex 1) and that in each year since 2005, thasebeen expenditure on remedial works to the
campus (Annex 2).

The EET is pleased to note that both students awcdhlspartners had a role in the Self-
Evaluation Group (hereinafter ‘SEG’). The SERaréigraph 24) states that the self-evaluation
was carried out in November 7, 2012 under Order W@5 of the Dean of the Faculty of
Pedagogy of VK which formed a self-evaluation grouphis may be an example of poor
translation as it is clear that the process waslected over a considerable period of time, rather
than on a single day. Each member of the Selft&tmn Group had specific responsibilities
(detailed in SER, Paragraph 25).

SER (Paragraph 26) states that the Self-evaluataanprepared in accordance with the schedule
(Annex 6). However, when Annex 6 is examinedrésents a diary of key dates in the process.
Surprisingly, Annex 6 makes no reference to thes ddtthe Dean’s order forming the self-
evaluation group. Neither does it refer to thedv@&nber 2012 as being the date on which the
self-evaluation exercise had been carried out #dsbeen stated in Paragraph 24 of the SER). In
fact, the first date mentioned on the scheduleevetbpment in Annex 6 is 20 December 2012
6
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and the first reference to a meeting of the SE&eslto a meeting held on the following day, 21
December 2012 with further meetings of this grouptiee 4' and 18' January 2013. Most of
the other dates listed in Annex 6 relate to theeglain which materials had to be submitted,
corrected or translated.

Neither the SER nor Annex 6 give a good indicabbthe processthrough which the SER was
prepared or of the extent to which various stakd¢rsl were involved or contributed.

In the course of their visit to VK on 20 SeptemB84.3 and, in particular, in the course of their
meeting with the SEG, the EET had the opporturatgstplore how the members of the group
had conducted their work and to discuss what suppegre available. The EET was pleased to
note that there had been a considerable levelgdgament with the process and that as many as
fifteen members of the faculty had participated iself-evaluation seminar conducted under the
auspices of SKVC. On the other hand, EET was aqoedethat there was no evidence of
involvement by the central administration of thdl€ge in the quality evaluation process.

The EET was surprised to note that there did neinstd be any engagement from the central
services of VK or from an office of Quality Managem and were also surprised that little
training had been offered or provided in relatienthe Quality Manual developed by VK.
Indeed, it was clear that many staff were entitelgware of the contents of the Quality Manual.
This view was reinforced when, in the course ofitfsitutional visit to VK, few members of the
SEG engaged with EET on this matter.

In a submission (“Answers”) received subsequerhéoinstitutional visit and in response to the
circulation of this Report in a draft version, VHegied that EET had “formed a false notion that
self-assessment and corrections were made onlpgltiie writing the self-assessment report”.
VK seems to have misinterpreted EET’s position. e Tdriginal SER stated that the self-
evaluation had been carried aut a single day(7 November 2012). EET did not believe this.
EET is pleased to receive confirmation from VK treg EET had expected and understood, the
self-assessment process had taken place over apkmgd of time. In its draft Report (as
above), EET had actually stated that “it is clelattthe process was conducted over a
considerable period of time”.

II. PROGRAMME ANALYSIS

2.1 Programme aims and learning outcomes

2.1.11In relation to thalefinition and clarity of the aims and learning oucomesof the study
programme, the purpose of the Study Programme is

to train a pre-school teacher who is able to bpaesible, independent and creative and
together with other development process particgpdntorganize high-quality child
development (learning) and to create an educatematonment which focuses on the
child and the needs of society.

The SER (Paragraph 29) identifies the specificabjes as being that the future pre-school
teaching professionals will:

Improve personal characteristics and socio-cultcwatpetence.
Communicate and collaborate.

Manage information and changes.

Reflect and learn.

Cognise the child.

agrwnhE
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6. Simulate pre-school and pre-primary school develamoontent.
7. Manage the process of education.
8. Pedagogical interactions with the child's family.

In the course of meetings at VK, EET expressedotscern at an apparent confusion between
objectives and learning outcomes, with learningcontes being presented only in an Annex.
Assurances were given that there is a focus omilegoutcomes. However, the EET does not
feel that the bulleted list above is written in gtgle of learning outcomes.

In a submission (“Answers”) received subsequernhéoinstitutional visit and in response to the
circulation of this Report in a draft version, Vkadfied that the above list should come in two
parts with items 1 to 4 being “General Competen@s! the remaining items being “Subject
Competences”. While appreciating the clarificateord the reason offered (“while emailing text
for translation, a horizontal line disappearedET considers that the lack of a focus on
‘Learning Outcomes’ remains a problem.

SER (Paragraph 30) summarises the programme gobhsieg to develop

student competencies that are required for highitgymaofessional activity:
recognizing the care and the educational needsecthild, creating a favourable
environment for the child's development, organizimgresponsible and creative
educational (learning) process, a constructiveaateon and cooperation with the
family and also with the stakeholders on the aamgants. In response to the modern
society and human needs, the studies develop stideftections, learning to learn
skills and continuous improvement attitudes.

In regard to thepublic accessibility of the aims and learning outmmes of the study
programme, information on the Study Programme,ttagewith its objectives and the results are
publicly available on the VK website as well asrigeon the website of the Faculty and on the
AIKOS website.

The SER (Paragraph 31) details the arrangementedannual evaluation of the programme and
the arrangements for programme revision. It dbssrithe manner in which the pedagogical
practice evaluation results are examined, takimg atcount stakeholders' views as well as the
manner in which the final thesis evaluations araymed. It also identifies the other factors that
contribute to programme change, such as the nefetlte @re-school market. This paragraph
identifies the various bodies involved, such asDepartment itself, the Dean's Office and the
Committee of the Pre-School Education Study Program

All teachers after the exams make questionnainestéments about the study process. Often the
results of the student surveys are presented omthmet. At the end of each academic year,
there is a meeting in the Dean’s Office to anathseresults of these surveys.

2.1.21n relation to the extent that tlpgogramme aims and learning outcomes are based on
the academic and/or professional requirementdshe SER does not really discuss this issue but
simply presents (Paragraph 32) a long list of #hes| orders, regulations, declarations and
descriptors that apply to this field of study.

The SER indirectly addresses the issue of the exterwhich theprogramme aims and
learning outcomes are based on public needs Paragraph 34 which highlights the fact that, in
surveys conducted among employers in 2010 and 2012,

e 90% of employers rated the graduates' final practery well,
8
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e 60% say that students' academic preparation isllerteor did not notice any
weaknesses,

e 43% emphasized the fact that students activelyesged their ideas, characterized by
creativity, quickly earned the trust and admiratafnchildren, tried to devote time and
attention to each child, answered all their questio

From this, the SEG draws the conclusion that the\sProgramme meets the expectations of
the graduates (other than the large proportiortuafents who drop out). However, it does not
give a picture of how the graduates meet the neédbke public. For example, there is no
discussion of how the particular aims and outcomatch the needs of Vilnius city or region,
(although this is touched upon, very briefly, lateParagraph 38).

2.1.3 In regard to the extent to which thpgogramme aims and learning outcomes are
consistent with the type and level of studies andhé level of qualifications offered Paragraph
33 of the SER notes that the programme meets tpgreenents, both in relation to training
standards and qualifications, as set out in thec@ffGazette, 2011, No. 99-4680) and other
documents. Paragraph 35 notes that the prograneseiption and learning outcomes were
guided by the Bologna Process, the European Credlitsfer and Accumulation System (ECTS)
implementation guidelines, the Dublin descriptard ather similar Documents

2.1.4 In relation to thename of the programme (Pedagogy of Pre-school Educgtibns
surprising that the SER does not offer VK's defont of Pre-school Education. While
recognising that the phrase “pre-school” is wideged in Lithuania to describe programmes
such as this, this is a negative way of definirgdhea, as it is a description based on something
else (“School Education”) from which it seeks tetatiguish itself. It would be best if the title of
this and similar programmes were to define itselferms of its focus, possibly describing itself
as ‘Early Childhood Studies”, as “Early Years Educdtia@n possibly as “Early Childhood
Education & Care”.

There is also some diversity of language in refatmthe graduates of the programme with the
use of titles such as “Pre-school Pedagogue” (Datde, p. 2; also Paragraph 51), “Pre-school
teacher” (Paragraph 29) and “Pre-school teachimgjepsional” (Paragraph 29). There are
references to “pre-school and pre-primary schoeklbppment” as though the cohort of children
going through such development were a single cobegioup. There is very little evidence that
adequate account has been taken in planning thgrgonone of the vastly different needs of
children at various stages in this cycle when taeited subject content listing is examined. In
relation to thecompatibility of learning outcomes with content,the EET is very concerned
about what seems to be a mismatch between theirlgapntcomes presented and the subject
content through which these outcomes are to beaetii

In a submission (“Answers”) received subsequenhéoinstitutional visit and in response to the
circulation of this Report in a draft version, VKKpgessed the view that the EET position set out
in the above paragraph “actually doesn’t correspontihe reality”. Yet, in their response, VK
acknowledge that “Efforts are being made to include the study programme subjects which
will enable students to achieve the intended resudind thus to acquire the necessary
competencies” and that “In July of 2013 the agrednwas renewed revising the subject’s
names and content. The commission couldn’t notieediteration as the self-assessment was
presented to SKVC in February, 2013” as well asngpthat “We admit that the subjects’ names
do not reflect clearly orientation of the study tet to a child but they are connected to the
classification of educational sciences in Lithuani&EET’'s comment was essentially about the
need to have programme components clearly addgefisendiffering developmental stages of
pre-school children and about the need to haver deEsrning outcomes, compatible with
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programme content, and not about the names ofttlty subjects. EET considers that the
comments received from VK actually consolidate EEdiews on this matter.

Having regard to the requirement that the naméefptrogramme, its learning outcomes, content
andthe qualifications offered are compatible with eals other, the SER, in Paragraphs 36 and
37, points out that those graduating from the mogne obtain a professional Bachelor's degree
along with a teaching qualification and that tlighe only such institution in Vilnius providing
this qualification (“the only Division of collegiatsector training specialists in the region of
Vilnius”).

Paragraph 37 of the SER also notes the existena#hef, similar, programmes at Kaunas,
Marijampole, Klaipeda and Panevezys Colleges, gomp point out that these programmes are
comparable, being similar in design and structure and that,this reason, mobility between
these institutions is possible, although no infdrarais provided on the extent to which such
mobility occurs.

Paragraph 38 of the SER highlights the regionali@ance of the programme, especially in an

intercultural context as the programme makes pravigor regional languages (Polish and

Russian) but also pointing to the fact that mosthef students of the programme are recruited
from the Vilnius region. Annex 5 noted that it hpkviously been advised that a review be
conducted of the study support system for studehtsse first language was not Lithuanian (i.e.

Russian, Polish) by (a) the provision of specialgpammes to improve knowledge of Lithuanian

and (b) improving relations with schools in theaafef. Annex 5).

In the course of the meeting with the Administratgiaff of VK on 20 September 2013, EET
had the opportunity to explore these issues furtiembers of Faculty informed EET that 70%
of the local population are now Lithuanian speakenie 30 % speak either Polish or Russian,
the bigger proportion being Polish-speaking. EKpressed some concern that there appeared
to be on-going problems in relation to supporttf@se students. The newly-appointed Dean of
the Faculty stated that in the education area,estisdfrom all schools now have a common
Lithuanian examination and that the results shoat the achievements of non-Lithuanian-
speaking students are good. She (the Dean) ase&Edhat Faculty are aware of the problem
and that they have been offering an optional stubj#dgthuanian language”) as a way of
resolving this issue. Paragraph 130 notes thatl#imguage support programme is offered in
Semesters One and Two as that is where it is neestad.

2.1.5 This may be a matter of translation but the SEBs@mts advantage$ rather than
“strengths” outlining as the major advantage the manner irclwlthe study programme “has
been regularly reviewed, analysed and updatedcaordance with the results of the surveys
constantly collected from the stakeholders, teachad students”. The SER goes on to note that
“the content of the study programme has been entaied towards achievement of the expected
learning outcomes; the whole system of studies measodelled according to student centred
learning strategies”.

The SER remains silent on other apparent strengésented in the SER, such as the regional
benefits of the programme and the close collabmmatvith other institutions offering similar
gualifications.

Under the heading ofdisadvantage$ rather thanweaknessesthe SER sets out a single
difficulty identifying the “lack of experience irsaessing and validating non-formal and informal
self-learning outcomes”.

Not surprisingly, the onlyAction for improvement” proposed relates to the need “to create a
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methodology for assessment and validation of the-foomal and informal self-learning
outcomes”.

EET considers that the annual review, analysisiugrahting of the programme is very much to
be welcomed as a particustrength of this programme. It endorses the role whichleiis and
other stakeholders play in this process.

EET welcomes the relationship between VK and otpeviders of Per-school Pedagogy
Programmes and, in particular, the arrangementsnfatual recognition of qualifications
obtained, leading to some level of student mobdityoss programmes.

EET notes the extent to which VK has sought to esklregional needs, including the needs of
linguistic minorities, and hopes that the instiatcan make further progress in this regard.

With regard toweaknessesn relation to Programme Aims and Learning OutcenteET is
concerned that there is continuing confusion of &if®bjectives and Outcomes and does not
feel that Learning Outcomes have been put at tlaet lod the programme, either in regard to
content, programme delivery or programme assessment

2.2 Curriculum design

2.2.11n relation to theextent to which the curriculum design is in compliace with the legal
requirements, the SER, as noted above (Section 2.1.2), in Paphg32, presents a long list of
the laws, orders, regulations, declarations andrgesrs that apply to this field of study. There
is a presumption that the curriculum design mektefahese regulations etc., but no specific
evidence is presented on this. Most importantlygrehis no explicit indication of how the
programme has switched from being a content-oriedtanodel to one with a focus on the
achievement of learning outcomes.

Paragraph 39 of the SER gives some detail on tlygmahich the programme structure meets
those legal requirements which relate to the volofregudy and the amount of credits allocated
to the various facets of the study programme. SER states that the volume of studies is 30
credits per semester. While this might be accudmat&ull-time students, this is not true for part-
time students, as can be seen in Annex 8.

Paragraph 39 of the SER notes that, since 2011;Z022 of the programme is given over to
Students’ self-study work.

2.2.2The issue as to whethtite study subjects and/or modules are spread evenind as to
how it has been assured thia¢ir themes are not repetitiveis addressed indirectly in the SER.
In Paragraph 44, we are informed that the studgnarame is set out on “the parallel model” but
there is no explanation of what that means in tireeat context. We are also informed that

The subjects layout is oriented primarily towartglents‘ practical professional skills
based on modern education (learning) conceptsjgoms, technology acquisition,
development, analysis, reflection, communicatia@gperation, the development of
team work skills. (Paragraph 44)

2.2.3As regards the extent to whithe content of the subjects and/or modules is comssent
with the type and level of the studiesthe SER (in Paragraph 40) notes that

The subjects of the Study Programme are includedaltheir links with the areas of
professional performance, competencies, and prageal@arning outcomes. Study
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course descriptions are prepared in such a waythate contents, results, study
methods, evaluation methods could help a studesmthieve learning outcomes and
programme learning outcomes.

Annex 1 of the SER gives the detailed course dasens of fifty-two (52) different Course
components. For the most part, the titles of th@egramme elements sound as though they
were pre-existing and are simply offered to thedd&pgy of Pre-school Education” rather than
as if they were designed specifically to meet tleeds of a cohort of students taking a
programme relating to early years education. Ve gn insight, while there are a small number
of references to the “Child” in the programme #tighild Health, Child & Family Law, and
Children’s Literature), there is not a single refae to “play” one of the most important
learning modes for children of this age. A progn@e centring on the child might have
programme components such as

Assessment of Children’s Learning & Development
Building Partnerships between Family, CommunitieS&vices
Developing the Child’s Thinking & Problem-solvingifs.
Different Types of Play

Education & Care

Play as a Teaching & Learning Methodology

Supporting Children’s Learning & Development

The Role of the Adult in Creating a Nurturing Ermriment
Childhood Sociology

Alumni of the study programme indicated to the EBTthe course of their meeting with the
group that they would favour the adoption of a mariéd-centred curriculum.

Paragraphs 41 to 51 (inclusive) of the SER, takgether with Annexes 7 and 8 of the Report
offer a most informative insight into the structaed content of the programme as currently
constituted. Paragraph 41 gives an overview ofptlegramme content in the First Year of the
programme indicating that it seeks to “join theiactearning process” with the “knowledge,
skills, abilities required for deeper studies” atile acquisition and (self)development of
professional activities for cognitive, instructidpaactices”

Paragraph 42 of the SER gives an overview of thaests studied in the second year
highlighting the extent to which the subjects iregfion “are directed to educational activities,
pedagogical interactions, educational environment acontent knowledge, modelling,

experience reflection, preparation for predictimgirting (learning) prospects, reasoning and
planning”. This second year also has a focus onramipg the students’ capacity to

communicate effectively while there is an opporyrfor students to choose one of two
compulsory subjects: Intercultural Communicatior-amily Pedagogy.

Paragraph 43 outlines the range of disciplines #natincluded within the studies of the third
year, drawing particular attention to the importud the Final Thesis of Pedagogical Studies
and stating that “the fifth semester students sunz@aheir pedagogical studies by writing Final
Thesis of Pedagogical studies”.

Paragraph 44 indicates that students in the théar ynust choose between “Introduction to
Philosophy” and an “Introduction to Anthropology’hike Paragraph 45 lists the optional
subjects that are available. Although Paragraplcldbns that these “optional subjects are
oriented towards the competencies, required fon-ljigality professional activities, acquisition
and improvement”, it would be difficult to claim ah all of them are equally useful to a
professional about to embark on a career in thé 6EPre-School Education.
12
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A previous Programme Review of this study programmiech was conducted in 2005 had

recommended that the programme “start addressipgstosuch as Inclusion or Inclusive

Education (to embrace the area of giftedness)atba of multiple intelligence, and the area of
Learning Styles”. EET did not find any referenoetlie SER as to how this recommendation
was being implemented.

In a submission (“Answers”) received subsequerhéoinstitutional visit and in response to the
circulation of this Report in a draft version, tMK commentary on the above paragraph
highlights the fact that programme adjustments leeh made after 2005. However, it appears
from the commentary that this was only domi¢hin existing subject areas which is why the
detail of any changes that may have been made gnbe found within subject descriptions,
leaving the major subject titles largely unchanggdr this reason, VK’s response on this matter
seems to reinforce the view that there had beerundamental reform (i.e. subjects being
removed or other subjects being brought onto tbgnamme) after the previous evaluation.

Clearly, in a professional degree in pedagogy,tm®ds a core component. Little comment was
made on the structure of the various practiceshimn $ER. For that reason, EET spent
considerable time in its various meetings at VKlarifying how the practices are conducted and
assessed. Those responsible for the area expldiatthe first practice, which is in the second
semester, is about knowing an institution. Stuslepend six hours a day in the institutions for
three weeks. They observe the children, havingehdhe age group with which they wish to
work. During their preparation for the practidee tstudents receive tasks. The second practice
Is in Semester Three and lasts for 4 weeks. dt‘isearning Practice”. The students are given
tasks. They observe the work of teachers andeyp dhe learning how to work. For example,
they may organise the Morning Circle or they mayamise games for the children when they go
outside. They are supervised by the College sigmrand also by a pre-school teacher. One
member of staff gave the example of having her esitgl located in five or six different
institutions, with each student under the care asingle class teacher. She normally has 25
students on practice and will have thirty-five (3®urs to spend in the institutions supervising.
Out of the sixteen people attending the meetingadhing staff, just four supervise practices.

Usually the practice is assessed and discussdakeisdtting as the teacher is involved in the
assessment. Arising from discussions with teacktadf in the course of the visit, it became

clear that a somewhat different formula may applyifferent practices. However the amount
awarded on the basis of the presentation was alvmaifse range of 50% to 60%. After every

practice, the students write up reports and malesgmtations and also they make those
presentations in public. However, when discussdtl stiaff, they were not entirely clear as to

the formula for assessment. Annex 1 (Final pradiiac) indicated that the formula for the Final

Practice has three grade components:

X1 — assessment by the group teacher (mentoo- 20
X2 - assessment by practice guide (tutor)- - 20%
X3 - project presentation— 60%

The latter 60% is itself made up of three elemezdsh carrying 20% of the grade:

e Student monitors and analyses the group environmaitability for the individual
children’s activity.

e Student models the education / learning in grougtent taking into account children’s
aptitudes, interests, age and abilities. Providebree-week plan using the modern

13
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methods and applying modern communication andnmétion technology:

e The student performs the conditions of childrerdsngs, educational, and cognitive -
research studies. Presents the analysis.

This means that the greater part of the creditnarded for a presentation rather than for the
student’s performance in the actual practice gettiRurthermore, while the criteria used by the
mentor and the tutor are noted in the SER, themoisnformation on how quality levels are
standardized either within the institution or aesrothose institutions that offer similar
programmes. From discussion with the employerg, [EBrned that they attach little importance
or credence to a student’'s practice grade wheruitegy new staff. Very often employers
identify students on the practices to whom theyrmffosts. Out of 13 alumni who met with
EET, five are now working in the places where thag done their practice, almost all having
been invited to apply for their posts during tHaial practice.

EET notes that subsequent to the visit, new matere provided by VK in relation to the
assessment of the practice in its “Answers” documémthis document, VK held that EET saw
the presentation as “just a simple oral presentatid/K gives no evidence of why it came to
this (inaccurate) conclusion of EET’s views. EEAdlalready been informed on the detail of the
practice and in regard to its grading through ttegemals in the SER and especially through the
detail for ‘Professional Practice 1’, ‘Professiofactice 2’, ‘Professional Practice 3’ and the
final ‘Professional Practice’ as set out in Annewrflthe SER and was evaluating the extent to
which those charged with supervising the practi@ed an understanding of the system. In the
course of the institutional visit, EET repeatedbught information from all stakeholders about
the practice and its assessment. EET was givéridd and sometimes contradictory responses
in its meetings with staff, students and socialtrgas, as well as with management. In
particular, EET noted that members of staff weré¢ aole to explain clearly how student
assessment were organised, giving different ansveifferent formulas and differing grade
weightings for the various practice componentsnere single meeting.

Contrary to what is stated above (based upon theéulaadescriptor for the final Professional
Practice), VK now says (in its “Answers” documetitat the practice is assessed on the
following basis.

X1 -20 % assessment of the students general ¢cengaeskills by the mentor.

X2 — 20 % the tutor assesses the student’'s altditgresent his/her activity during the
practical training, i.e. oral reflection which isegented as a practical training portfolio.

X3 — 60 % assessment of the tasks for the pradiiery task is assessed separately (20%
each) i.e. the student has to fulfill differentkssn the place of practical training. The
student’s activity is observed and assessed bsndrdor and, if possible, by the tutor.

Arising from this new statement, EET is deeply @ned at the limted role played by VK
personnel in supervision, especially in VK’s ackhedgement that the 60% X3 assessment is
“is observed and assessed by the mentoriapdssible by the tutor”. It is likewise concerned
at the emphasis now placed on assessing “task®érrtan assessing “teaching” and “teaching
competence”.

While this new material from VK, which had not begmesented either in the original SER or

explained in the course of the institutional visidds to EET’s understanding of the official

postion in regard to practice at VK, EET is not nioma position to verify this new evidence or

to check the extent to which stakeholders, inclgdstudents, mentors and staff, share these
14

Studijy kokyhkes vertinimo centras



understandings and actually apply them to the wect

2.2.4As to whethetthe content and methods of the subjects/moduleseaappropriate for the
achievement of the intended learning outcomeghe SER (Paragraph 46) states that the
“Subject studies are focused on the achievementStwdly Programme learning outcomes”.
Annex 7 of the SER presents what it calls the “$tBdbgramme Objectives, Competences And
Learning Outcomes”. When this Annex is examinexd finds that it has a column listing all the
subjects through which the various objectives, ceteipces and learning outcomes are claimed
to be achieved. The problem is that this colunvegia very formal listing of traditional subject
areas and it is very unclear how any particularjexibis to achieve the learning outcome to
which it is attached. When an individual subjesaais examined, we find that great care has
been taken in the writing up of “Programme Learnigicomes” as well as “Subject Learning
Outcomes”. However, it is not clear that the ass®st instruments used maintain this focus on
Learning Outcomes. When most modules are examaldthugh there is evidence of a great
diversity of assessment methods in many areasnést the “Assessment Structure and Criteria”
makes no direct reference to the assessment ofilgaoutcomes. Yet, in Paragraph 103 of the
SER, we find the statement that

Evaluation criteria for learning outcomes appliegiudy programmes are based on the
limits of competences as defined in professioramidards. Evaluation criteria allow for
measuring the level of achieving learning outcoreesluation strategies and
evaluation criteria applied in implementing thegnaimmes correspond to the
competences of a social pedagogue and primary extasaexpressed via learning
outcomes. Evaluation criteria assess the levdiedretical knowledge, practical
professional activities and general pedagogictaslithe level of demonstrating
behaviour on a plane of learning. The summativéuetian based on such criteria
provides a possibility to gather data about thalte®f a professional baccalaureate
study programme during studies and practical tngini

EET is not satisfied that the assessment instrisniantise focus adequately on assessing the
extent to which a students shows that s/he hasnedsthe intended learning outcome in a great
many cases.

2.2.5As to whetherthe scope of the programme is sufficient to ensurearning outcomes
Paragraph 47 explains that the number of credastgd to a subject area depends on the number
of Learning Outcomes associated with that areaenvRéragraph 48 states that “the ratio of
theoretical and practical training and student$f-sedy work hours depends on the learning
outcomes and methods to achieve them”.

2.2.6 In regard to the extent to whictne content of the programme reflects the latest
achievements in science, art and technologid3aragraph 49 states that “the study program is
improved according to the changes of society nethds,changes of education science and
practice in Lithuania, Europe and the world”. Tiparagraph offers examples of how the
programme has been adapted to take account ofaegrcus on Intercultural Education,
Reflective Pedagogy and Problem-based Learning edlsas changes made in 2012-2013 in
order to allow the greater use of Problem-baseahileg methodology. (cf. also Paragraph 130).
However, the EET saw no evidence to show that stsdead taken on board a more reflective
approach to their own practice. Neither did EETdfievidence of the use of Information and
Communication Technologies within the various @ular areas and staff and students seemed
to have little knowledge of the great amount ofrsomaterial which is now available for use with
the target age group (0-7).

2.2.7 In place of ‘Strengths” and ‘Weaknesses,’ the SER identifies Advantages” and
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“Disadvantages”. Under “Advantages”, it identifies just two “advagés”:

The content of studies, methods of teaching an@sassent are related to the
learning outcomes.

The content of the study programme is focused dfrseely and practical
preparation of students for the labour market.

EET considers that the first of these “Advantagesiothing more than what should be expected
and, as such, feels that it cannot be identifiedrasadvantage”. In the case of the first claimed
advantage, EET was not convinced that there isuadedinkage between the content of studies,
the methods of teaching and student assessment.

In relation to the second item on the list aboVeT Eound evidence of the practical preparation
of students for the labour market, but had someewms about the proportion of self-study on
the programme, especially in regard to quantifyiagd assessing this element of the
programme. In particular, EET noted the very larggease that there had been in self-study
hours between 2008 and 2012 and the correspondirgase in both hours for lectures and time
spent on practice (cf. Paragraph 116). Apparentiys change had been made as part of a
European project “Internationalisation of the Cawhum in Pedagogy”, according to
documentation provided to EET in the course ofrtiisit to VK.

In relation to “Disadvantages”, the SER identif@uly a single weakness, namely that

The subject-based study system is not sufficieitglyible for realization of a student-
centred education.

As little evidence was presented in the SER intigglao this matter, EET is not prepared to give
a view on this issue or on the attached “Actionlfoprovement” (again, there was just one).

From EET'’s perspective, it is difficult to identifyenuine strengths in relation to the Curriculum
Design of this programme and, indeed, EET has seeng considerable concerns about the
“Weaknesses”that it identified. In particular, as noted abpiteis concerned that this is a
content-oriented programme, lacking the child-aahtfocus that would be appropriate to a
programme designed to meet the needs of early pelrsators. EET considered that many of
the areas of study (for example, “Introduction talé&sophy”, “Introduction of Anthropology”)
did not seem to have been designed for this promr to meet the needs of early childhood
educators. There appears to be a culture of cangrto teach specific subjects that have always
been part of the curriculum which will keep stafeady in post, continually employed, rather
than focussing on student need.

EET is not satisfied that the assessment instrusnentise focus adequately on assessing the
extent to which a students shows that s/he hasneassthe intended learning outcome in a great
many cases.

Having examined all of the evidence presented @@SER and in the accompanying Annexes,
EET made the assessment given in the above pahagiap submission (“Answers”) received
subsequent to the circulation of EET’'s Draft Evéilwa Report, VK has now presented entirely
new material addressing the gap identified by EEhas included a Table which is presented in
Annex 7 of its “Answers” to EET. EET is pleasednate the extent to which assessment of the
kind EET had advocated will be introduced. Howewasrthe material provided by VK does not
relate to any factual error or misunderstandingrenpart of EET, EET does not consider that
this new material should influnce its assessment.
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EET is deeply concerned that the high point of efgesional degree should be seen in the
description of a practice rather than in the praifasal practice itself and that the assessment
should have such a strong focus on a report/prasent rather than on the quality of
professional practice.

The content of the programme, the learning outcothes mode of assessment and the lack of
standardisation caused EET to question whetheptbigramme merited being placed at Level 6
on the European or Lithuanian Qualifications Framuw

2.3 Staff

2.3.1 As to whether thestudy programme is provided by the staff meeting dgal
requirements or not, Paragraph 52 of the SER notes that tHé siambers have an average
teaching experience of 25 years and that “all teecltonstantly participate in professional
development, the majority of them are involvednternational exchange programmes, conduct
workshops and perform other activities”. It doest say how many staff members have
experience of working in the field of early childit care of education nor does it give an
average for the length of experience in such ggtirSimilarly, Paragraph 61 highlights the fact
that “staff engaged in the study programme is lyigidperienced (100% of teachers have three
or more years of teaching experience)” without altyusaying what experience they might have
in the field of pre-school education.

The SER does not illustrate how the requirementsden in the “Regulation on Training
Pedagogued”and “Description of the general requirements fegrées providing undergraduate
and consecutive study programmes” have beefi met

In its submission (“Answers”), received subsequerthe circulation of this evaluation report in
draft form, VK took issue with the above commenmisinting out that they “disagree with the
view that the teachers involved in the program hawepractical experience in this field”,
although EET had never stated this. VK, in thisponse, says that 21% of all (28) teachers in
the programme have preschool pedagogy as a basiatezh. 21% of 28 is 5.88 persons. As is
set out above, EET had identified six members eftéaching force who had such qualifications.
VK also point out that “25% of teachers have pradtiexperience of work in pre-school
institutions, but they do not say what the duratbthis experience is. Later they say that “most
teachers working in the study program have 15-205/eontinuing work experience”, (the SER
had said they had an average of 25 years) butigles statement does not address the question
of length of experience in teaching at pre-schewkl either. Further obfuscation on this issue
arises from the statement that “According to thacher’s certification provisions approved by
the Ministry of Education and Science a teacheo Whs been working 15 or more years as a
teacher in a particular area is considered as aiase in his field. So it can be said that
teachers’ competencies are adequate to ensureutigyoof the study programme”. In this
submission, VK corrects the statement of EET pogbut that there are two teachers who have
research interests in early childhood educatiothdalgh they do not add that both of these
teachers have been full-time employees of othdituiesns for some years now, one at LUES
and one at VDA) while adding that another, Dr. 8gr§jleyfah (sic.) has academic interests
“related” to pre-school education. VK also addsneofurther new material in relation to
internships and the employment of a new teach#frarcurrent year.

! Regulation on Training Pedagoguegproved by Order of the Minister of Education &uience of the Republic of Lithuania
15/05/2012 No. V-827.
2 Description of the general requirements for degpeeviding undergraduate and consecutive study paognes09/04/2010
No. V-501.

17

Studijy kokyhkes vertinimo centras



2.3.2As to whetherthe qualifications of the teaching staff are adecate to ensure learning
outcomes Paragraph 61 of the SER states that the programsstaffed “in accordance with the
Education and Studies Act of the Republic of Lithiaa(30 April 2009, No. XI-242), Vilniaus
kolegija/University of Applied Sciences Statute L8y 2012, No947), Regulations of Teacher
Workload Composition (the Rules of Procedure in\tie the VK Academic Council e-meeting
of 14 April 2009, Protocol N. AT-5), and requirentefor teachers”.

Paragraph 61 also highlights the fact that allfssafection procedures are “carried out in
accordance with the Labour Code of the RepublicLitiuania, Laws of the Republic of
Lithuania, Government resolutions and other legtd eegulating labour relations, as well as the
VK Rector's orders” and that VK has its own procexfuregulating teacher selection principles,
procedures and arrangements.

Paragraph 61 states that “all teachers workindnénstudy programme have Master's degree or
equivalent to a Master's degree, doctoral degreasedPhD students”. The Curriculum Vitae of
all of the teaching staff are presented in AnnexTRBis shows that staff of very differing
professional and educational backgrounds are iegbim the delivery of this programme which
can be a very good thing. However, when Annex &aemined with a view to finding out how
many of the staff have qualifications in the fiétat which the students are being prepared, the
picture emerging give rise to some concern as thdyfollowing six members of the teaching
force appear to have any formal qualificationshiss field:

e Stefanija Filipov¢ who qualified as a nursery teacher originally &tdr as a lecturer of
pre-school pedagogy and psychology and methodalofme-school education

e Vanda LukaSeviwho qualified as a lecturer of pre-school pedagagyy psychology and
methodologist of pre-school education.

¢ Rima Rutkauskietrhas a Bachelor's Degree as an Educator of Preskdfaucation,
methodologist

e Sergejus Neifachas who has a Bachelor's Degreeducd&ional Science (Educology),
Pre-school educator and primary school teacheris ldkso:

1. Chairman of the committee of LEU (Lithuanian Unsity of Educational
Sciences) Faculty of Education, Pre-school educdtioMaster’'s degree
programme.

2. Chairman of the committee of LEU (Lithuanian Unsigy of Educational
Sciences) Faculty of Education, Pre-school andgyegpry education for
Undergraduates.

e Marija Stacewlien¢ who qualified as a lecturer of pre-school pedagagy psychology
and as a methodologist of pre-school education.

¢ Ingrida Stankewiiené who qualified as a lecturer of pre-school pedagagy psychology
and as a methodologist of pre-school education.

In the course of the visit at Vilnius College, imerged that two other staff members, one full-
time and the other part-time also had appropriatdifications. Sigita Leistrumieninformed the
EET that she has such a qualification but she lvadb@en included on the list above as she did
not specify Pre-school Education on her list oflfjeations, entering instead “Qualification of
an English Teacher”. Dr. Sigita Montvilaite, a mmanof the Dept. of Dance Pedagogy, advised
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the EET that she had done a PhD in the area o$gireel education. However, it appears that
she is a full-time employee of LUES rather thaivit

While there is some evidence that a number of iddad staff members have taken a research
interest and have presented papers in the fietetls no clear evidence from the Curriculum

Vitae presented in Annex 2 that any other staff t@ninas a Masters or a Doctoral qualification

in the field of early childhood or pre-school ediima.

When EET met with members of the teaching stafthien course of their visit to VK, it was
noticeable that out of 16 staff members who attdrile meeting, only three said that they were
qualified as pre-school educators. While Parag@blof the SER states that “it can be stated
that qualification and experience of the teacheesaglequate to achieve the intended results of
the study programme and study subjects”, it isrctbat the level of qualification and of
experience in the field of pre-school pedagogy @¢dod considerably improved. Teachers within
this programme do not offer their own publishederiat and scientific papers for students’ self
study time and preparation for the seminars — @dygejus Neifachas offers his manuals and
text books within module reading lists.

In its “Answers” document submitted subsequenhtdirculation of this Evaluation Report in
draft form, VK claimed that EET had stated that Ifodr. Sergey Neyfah has prepared a
published educational and methodological matevidiich is used for lectures”. [Presumably,
this is “Sergejus Neifachas”, as listed in the @utum Vitae Annex]. They then go on to say
that “the resource lists in the descriptions of slubjects include materials developed by the
other teachers”, but they name only two staff duthe twenty-eight for whom this is true (dr.
Vitalija Graziert and Jolanta Sukoviépalthough the former only occasionally lectured/Kt
being an employee of VDA. This begs a questioruabee remaining 25 staff. It might also be
noted that having something in the “descriptionhaf subject” is not the same as having it in the
“module reading list”.

2.3.3 As to the issue of whethéghe number of the teaching staff is adequate to eore
learning outcomesthe SER, in Paragraph 56 and also in Table linesthow the research and
artistic activities of staff “comply with their smtific-artistic interests and ensure the quality o
the subjects taught”. There is a listing of prggem which individual staff members have
become involved.

Paragraph 58 states that the “teacher and studgatin the study programme is optimal and
ensures appropriate quality of studies”. It goedm say that “some theoretical studies of the
general college subjects are carried out in streahile seminars, practical work, individual and

group work is organized in subgroups or smalleugsj

It seemed very surprising to the EET that the SEfRIl state that the Student Practice “in a real
workplace is performed in a group of 5-7 studemis & led by teachers”. In discussion with
members of staff, it became clear that this stateémeas misleading and that, in fact, the
students work individually with teachers in the smuof the practice, rather than working in
groups of 5-7.

Paragraph 59 of the SER highlights the fact that

according to the Order No. ISAK-1881 of the Minysvf Education and Science of
the Republic of Lithuania of 24 December 2@D3 Interim Distribution of State
Budget Funds for Public Colleges standard number of 14 students is
recommended for a teacher engaged in a study pnogeaof Educology study
field, branch of social sciences.
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Paragraph 59 continues on to say that “in the V&GuRy of Pedagogy, the relative number of
students per teacher is exceeded”. It points loat this situation is linked to the economic

situation in the country. However, while this miag true for the Faculty, on Table 2 being

examined, it shows that, for 2011-2012, (NS+IS)/NbTeachers = (117+124)/27=8.9, which

seems to be an exceedingly favourable ratio irctineent economic climate while just five years

ago, it was an even more favourable 6.97. It imawledged that this is a very inadequate
method for calculating ratios, but it appears th#ttuania does not have an agreed model for
making such calculations.

2.3.4The methodological guidelines ask whethsaching staff turnover is able to ensure an
adequate provision of the programme.This is addressed in Paragraph 62 of the SER which
states that the “turnover of permanent teachetisariaculty is quite small” and pointing out that
“over the past five years, seven teachers retivea teachers died, five teachers were employed”
which gave an overall reduction by four. The SEfesInot give any explicit details on the
qualifications of the more recently recruited staft does not say if they have professional
expertise or practical experience in Early Childhdeducation. Clearly, new staff have the
potential to bring new ideas, methods and appr@théhe programme, but it would be best if
any new recruits could help to grow the level obfpssional expertise in the pre-school
education area.

2.3.5As to whetherthe higher education institution creates condition for the professional
development of the teaching staff necessary for th@ovision of the programme,Paragraphs

53 to 55, inclusive, of the SER detail the divgrat the work of academics at the institution,
giving examples of work done within VK and on artregurricular basis, in partnership with
other stakeholders and as members of various as®ms, committees, unions, commissions,
etc. There is also a detailed analysis in Pardg6&pand in Tables 3 and 4, of the mobility of
staff (incoming and outgoing). While this is nat area to be explicitly assessed within the
current methodological guidelines, it does giveiraight into the institutional commitment to
staff development through engagement with instnsiin other jurisdictions. Paragraph 63
(together with Annex 9) gives a good insight inke textent to which staff are engaged in
seminars, internships, exchange programmes. R@tag4 also details some of the steps taken
towards qualification improvement through coursaieeh and involvement in special events.
Paragraph 65 notes that the Faculty part-funds sagagement and that as many as 90% of
teachers on this programme participate each yeaualification development events. This
paragraph also highlights the benefits accruingnfrboth individual and inter-institutions
collaborations.

Overall, the SER concluded, in Paragraph 63, thihtéachers involved in the Study Programme
adequately improved their professional development”

2.3.61In relation to the involvement dhe teaching staff of the programme in research (8
directly related to the study programme being revieved, the SER (Paragraph 66) points out
that teachers within this Faculty do not work one ogparticular Study Programme while
Paragraph 67 notes the diversity of type of workuneed of tenured staff under their contracts.
Neither of these paragraphs directly address tlestopn of research (art) directly related to the
study programme being reviewed. An examinatiothefdata presented in Annex 2 shows that
while many members of staff have done some researtiie field directly related to the study
programme being reviewed, this is not a major afeaterest or research for the majority. EET
notes that in a submission (“Answers”) receivedsggfient to the circulation of this Evaluation
Report in draft, VK indicated its dissatisfactiofttwEET’s focus on research in relation to early
years basing its argument on the fact that, indatha, “pre-school education is not indicated as
a separate scientific area in the classificatidBET notes the views of VK.
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2.3.7 Strengths, Weaknesses and Actions for Impronent. Given the evidence presented

above, drawn from the SER and its Annexes, it igrising that the SER presents as an
“Advantage” the conclusion that “most of the teash&re competent, having a lot of experience
in the field of pre-school education.

The second “Advantage” (that “teachers and stakihsl from abroad are involved in the
implementation of the study programme”) is reasteabd has some support in the evidence.

In a rather impenetrable translation, the SER mtssa& single Disadvantagé namely,
“ Satisfactory minimum required number of teachetd Wh.Ds.”

A single “Action for improvement” is put forward, namely “An employment of promising
young teachers, motivating them to doctoral stuidies

From its perspective, EET feels that the levelnebivement of staff in mobility, seminars, staff
exchanges etc. and in programmes of staff developmey represent strength. However,
EET is concerned that staff do not seem to havdethed of competence in other languages to
enable them to benefit fully from cross-border parships and joint enterprises. EET considers
that the fact that only a small number of thosechesy on the programme of Pre-school
Pedagogy are themselves qualified to teach atdiral is aweakness. EET was concerned that
few staff members have experience (especially tezgrerience) of teaching at this level. EET
noted with concern that few staff (even those who#ial qualifications were in the early years)
seemed to have maintained their interest in tha ae the basis for studies at Masters or
Doctoral level or as an on-going area of researtdrest.

2.4 Facilities and learning resources

2.4.11n relation tothe size of the premises for studieshe SER (Paragraph 68) states that a
total of 22 Classrooms are available for the dejivedf the Study Programme (along with other
study programmes of the Faculty), a small numbewbich have been specially adapted to
provide for specific requirements in the areas ofity art and technologies; food preparation
technologies, and domestic culture classrooms1Asf these classrooms can accommodate 30
students, it is not clear why the SER can configerdnclude that the number of workplaces in
classrooms is sufficient when Paragraph 69 stdtat the groups in the Study Programme
“mostly consist of approximately 30 students”. &wurthis means that there are occasions when
more than 30 students arrive for class? What prawiis then made to accommodate the extra
students?

An assurance is also given in the SER (Paragraplth@®there are sufficient workplaces when
groups are split in two as there are 15 compuigngerkspaces in the 4 study rooms that are
provided for information technologies. But if thembers in a full group occasionally exceed
30, then clearly the numbers in the divided groulpailso occasionally exceed 157

Paragraph 70 addresses the adequacy of the Rerdorgs in the Faculty Library which have
40 workplaces. Paragraph 71 indicates that 10 atenp are available here. Paragraph 70 also
indicates that work on Physical Culture (Physicdu&ation, Dance and Methodology) are all
held in the Gymnasium.

Following its tour of the campus, EET (as was iatkd in the introduction) was deeply

concerned at the extent to which the facilitiesnsee to belong to a bygone age. EET did

consider that the physical plant was scarcely dit purpose. Individual classrooms were
21

Studijy kokyhkes vertinimo centras



inadequate: few, if any, could be said to be ecip the level appropriate for students of a
degree-level programme in 2013/2014. EET was magrat the extent to which staff and
students seemed to be willing to put up with sudilities.

2.4.2 In regard tothe adequacy and suitability of the teaching and Brning equipment
(laboratory and computer equipment, consumables)SER, gives details of the locations,
accommodation and equipment available in the varigettings. According to the SER
(Paragraph 72), use is made of Moodle for the dgliof some programme elements, as well as
for independent work. However, EET did not finddence to indicate that VK was nurturing an
awareness of the uses to which IT systems couftlibat the pre-school level, partly for lack of
appropriate software and other facilities. In thantext, EET was concerned to note that a
previous Programme Review (in 2005/6) had drawenétin to this lacuna and had stated that
“it is imperative that the students are exposedifferent ways of using information technology
(software, videos, tapes, etc.) across the cutmoubreas”. That Review had also drawn
attention to the “need for teaching staff to beasqal to specialised training in the use of ICT
across the curriculum”. The SER and what was $§eBET in the course of their visit to the
institution does not offer any evidence to showt thés recommendation has been acted upon.
During the meeting with students it was mentiorteat they felt they lacked the experience to
work according to different educational systemsg.(®ontessori, Waldorf classes etc.). EET
did find some fresh and on-purpose material inti@tato these systems in the classrooms while
visiting. However, there were no classrooms dedatdb such materials (or systems) and the
amount of material available seemed quite limited.

In a submission (“Answers”) received subsequerthéocirculation of this Evaluation Report in
draft form, VK responsed that the above “statent&@sn’t correspond to the reality” (i.e “that
EET did not find evidence to indicate that VK wasgtaring an awareness of the uses to which
IT systems could be put at the pre-school leveEET notes the additional material presented by
VK, most especially in Annex 3 and Annex 4. HoweVvEET had called for a greater
“awareness of the uses to which IT systems coulpubat the pre-school level” (such as games,
robotics, pre-language exercises, basic mathematiwaepts etc.). This issue has not been
addressed in the “Answer”.

2.4.3In regard to thedequacy of arrangements for students’ practiceRaragraph 73 notes the
large number of signed agreements which are ineplior “educational, teaching and
professional activity practices, listing example$ murseries, kindergartens, pre-school
institutions as well as institutions for childreitiwspecial needs.

The SER emphasises the innovative nature of th& wmmnducted in many of these institutions
and states that “by taking practices in differgmgperly selected institutions, students acquire
various practical experience; achieve all objestivand learning outcomes of the Study
Programme related with practical training” (Parpirar4). However, in discussions with
students and alumni, EET learned that there iseatgeluctance to take practices in various
settings. Firstly, part-time students are alreawhployed in practice settings and do not feel that
they are at liberty to move.

The SER dies not tell us whether practice settiags graded in terms of the challenge of
working in these various settings, nor are we tadv the student practitioners are supported,
monitored and/or assessed by staff of the Facuiting these learning opportunities. We are not
told in the SER as to whether there is a policyeasuring that students have a diversity of
practice settings or whether it is permissibletf@m to choose to remain in a single setting for
all their practices. VK does not seem to have system for requiring and/or supporting those
students who might be given the opportunity to exgje between settings so as to broaden their
horizons. EET also learned that many studentsttikeeep returning to the same setting as they
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already know the children and so can fit it moreezply. Paragraph 93 simply says that
“During their practical training, students are adltesd at their practical training locations” but
gives no indication of what this might mean.

2.4.4with regard to thevailability and accessibility of teaching materials (textbooks, bds,
periodical publications, databases)Paragraph 75 notes that a new central library fiirwas
established in 2003. However, it appears from dgtaphs 75 to 79 (inclusive) that, while
considerable amounts of material, both physicaleadtronic have been purchased, the material
relating to individual study programmes are held thre relevant Faculty Library and
consequently, students of this programme are hamdgbendent on materials in the local Faculty
Library.

Paragraph 80 details the holdings of the Faculbrdry, including those publications that are
available specifically for the Pedagogy of Pre-Sgheducation Study Programme. Journals are
listed and Table 6 details the textbook holdingevant to the area. The Library Resource base
(6234 books and 266 different textbooks) needs g¢oabgmented with a greater level of
international materials.

Paragraph 82 notes that, during the past yeaf, etgged on this study programme, had, as
part of a project prepared and published four etitutal books, in Lithuanian and in English, on
themes relevant to the area of pre-primary educgbedagogy while the funding from this
project had led to a significant level of renewide library stock in the area (Paragraph 83).

VK, in its comment on the Draft Evaluation Repaitew attention to the fact that, under an EU-
funded project (“Increase of internationality ofetlstudy programmes of the University of
Applied Sciences{Nr. VPI-2.2-SMM-07-K-02-068) 152 further titles Ve been purchased of

which “part of the books is in Lithuanian languaget the most part is in English”. EET is

happy to acknowledge this addition, although itnfddittle evidence that these materials had
been used by students in their research or in wréien work.

2.4.5In regard to the overafitrengths and weaknessesf facilities and learning materials, the
SER identifies three “advantages”:

1. Classrooms equipped with the multimedia and wigeieternet access;

2. Possibility to have internship in the real-life \places — in different types of pre-school
institutions.

3. All wishing students are provided with the dormytor

In the view of EET, Item 1 above is what shouldelspected in a study programme such as this
and, for that reason, EET does not identify thisagsarticularstrength. Indeed, it is worth
noting that, in the course of the visit, the issafepoor communications, underdeveloped
infrastructure and unreliable Internet connectidfisi, came up at a number of meetings. For
this reason, it is hard for EET to accept that \&§ lany strength in this area. For example, the
EET did not see a single Smartboard in any classroBET notes that, subsequent to the visit,
VK has presented additional material (“Answers”)relation to the extent of laptop use by
students, detailed spreadsheets on the levels Ibf ¥8age over time and on the extent to which
the institution intends to improve the levels ofdquipment (such as Smartboards) in the future.
EET acknowledges this submission and also notdstlieafaculty has a Light table which is
actively used in Reggio Emilia educational system.

EET does not accept that Item 2 represents a {gtigras it is assumed that any programme of
pre-school pedagogy will have extensive periodsupiervised placement in the field.
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Furthermore, while Item 3 may be institutionallysaotable, it is not an intrinsic element of the
study programme and, for that reason, EET make®nonent on this item.

Surprisingly, in light of the details set out inrBgraphs 75 to 83 (inclusive) of the SER, the only
“disadvantage” identified is that there is an “Ifimient number of reading resources in the
library”. Not surprisingly, then, the action for provement proposed is “to increase the number
of books and other printed sources of informationthe library by using the EU Structural
Funds”!

From its perspective adtrengths and weaknesse&ET is pleased to note that there are a large
number of signed agreements which are in place'dducational, teaching and professional
activity practices, listing examples of nurseriesdergartens, pre-school institutions as well as
institutions for children with special needs. ®@e tther hand, EET was deeply concerned at the
guality of the facilities available, the clear weakses in regard to infrastructure, both IT and
that which might support studies in particular autar areas.

In summary, EET is deeply concerned at the negledlestate of the physical resources and
classrooms and at finding a programme being delivexd through such out-of-date facilities
where there is a recognition that the reading resages are inadequate to requirements.

2.5 Study process and student assessment

2.5.1 As to whetherthe admission requirements are well-foundedthe SER (Paragraph 84)
outlines the rules which apply to admission, higiling the fact that the conditions and order of
students’ admission into study programmes is ddfimg the Association of Lithuanian Higher
Schools (LAMA BPO) and in accordance with the Lavih@ Ministry of Education and Science
(No. V-1291 approved August 31, 2012 by the LR MWlini of Education and Science “On
Approval of Admission Line Sequence Organizationtfee Graduates with the Highest Results
of Secondary Education in 2013”). As this is dgmogical programme, in accordance with the
Ministry’s requirements since 2010, a motivatiosttes also applied. The same criteria are
applied for entry whether students are taking ugteStunded places or are paying for their
places.

In the course of meetings at VK, EET was assured the level of demand for the study
programme was good. In 2012/2013, there were R&me students and 28 part-time students.
In 2013/2014, there are 30 full-time students ah@&t-time students. There was good demand
for part-time places due to legislation requiritgge in the pre-schools to get qualifications.
The Dean of the Faculty told EET that in orderdoruit more students in the future, they hope
to expand their activities, especially by focusorgBelorussia, Poland, Latvia and other places
where there are Lithuanian schools. They feel iy should invite students graduating from
Lithuanian schools in those countries and they #hsok there are opportunities to develop
programmes in English and in Russian.

It should be noted here that the requirements fioolment into part-time studies do not differ
from those of full-time studies (SER, p. 29)]. r&aaph 88 of the SER notes the manner in
which the programme is promoted so as to attracemstudents while Paragraph 89 notes the
factors, both internal and external, which may iotpan annual intake levels. Paragraph 90
notes the improved competitive scores among thibsscted to the programme in recent years.

2.5.2 As to the manner in whicthe organisation of the study process ensures amequate

provision of the programme and the achievement ofhe learning outcomesParagraph 103

of the SER notes that the learning outcomes amlglelefined and that the manner of their
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assessment has been decided by the Academic Baargreviously noted in Section 2.2.4
above, in relation to Annex 7 (“Study Programme d&dbyes, Competences And Learning
Outcomes”), one finds that this Annex has a coldistimg all the subjects through which the
various objectives, competences and learning owtsaare claimed to be achieved but there is a
problem in that the column gives a very formalitigtof traditional subject areas and it is very
unclear how any particular subject is to achiewe l#arning outcome to which it is attached.
Paragraph 103 does not give any deeper understpodihow the organisation of the study
process guarantees the achievement of the Leaonicgmes.

2.5.3As to whetherstudents are encouraged to participate in researchartistic and applied
research activities,Paragraph 92 makes it clear that “student researem important part of
their professional competences; therefore suchsséile being required throughout the entire
period of studies”. Arguing that “in the courseaaimpleting projects, writing theses, carrying
out tasks delegated by lecturers and training sugms, students carry out interviews, opinion
polls, participate in observations, etc.”, this&maph holds that “the preparation of a final thesi
and the analysis of its results perfectly ensuee réralisation of learning outcomes related to
professional research activities”.

Paragraphs 50 and 51 of the SER also highlighsitiréficance of the Final Thesis, emphasising
that “the topic of Final Thesis/Project should eefl the pedagogue’s area of activities,
competencies and diverse fields of children’s lifie a pre-school institution”. Likewise,
Paragraph 111 notes that the

“Final Thesis themes have correlations with thedethgy Study Field and the Study
Programme objectives as well as the developmentlantnstrating professional
competences forecasted in the programme prepaisthodards and attached to the
fields of appropriate professional activity”.

Paragraph 111 goes on to state that “Each FinadiSpaper consists of a compulsory research
that is aimed at developing the ability to carryt the applied research and fulfil appropriate
study objectives intended in professional trairstendards”.

In its Summary of the General Assessment of thel\sRrogramme, conducted in 2005 and
reported on in 2006, No. 4 commences with the stae that “4. The faculty needs to: .....".

However, when the original 2006 Final Report (pis7fgonsulted, we find that the introductory
phrase reads “4. Review the role of the thesisiwitfie whole course. The faculty needs to: ”
EET paid close attention to the Final Theses whvelne made available in the course of the
visit. EET could find little or no evidence to stdhat VK had taken this recommendation to

heart.

Rather than repeat here the recommendation of 2808ell as all that was conveyed on this
matter to the assembled staff in the preliminangifigs at the end of the current visit, EET
simply insists that there be a root and branchewewf the structure and role of the thesis as
previously advised.

EET was concerned that the titles of many of theaFiTheses were such that they could have
been objects of research for a Ph. D. becauseeof hheadth. EET is concerned that students
may feel under pressure to come up with a majarepad research, which is unrealistic given the
constraints on their time and capabilities. EETeddhe general paucity of foreign references in
these papers, suggesting that students (and pedfepghe staff supervising or guiding their
studies) do not have the language skills to allbent to engage with the wealth of research
published in other languages. This is a seriodgitd@nd there was little evidence of any
initiative being taken to try to overcome the laage difficulties for many staff and students.
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EET also found little evidence that students haghladerted to the ethical issues which can arise
when conducting research on young and/vulneradigests. EET could not find any theses
which contained statements addressing the ethicallemges that might have arisen for a
researcher or the steps taken to ameliorate tke insolved (such as easy identification of the
subject child/family). Structurally virtually atif the Final Theses are deeply flawed. There was
little evidence that the third chapter was devdted comprehensive and thorough engagement
and reflection on the research findings. In allesa an extensive analysis and findings section,
which would be expected, was replaced by “Conchsiogunning in very many cases to little
more than a page while some very high-scoring thkad less than a single page of conclusions.
In many cases, a list of conclusions, often notariban a page or two, were presented with little
effort to reconnect to the literature search ocammment on how the particular findings either
reinforced or raised questions about the reseaoctducted by others. Student researches
seemed to be motivated by a page count ratheralheord count leading many to fill pages with
illustrations, graphs and bar charts.

Subsequent to the circulation of the Draft EvahmtReport, VK responded (“Answers”) that
“Students studying the “Basics of Scientific wodk’e introduced to the requirements of research
ethics. This is seen in the study subject desonpthll theses final thesis’ researches are carried
out in accordance with the requirements of theam$eethics. One of the examples of ethical
requirements could be the fact that there is natified any educational institution were the
research was carried out and no hames or surnanpé®ims are given”.

EET is satisfied to note this clarification. HoveevEET is of the view that etical considerations
need to go far beyond those identified, particylarl relation to vulnerable subjects and
sensitive issues, and that each research essalgl $tame a section illustrating the consideration
given to all such items.

2.5.4With regard to thepportunities which students have to participaten student mobility
programmes, the Introduction to the SER notes that VK is a fenof various international
(EURASHE, SPACE, ENPHE, AEC, VETNNET, CDIO, ELIAAEC, Baltic Sea Network)
and national (Knowledge Economy Forum, INFOBALT,a@tber of Trade and Commerce,
Comenius) organizations and associations, actpafiicipates in programmes of the European
Union: Life-long learning, Tempus, Nordplus.

Paragraph 117 and Table 12 of the SER note the exsnd§ students participating in Mobility

and or exchange programmes. Even when this brefagittbn of mobility is used (the number

of students who stayed in higher institutions dfestcountries for a certain study period), it is
clear that the numbers engaging in this activity @ery small (3% to 8%). Table 12 gives
numbers of departing students for 2007, 2008 arl 2énly (implying that there were no

outgoing students in either 2009 or 2010) and shgwinly a single outgoing student for 2011.
Paragraph 118 gives some insight into the diffiealtn promoting mobility:

An active participation in Erasmus exchange pnogng was apparent among the
students of the Pedagogy of Pre-school Educatiody32rogramme in 2006/2009;
however, due to the changes in our economic enwieort, and, as students consider,
some material difficulties (combining work and ses], it is becoming complicated to
study abroad. One obstacle may be considered dadkef student self-confidence in
their abilities and insufficient English languad@ls (Paragraph 118).

None-the-less, the SER (Paragraph 118) makesait that efforts to promote mobility are on-

going, involving both representatives of the Depart of International Relations as well as

materials place on the VK Website. Paragraph rdig¢s the opportunities provided by the

Erasmus programme but acknowledges that no forsigdents have come to study on the
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current study programme.

It should also be acknowledged that VK is makingneoeffort to bring an international
dimension onto this study programme through thevipran of one programme element in
English. This is “Reflective Pedagogy” taught bg Belgian teacher Albert Janssens (described
in Paragraph 38). As the EET could find littledamce of reflective practice on the part of the
students during their periods in the pre-schodldss iquestionable whether this programme
element is having the desired effect. Even morpomantly, in light of the poor levels of
English among the students, acknowledged in Pgrhgid8, EET wonders if students have
attained the level of competence in the Englislyl@age that would enable them to implement
the approaches and practices being presented thtbisgprogramme element.

Subsequent to the circulation of this Evaluatiopdtein draft form, VK made some comments
on the course in “Reflective Pedagogy’. Whereamadgtaph 38 of the SER presented the
programme on “Reflective Pedagogy” as one of tistirdjuishing features of thieedagogy of
Pre-school Education study programme. EET wasrisexp to learn from the “Answer”
provided by VK that this is only an optional progmae studied “only by those students whose
knowledge of English is sufficient to participate the lectures”. Neither the SER nor the
“Answer” document indicate how many students areolwed in this optional progamme
element nor is there an explanation as to hovhalbther students not taking this programme are
prepared for reflection. If EET was under a mismthnding about the place of this
programme, then the text of Paragraph 38 of the &Rl be at fault.

2.5.5With regard to théevel of academic and social suppogrovided by VK, Paragraph 93 of
the SER states that students are provided withemc@g social and psychological support.
Paragraph 96 notes that “in their first year, eac&demic group elects a student to represent the
group’s interests in resolving academic, social atieér problems” but that in accordance with
the wishes of the student body, in the second lind year, this representation comes from an
elected “lecturer mentor”. When this matter wased with students and staff in the course of
the visit, it was confirmed that the students adeed represented in this way by a member of
staff. EET feels that it would be more appropriftie students to be represented by one of
themselves.

Academic support is identified as the collaboration and stdtation between students and
lecturers in the SER (Paragraph 93). Such conguitanay be conducted face-to-face or
remotely. A survey by the Faculty in 2010, fouhdtt“69.92% of the surveyed students stated
that lecturers cooperate and provide them with gueis consultations by e-mail and other
forms”. It is surprising that the other 30% of $tadent body did not agree with this statement.

In dealing with the issue of academic support ivorth noting that Paragraph 113 gives details
of the challenges to the students entering therpmme with the lowest scores, many of them
State-funded Part-Time Students. We are toldamagtraph 113, that these students are provided
with additional academic support.

In regard tocareer support, Paragraph 16 notes the efforts of the Careerr€dntinform
students “concerning practice and work search,ecgskanning, [and] the situation in the labour
market”. VK graduates may find information aboutpoyment possibilities at the VK Career
Centre and also on the Website. Paragraph 95 giwae further details in regard to how future
career possibilities are discussed in detail dupedagogical practical training and how the
faculty engages with employers and other stakehsligeidentify career opportunities as well as
the systems for making such opportunities more kntastudents and graduates.

In relation topsychological support Paragraph 96 of the SER indicates that therededécated
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telephone line for such support, in addition tbeing available from members of the College
community.

In relation tosupport for student involvement in artistic and spating activities, Paragraph 17

of the SER notes the work of the Physical Culture &port Centre in regard to promoting physical
culture, sport and healthy life style activities fwoth students and teachers. Paragraph 96 gives
details of the supports and encouragement usedaition to both sports and other cultural actisitie
such as art and crafts or music. This paragraghradtes that “student achievements in informal
activities are encouraged by publicly expressedkhdness of the administration, also, if
possible, by financial rewards”.

With regard tdinancial support, Paragraph 97 of the SER gives some details ah#igution’s
scholarship fund, including the regulations in regé the amount of incentive or single
scholarships and single allowances, payment temmas cenditions. Paragraph 98 notes the
support offered through the state-funded prograrahseholarships. Paragraph 99 identifies the
state supports which are available to studentsnam€ial need. Paragraph 100 gives details of
the study loans which are available from 2012/284 3tate supported loans for the students who
enrol in state non-funded places under which firdlycdeprived students can apply for grants
for living expenditures, studies loans and studia®ad.

In relation to students with disabilities, Paragrd®1l of the SER gives details of tfeancial
support for students with disabilities:

Disabled students (with 45% or less of working @ityaor with difficult or medium
disability level) receive support to meet their@gpeneeds on a monthly basis (support
of LTL 180 monthly), those who pay for their stusledso receive a fixed compensation
for one semester (LTL 416); Since 2011 there iessibility to availability of

increasing an amount of additional single scholass(LTL 520) according to EU
project “Assurance of Studies Availability for tB¢udents with Special Needs”. The
mentioned support is allocated to the students sp#tial needs for the adaptation of
information and physical environment.

There is alssupport available to students with hearing difficuties. Paragraph 94 notes that
“Faculty provides learning conditions for hearimgpiaired or hard of hearing students” and that
“Students of Lithuanian language gestures studgnarame or interpreters from Vilnius district
Sign Language Centre help hearing impaired studenteir study process”.

Paragraphs 91 and 114, supported by Tables 7, d@rahd along with Annex 12, trace the
levels of and reasons for students not completimggprogramme, giving the reasons for non-
completion such as financial liabilities, lack ofeparedness for such studies and lack of
motivation, etc. Paragraph 115 notes that “Sin@@92 after introducing the “basket” learning
funding system and since 2010 — a motivation mwsehtering students, the “drop outs” indicator
has considerably decreased”.

In examining reasons for drop-out, EET was conakthat no reference was made to academic
inadequacy or unsuitability for the chosen prof@ssi In its meetings with teaching staff and
others, it became clear that there is no tradibbaver “failing” a student which caused EET to
qguestion whether the academic and professionadatda that are demanded elsewhere in
Europe are applied in VK.

EET is surprised, in light of the range of suppadesntified in the SER, that so many of the
students (just over 30% according to Paragraplid®3jot complete their studies.

28
Studijy kokyhkes vertinimo centras



2.5.6 As to whetherthe assessment system of students’ performanceciear, adequate and
publicly available, this issue is addressed in Paragraph 103 et $aheSER. The main
methods of assessment are set out in Paragrapasl@kaminations, written credits or projects;
for an intermediary evaluation: written or oral ckiag of knowledge, tests, seminars, written
papers, presentations, practical tasks duringitigiand tasks for independent work” with the
final evaluation including “half of the tasks foremonstrating practical skills and abilities
acquired during subject study (case analysis, proldolving, action strategy, etc.)”.

The assessment criterisare made known to the students at the beginnirepaf semester and
as well as being provided in subject programmesradtaph 105 also notes that specific
evaluation criteria are presented at the beginoingcturing on any subject and are revisited
before carrying out any specific task during thelgtperiod.

In relation tofeedback to studentsParagraphs 106 to 108 give a good account oéldmaents

of feedback at VK, including the form and frequencl feedback, (Paragraph 106), its
effectiveness within a feedback improvement loogrggraph 107) and the contribution it makes
to improving the quality of work and to increasisgudent motivation (Paragraph 108).
Paragraph 109 notes that feedback is two-way aatddk well as feedback to students, feedback
to lecturers helps to raise lecturing standardstiaekby improve results overall.

Considerable detail is given in relation to tassessment of the Final Thesis The SER
(Paragraph 110 and Annex 13) says that this assesgmperformed under the scrutiny of a
“High Qualification Commission” which analyses edéhal Thesis paper. As illustrated in the
bar charts in Annex13, EET is concerned at the isterdly high grades being awarded for all
final theses, with grades below 5 being unheard lbfis evident that there is some degree of
second marking involved which EET welcomes. Bubmission made following the circulation
of the Draft Evaluation Report, VK asked that it beted “that the students whose work’s
evaluation is less than 5 are not allowed to defiedt thesis, so the evaluation graph has no
lower than 5 ratings. Every year, 2-3 students fthis study program are not allowed to defend
their theses”. EET is pleased to note this clzatfon which had not been mentioned in the SER.

As it is not always entirely clear from the SER e the final thesis being spoken of is the
“final thesis of pedagogical studies” (carrying Redits) or the “final thesis of Professional
Bachelor” (carrying 9 credits) or both EET recomuenhat consideration should be given to
adopting a different title (such as “Professionaitf®lio”) to the final thesis of the pedagogical
practice.

In relation to the assessment model used in otBpecis of the programme, the Practical
Component (SER, Paragraph 39) of the Study Progeanarries 34 credif€ognitive Practice:

4 credits; Educational Practice: 6 Credits and éasibnal Practice: 24 Credits). Yet, it is not
clear that the same level of care and scrutinyieppd the practical component as is applied, by
tradition, to the Final Thesis. There is a lackewidence in the SER in regard to the mode of
assessment (how students are assessed, by whonfreumently they are visited, for how long
they are supervised, how these assessments arestaoslardised from one supervisor to
another, from one setting to another or indeedssctathuania). It may be that VK has a very
comprehensive systematic approach to this assesameéiits standardisation but it has not been
described.

When these issued were explored at meetings wafh students, alumni and social partners, it

became clear to EET that there is a lack of rigouelation to this assessment, that teachers in

the practices settings are given little or no irarn regard to their role in assessment, thatkethe

is great diversity in the approaches taken in difiié settings and with various members of the

institutional staff and that there is an overatlkaf standardisation in regard to the assessment
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of this course component (cf. also Section 2.2.8vap For example, in its meeting with
Employers/Alumni, EET found that half of them ammdtioning as tutors. One of these tutors
had only been in the pre-school for two years wélesm was asked to take and to assess students
of VK. There was no training provided, other thveimen the head of the pre-school brought her
a copy of the syllabus and assessment instrumehasked her to take on the supervisory and
assessment role.

In regard to the example highlighted above (a tutitin only two years experience), VK made a
submission (“Answers”) subsequent to the circutatid the Draft Evaluation Report, in which
VK stated that “We believe that this mentioned dasan exceptional one”. It then went on to
explain that “The faculty has no right to interfevéh the internal orders or regulations of the
other institutions, because it's only the pre-s¢hostitutions appoint the mentors......". EET is
of the view that VK, as the accrediting institutiaa entirely responsible for every aspect of
academic assessment and for the quality contrtiiahprocess. Not only does EB®t accept
that “The faculty has no right to interfere withetinternal orders or regulations of the other
institutions”, EET considers that the faculty anf Was aduty and a responsibility to ensure
that the highest standards apply to all who grald&s \gtudents --- this must apply to all mentors,
their training and the standards they uphold. hla tontext, EET is pleased to note that mentor
training is held each year.

EET is deeply unhappy at the cavalier attitude riake the assessment and grading of a
professional degree that qualifies recipients ascars who may function throughout the
European Union and beyond. As noted previousky,féitt that a large part of the grade was
awarded for a description of the work done throagfeport and a public presentation on tasks
undertaken rather than for the actual practiceavaarticular concern for EET.

2.5.7 As to whether theprofessional activities of the majority of graduaes meet the
programme providers' expectations, Paragraph 121 notes that “more than 70% of
representatives of social partners (heads of euncatstitutions) are completely contented with
the study quality of the VK trained specialists amt gladly employ the VK graduates of this
Faculty if they need specialists”. EET found evide supporting this view in their meeting with
Employers and social partners. It was also notedragraph 122) that graduates of the
programme find employment reasonably quickly (witbne or two years), with many alumni
reporting that they had been recruited initiallyillon practice. As is indicated in Table 13, the
employment rate for graduates has been risingoenteyears, being just under 90% in 2012.

Paragraph 126 reports that around 10% of all gtadueontinue their studies at Universities
with about 6% finding employment abroad. As masylda% work in fields other than that for
which they qualified.

2.5.8In regard tostrengths and weaknessefie SER identifies two “advantages”, namely:

e Pre-school education study programme is chosermdynotivated students (motivation
test is required).
e The student support system is developed.

EET considers that the first of these is what sthcag expected in such a programme and
therefore ought not to be categorised as stren@BT is satisfied that there is a developed
system of student support across a range of arehda@ this reason, acknowledged the second
area identified as a strength of the study programninkewise, EET readily accepts that the only
“disadvantage” (i.e. weakness) set out in the SHRmgly “Insufficient process of

internationalization of the study programme” is @ed a fundamental weakness having a
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seriously detrimental impact on the programme baim the perspective of its teaching staff
and the students taking the programme.

With regard to the only “Action for Improvement” wh is proposed (namely “Implementation
of the project “Increasing of Internalization ou8tes in Vilniaus kolegija/University of Applied
Sciences, Faculty of Pedagogics”), EET would prafesee a list of specific actions to which the
Faculty commits itself rather than hoping that @jget would resolve this matter.

From an EET perspective serength of this programme is to be seen in the level ohaed for
places at a time when numbers on many competimgrammes have dropped significantly.
During the visit to the institution (and in its pemse to the draft version of this Report), VK
presented the following table:

Year Full time studies | Part time studies
2007 33 36
2008 62 40
2009 70 41
2010 33 25
2011 30 26
2012 24 28
2013 30 32

VK emphasises that “that the Pre-school educatiodysprogramme in University of Applied
Sciences is popular in Lithuania and is the onbdgtprogramme meeting student enroliment
plans. Also, even the 92,73% of the graduatesenptist academic year, or within a year after
graduation received jobs, most of which - accordmgheir specialty”. They point out that “in
2013 the Ministry of Education and Science alloddtB5 state-funded places for Education and
training area group. Of these, 79 state-fundedeglawere for the University of Applied
Sciences, i.e. 51% of total places for pedagogtadlies.” From this they argue that “these
figures show that the study program and its impletateon is of high quality and meets Level 6
on the European Framework”. EET does not accegqt phogramme popularity is a valid
indicator, either for quality or for programme patent on the European Framework.

A secondstrength lies in the range of supports which are made abhdlto students of the
programme.

EET is surprised, in light of the range of suppadisntified in the SER, that so many of the
students (just over 30% according to Paragrapli®3jot complete their studies.

A significantweaknessof the programme is to be found in the titles atrdcsure of the Final
Theses. In this context, there is no evidencetti@atype of fundamental review recommended
in 2006 has been undertaken and the quality andtste of theses does not match what might
be expected in a degree-level piece of research.

EET was concerned that no reference was made teria inadequacy or unsuitability for the
chosen profession when reasons for students ledhmgrogramme were examined. In its
meetings with teaching staff and others, it becalear that there is no tradition of ever “failing”

a student. This caused EET to question whetheachdemic and professional standards that are
demanded elsewhere in Europe are applied in VK.

EET is concerned at the consistently high grade@sgbewvarded for all final theses, with grades
below 5 being unheard of.
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In relation to practice, EET is very concerned thdarge part of the grade is awarded for a
description of the work done through a report aqailalic presentation rather than for the actual
practice.

2.6 Programme management

2.6.1As to whetherresponsibilities for decisions and monitoring of lte implementation of

the programme are clearly allocated,the SER in Paragraph 132 states that the “division
responsibilities under the principles of subsidjarin VK ensures efficient and rational
management of Study Programmes”. This Paragraph go to say that “the establishment of
the rules developing study programmes, implemerdimg)jimproving them, documentation (VK
Quality Manager PA_07 Management of study progras)naad their consistent application
allow to ensure the interaction between differeanagement levels”. Paragraph 145 notes that
the teachers on the study programme consider thatreésponsibility of the implementation of
the quality of the study programme is distributeoperly”.

EET finds the reference to subsidiarity in ParalgraB2 interesting, especially as EET found
evidence of a lack of engagement by the centralimdtration of VK with this programme.
Paragraph 136 notes the responsibilities of thenlzal Associate Dean. It seems to EET that
the Dean and the Faculty have been left to rurptbgramme and while this might seem to be
justified by an appeal to the principle of subgiitja it does not absolve those who have other
responsibilities from playing their full role injgport of the Faculty. There is no evidence of any
significant investment either in the campus, innfsastructure or in support for this programme.
Further, contrary to what is assumed in the se@pratation above, EET found evidence of a
great lack of awareness of VK’s Quality Manual. efidh was no evidence that VK’s Quality
Manager had contributed to or supported the progksslf-evaluation in anyway. In fact, this is
the single reference to a Quality Manager in thiwelSER. Whereas Paragraphs 141, 147 and
157 all relate to centralised systems for improwioglity management at VK, EET did not find
any evidence to indicate that this commitment hetdtd the improvement of systems at the
Faculty. VK’s central administration, Quality Mage or Quality Office had not provided any
training to the members of the SEG. For thessoms it was no surprise to read, in Paragraph
133, that the “main implementing division” for giilglmonitoring, assessment and analysis is
the Department of Pedagogy/Psychology. Paragr&ih el seq. goes on to list the tasks
involved in this work while Paragraph 135 recordatt‘on the basis of study quality research
findings, measures to ensure the quality of thdysprogramme are provided” as well as noting
that “changes are made constantly and legitimayedkbRector's orders”.

EET considers that VK’s Central Administration, QtyaManager and Quality Management
Office need to offer stronger support to thosehim Faculty who are already attempting to build
a quality culture.

2.6.2The SER highlights the fact thatformation and data on the implementation of the
programme are regularly collected and analysed Paragraph 148 states that self-assessment is
at the heart of the internal quality assuranceesystVhile Paragraph 149 states that “each area
of activity is defined according to some certaiitecia and indicators of performance” noting
that “self-assessment is carried out at each |légather, department, faculty, office and VK.
This work is done annually with “a continuous goélquality improvement”. Paragraph 149
gives details of the processes involved. In retatio the Pedagogy of Pre-school Education
study programme, the SER, in Paragraph 150, poiritthat

Every year the data about students and teachelslityds collected and analysed: the
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changes of students‘ number, their enrolment rategjress and achievement,
graduates' employability, faculty teachers profesal achievements, the development
of applied sciences, material resources, studggasty relations with Lithuanian and
foreign partners. All of this data is presentednpared and evaluated by Faculty and
college's annual reports. All faculty graduatesitest data is stored and regular
business relations are maintained. Graduates' ledtatent on the labour market and
career are observed.

2.6.3As to whethethe outcomes of internal and external evaluationsf the programme are
used for the improvement of the programme,Paragraph 9 of the SER states that VK has
implemented a quality assurance system based ortEtinepean Higher Education Quality
Assurance provisions and guidelines (ESG — Stasdand Guidelines for Quality Assurance in
the European Higher Education Area). However, @vipusly noted in Section 2.5.3, EET
could find little evidence that VK has implementdte recommendations of the General
Assessment of the Study Programme, conducted iB a6@ reported on in 2006. If VK had
done so, EET is satisfied that the programme waold be functioning at a significantly better
level of quality.

Paragraph 137 of the SER notes that the internalitgyuassurance system of the Faculty of
Pedagogy is an integral part of VK quality assueasystem.

Paragraph 138 of the SER emphasises the extenhitthva whole range of assessments are
conducted annually as a way of improving qualiBaragraph 146 notes the role of the Study
Programme Committee which works to “analyse thermftion about the study programme and
its implementation, its weaknesses, provide progosaeliminate them and update the study
programme”. According to the SER (Paragraph 146 ftbuarantees an effective feedback
between the Committee members and teachers, reslgofar the content of the module they

teach, study methods, methodological materialsnieg outcomes of the module”.

2.6.4 As to the extent to whichthe evaluation and improvement processes involve
stakeholders, Paragraph 92 notes the extent to which studentheofVK conduct their own
surveys in relation to the quality of studies. dmaph 13 of the SER notes that the interests of
students are represented by the VK Students’ Qpumich is juridically autonomous. The
Students’ Council delegates one member to the VidrdB@nd eight students to the Academic
Council (representing 25% of the Academic Councinmbers). The Students also make
suggestions for enhancing and improving the studgnamme and meet with the Dean in regard
to their suggestions. The SER (Paragraph 31) stiaé¢stakeholders participate regularly at the
Department meetings. In particular, social pagrae involved in the assessment of practice as
well as participating in the assessment of finas#s. Paragraph 139 details the processes
involved in what it calls “regular study programmenitoring” which involves taking the views
and opinions of students, teachers and social @atboth retrospectively and prospectively.

The role and functions of the social partners iopavating with and advising the Faculty on a
range of issues, most especially in relation tgmamme improvement is detailed in Paragraphs
152 and 153 (and also in the very interesting surgsults within Annex 14) of the SER.

2.6.5 As to whetherthe internal quality assurance measures are effage and efficient,
Paragraphs 154, 155, 156 and 157 of the SER neteystems which are in place both for
collecting and analysing data and for its widettrthsition and dissemination. Paragraph 158
notes how this information is used both for progm@nimprovement and to seek to give a
competitive advantage in the marketplace to VK. ilé/tine key indicators used in assessing the
success of otherwise of the faculty’s performani identified in Paragraph 159, (some of
which had previously been identified and quantifeésewhere in the SER), this Paragraph does
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not draw any conclusions here in relation to theows indicators listed.

2.6.6In regard tostrengths, the SER sees as an “advantage” the fact that theaa internal
guality assurance system for which there is cléantification of those responsible and in which
all of the stakeholders play a role. EET considdr®f this to be essential for any programme
claiming to be based on the ESG and does not seedtparticular “advantage” as is suggested
by SEG.

The SEG has identified a singlgeakness(or “disadvantage”), namely that the “internal
communication system do not serve the dynamics hef educational process”. EET
wholeheartedly agrees with this assessment andaagointed out in the Introduction to this
report, considers that the weak Communicationsiarsystems at VK are entirely detrimental to
the effective delivery of this programme. For theason, EET does not have any difficulty in
relation to the proposed “Action for Improvementhieh relates to resolving the internal
communications system difficulties.

From EET's perspective, EET acknowledges astrangth the fact that a whole range of
assessments are conducted annually as a way afvmgrquality.

EET entirely agrees with the internal assessmetttlieweaknessesn Communications and IT
systems at VK are detrimental to the effectivewsly of this programme.

[ll. RECOMMENDATIONS

1. EET strongly recommends to the Central Admiratmd Leadership of VK that the current
facilities be refurbished and made fit for purpase that the College can continue to offer
pedagogical programmes.

2. EET recommends that VK’'s Central Administration, Quality Manageand Quality
Management Office offer stronger support to thasthe Faculty who are attempting to build a
quality culture.

3. EET requires that a root and branch review of the programmecdreducted so that this
programme is refocused as a study programme tlaateplthe child at the heart of early
childhood pedagogical studies.

4. EETrecommendsthat consideration be given to giving a more appate and positive name
to this programme, such as the “Pedagogy of EaHydBood Education and Care”, “Early
Childhood Pedagogy” or the “Pedagogy of Early Yedzascation”.

5. EETrecommendsthat there be greater clarity about the targetfatipn (ages 0-7) as well as
about the setting for which pedagogues are beirgpgsed (preschool and pre-primary
education).

6. EET ecommendsthat staff at VK should be encouraged to maker ttesiearch work in the
field of Pedagogy and Early Childhood Education engsible and to have it used more by their
own students

7. EETrecommendsthat the Faculty comprehensively review the rdl¢he thesis within the

programme, taking into account its structure, teptl of the study, the research skills being

developed and the needs of the profession whichrétuates are about to enter. There needs to

be a sharper focus on research, a longer engagem#re research topic and the drawing of
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conclusions from findings whether in support of therk of others or contrary to it. More
attention also needs to be given to the issue sfareh ethics where young or vulnerable
subjects are involved.

8. EET strongly recommendsa fundamental review of the place of the practicthin the
programme, most especially in regard to its assesirthe role of the College supervisors and
the institutional mentors in its assessment, therdity of setting to which the individual student
Is exposed, the standards which are required amantmner in which grading (using the full
range of available grades) is standardised acei8ags supervisors and tutors.

V. SUMMARY

Main positive and negative quality aspects of gaclgramme evaluation area and main
recommendations for the improving of quality of #tedy programme.

2.1 Programme Aims and Learning Outcomes

EET considers that the annual review, analysisughting of the programme is very much to
be welcomed as a particulppsitive aspectof this programme. It endorses the role which
students and other stakeholders play in this psoces

EET welcomes as atrength the relationship between VK and other providersPef-school
Pedagogy Programmes and, in particular, the armeges for mutual recognition of
qualifications obtained, leading to some leveltaflent mobility across programmes.

EET notes the extent to which VK has sought to esklregional needs, including the needs of
linguistic minorities, and hopes that the instiatican make further progress in this regard,
turning it into a recognised strength.

With regard tanegative aspectsn relation to Programme Aims and Learning OutconieET is
concerned that there is deep confusion of Aimsg€@hjes and Outcomes and does not feel that
Learning Outcomes have been put at the heart optbgramme, either in regard to content,
programme delivery or programme assessment.

2.2 Curriculum Design

From EET'’s perspective, it is difficult to identifyenuine strengths in relation to the Curriculum
Design of this programme and, indeed, EET has seeng considerable concerns about the
weaknesses that it identified. In particular, St doncerned that this is a content-oriented
programme, lacking the child-centred focus that ivdae appropriate to a programme designed
to meet the needs of early years educators. EBSidered that many of the areas of study (for
example, “Introduction to Philosophy”, “Introducticof Anthropology”) did not seem to have

been designed for this programme or structureddetine needs of early childhood educators.

EET is not satisfied that the assessment instrusn@entise focus adequately on assessing the
extent to which a students shows that s/he hasmeassthe intended learning outcome in a great
many cases.

EET is deeply concerned that the high point of efgesional degree should be seen in the

description of a practice rather than in the praifasal practice itself and that the assessment

should have such a strong focus on a report/prasent rather than on the quality of

professional practice. EET feels that studentsilshioave a greater diversity of learning on their

practice both in relation to the setting and thptdef their learning and experience as educators.
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The content of the programme, the curriculum dedige learning outcomes and their mode of
assessment and the lack of standardisation caus&dtd question whether this programme
merited being placed at Level 6 on the Europeamgéveork.

2.3 Staff

From its perspective, EET feels that the levelnebivement of staff in mobility, seminars, staff
exchanges etc. and in programmes of staff developrepresents strength.

EET is concerned that staff do not seem to havdetved of competence in other languages to
enable them to benefit fully from cross-border parships and joint enterprises. EET considers
that the fact that only a small number of thoseche®y on the programme of Pre-school
Pedagogy are themselves qualified to teach atdkal is aweakness. EET was concerned that
few staff members have experience (especially tezgrerience) of teaching at this level. EET
noted with concern that few staff (even those whogml qualifications were in the early years)
seemed to have maintained their interest in tha ae the basis for studies at Masters or
Doctoral level or as an on-going area of researtdrest.

2.4 Facilities and Learning Resources

EET is pleased to note that there are a large nuoflegned agreements which are in place for
“educational, teaching and professional activityagbices, listing examples of nurseries,
kindergartens, pre-school institutions as wellnesitutions for children with special needs.

On the other hand, EET was deeply concerned ajuhbty of the facilities available, the clear
weaknesses in regard to infrastructure, both ITthatwhich might support studies in particular
curricular areas.

EET is deeply concerned at the neglected statheophysical resources and classrooms and at
finding a programme being delivered through such-abwdate faciliies where there is a
recognition that the resources are inadequateguanements. In fact, EET came to the view that
a quality programme could not be delivered withhslimited and such old-fashioned resources.

2.5 Study Process and Student Assessment

From an EET perspective s&rength of this programme is to be seen in the level ohaled for
places at a time when numbers on many competitgrammes have dropped significantly. A
secondstrength lies in the range of supports which are made abkil to students of the
programme.

In light of the wide range of supports identifiedthe SER, it is surprising to learn that so many
of the students (just over 30% according to Papg&8) do not complete their studies. (This
may, at least, in part be attributable to othetdis; such as the poor resourcing and quality of
the programme).

EET was concerned that no reference was made teira inadequacy or unsuitability for the
chosen profession when reasons for students ledhmgrogramme were examined. In its
meetings with teaching staff and others, it becalear that there is no tradition of ever “failing”

a student. This caused EET to question whetheachdemic and professional standards that are
demanded elsewhere in Europe are applied in VK.

A significant weaknessf the programme is to be found in the titles atndcsure of the Final
Theses. In this context, there is no evidencetti@type of fundamental review recommended

36
Studijy kokyhkes vertinimo centras



in a previous evaluation in 2006 has been undeantake the quality and structure of theses does
not match what might be expected in a degree-leieeke of research, especially at Level 6.

EET is concerned at the consistently high grade@sgbewarded for all final theses, with grades
below 5 being unheard of.

In relation to practice, EET is very concerned thdarge part of the grade is awarded for a
description of the work done through a report aqailalic presentation rather than for the actual
practice. EET considers that the practice neetie toindamentally reshaped

2.6 Programme Management

EET acknowledges as a strength of VK the fact Wiadle range of assessments are conducted
annually as a way of improving quality.

EET entirely agrees with the internal assessmexttttieweaknessesn Communications and IT
systems at VK are detrimental to the effectivewsly of this programme.

EET considers that VK’s Central Administration, QiyaManager and Quality Management
Office need to offer stronger support to thosehm Faculty who are already attempting to build
a quality culture.
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V. GENERAL ASSESSMENT

The study programmPedagogy of preschool educati¢state code — 653X11003) at Vilnius

College is given negative evaluation.

Study programme assessment in points by evaluateas

No. Evaluation Area E\'/aluatllon Areq
in Points*
1. | Programme aims and learning outcomes 2
2. | Curriculum design 1
3. | Staff 2
4. | Material resources 1
5 Study process and -assessment (student admissiody proces 2
student support, achievement assessment)
6 Programme management (programme administraticerniak quality 5
" | assurance)
Total: 10

*1 (unsatisfactory) - there are essential shortogsithat must be eliminated;

2 (satisfactory) - meets the established minimuguirements, needs improvement;
3 (good) - the field develops systematically, hiasirtctive features;

4 (very good) - the field is exceptionally good.

Grupes vadovas: Dr. Gillian Lesley Scott Hilton
Team leader:
Grupes nariai: Prof. dr. Peadar Cremin

Team members:
Kelly Van Driessche

Doc. dr. Tomas Butvilas

Sandra Kaleininkadt
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Vertimas IS angly kalbos

SKVC

STUDIJU KOKYBES VERTINIMO CENTRAS

VILNIAUS KOLEGIJOS
IKIMOKYKLINIO UGDYMO PEDAGOGIKOS
PROGRAMOS (653X11003)
VERTINIMO ISVADOS

EVALUATION REPORT
OF PEDAGOGY OFPRE-SCHOOL EDUCATION
STUDY PROGRAMME (653X11003)
AT VILNIUS COLLEGE

Grupés vadovas:

Team Leader: Dr. Gillian Lesley Scott Hilton

Grupes nariai:

) Prof. dr. Peadar Cremin
Team members:

Kelly Van Driessche
Doc. dr. Tomas Butvilas
Sandra Kaleininkadt

ISvados parengtos amgkalba

Report language - English

39
Studijy kokyhkes vertinimo centras



DUOMENYS APIE IVERTINT A PROGRAMA

Studijy programos pavadinimas Ikimokyklinio ugdymo pedakgag
Valstybinis kodas 653X11003

Studijy sritis Socialiniai mokslai

Studijy kryptis Pedagogika

Studijy programosisis Kolegires studijos

Studijy pakopa Pirmoji

Studiy forma (trukné metais) Nuolatia (3), IStstiné (4)

Studijy programos apimtis kreditais 180

Suteikiamas laipsnis ir (ar) profesinlkimokyklinio ugdymo pedagogikos profesinis
kvalifikacija bakalaura; Pedagog:

Studijy programosgregistravimo data 2002-08-26 Nr. 1484

INFORMATION ON EVALUATED STUDY PROGRAMME

Title of the study programme Pedagogy of Pre-schaoloication
State code 653X11003

Study area Social sciences

Study field Pedagogy

Kind of the study programme College Studies

Study Cycle First

Study mode (length in years) Full time (3), Partdi(4)

Volume of the study programme in credits 180

Degree and (or) professional qualificatioridrofessional Bachelor in Pedagogy of Preschool

awarde! Education Pedagogu
Date of registration of the study programme 26-082 No. 1484

Studijy kokyhes vertinimo centras

The Centre for Quality Assessment in Higher Edwcati
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VERTINIMO EIGOS APRASYMAS

Sis vertinimas atliktas vadovaujantis Lietuvos Resixos mokslo ir studij jstatymu (2009 m.
balandzio 30 d. Nr. X1-242), kuris nustato ,moksistudijy kokybés uztikrinimo principus®, ir
Lietuvos Respublikos Svietimo ir mokslo ministisakymu ¢l studijy prograny iSorinio
vertinimo ir akreditavimo tvarkos aprasSo patvimna“, patvirtintu 2009 m. liepos 24 d. Nr.
ISAK-1652 ¢in., 2009, Nr 96-4083). Jame atsizvelgiangaietimo ir mokslo ministrgsakymn,
patvirtinani bendruosius reikalavimus, keliamus laipsuoiteikiaioms pirmosios pakopos ir
vientisyjy studiy programoms (2010 m. balandzio 9 d. Nr. V-501)jn&aimai su Lietuvos
Respublikos mokslo ir studijistatymo 47.8, 48.3 ir 48.7 straipsniafin(, 2009, Nr. 54-2140),
taip patj Svietimo ir mokslo ministrgsakyny , D¢l pedagog rengimo reglamento patvirtinimo®,
2010 m. sausio 8 d. Nr. V-54 ir jo pakeitimus (20d2gruodzio 12 d. Nr. V-1742).

Eksperty grups atliko Vilniaus kolegijos ikimokyklinio ugdymo pedogikos programos
(653X11003) vertinim. Vertindama studij programa, ekspem grup: vadovavosi Studij
kokybés vertinimo centro direktoriaugsakymu [l vykdomy studiy prograny vertinimo
metodikos patvirtinimo* (2010 m. gruodzio 20 d. Nr01-162) irEuropos aukstojo mokslo

kokyl¥s uztikrinimo nuostatomis ir gaimis,

ISorinis vertinimas buvo atliekamas 2013 m. ragjg—spalio nénesiais. Vertinimas Salyje vyko
2013 m. ruggo 14-21 d., jo metu, rug® 20 d., penktadignsurengtas vienos dienos vizitas
Vilniaus kolegip.

Sioje ataskaitoje neperragjama ir nekartojama savianali grugs (toliau — SG) pateikta
informacija. Joje didziausias émhesys skiriamas savianaliz suvestigje (toliau — SS)
keliamiems klausimams, taip pat SS neaptartoms,ekspeni grupss akiratin patekusioms
problemoms, kurias ekspertgrup: pastebjo dirbdama Lietuvoje, o yga— lankydamasi

kolegijoje.

Eksperty grupes iSvadoms paggti naudotasi ne tik savianali suvestine, bet ir informacija,
duomenimis beijrodymais, surinktais lankantis kolegijoje, vizitoeta vykusiy susitikimy ir

kitomis priemogmis:

e Susitikimas su Vilniaus kolegijos administracija

e Susitikimas su darbuotojais, atsakingais uz saligsasuvestias rengima
e Susitikimas su éstytojais

e Susitikimas su studentais
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e Susitikimas su absolventais

e Susitikimas su baigugiy program darbdaviais

e Lankymasis ir susipazinimas guairiomis pagalbiamis patalpomis ir paslaugomis
(auditorijomis, biblioteka, kompiuteri klassmis, darbuotaj kvalifikacijos kelimo
galimybemis, laboratorijomis ir pan.)

e Studeng baigiamyjy darhy ir egzamim medziagos periia ir nagrirgjimas

Baigiantis apsilankymui kolegijoje, pirmieji ekspegrupes jspadziai buvo pateikti programos

déstytojams.

Dékojame Vilniaus kolegijos vadovybei uz §ilsutikimg, profesional ir pozityw kolegijos
atstow, su kuriais bendravome lankydamiesi vietoje, baddrbiavina atsakantj miasy

uzklausas ifvairius kitus dominusius klausimus.

Eksperty grupe reiSkia padka Studily kokybés vertinimo centrui Lietuvoje, o ypa— Agnei
TamoSiinaitei, padjusiai parengti ekspertgrupes apsilankyrg Lietuvoje ir talkinusiai viso

vizito metu.

Papildymaspaskelbus ekspeny grupés vertinimo iSvady projekta, VK pateiké papildomos
medziagos, parengtos ,Atsakym“ i kai kuriuos eksperty grupés komentarus forma.
Ekspertyu grupé su malonumu pazymi, kad VK teigia vertinanti Sioje ataskaitoje
pateikiamas rekomendacijas ir pastabas ir laiko jagbe galo vertingomis®.

Malonu ir tai, kad VK nesutinka tik su nedideleidaltoliau iSctstyty ekspen grupes pastab.
Eksperty grupis manymu, bty netikslinga pateikti atsakymuskiekvierg iS pamiréty klausimy,
nes tada diskusijos iSgitS uz ekspett grupes kompetencijos rify apibgzty metodologijos
gairése. T&iau naudodamasi papildomai pateiktoje medziagajésigta informacija, ekspeyt
grup:, kiek buvo jmanoma, pataés ataskad, jskaitant ir kai kuriuose patikslinimus bei

paaiskinimus.

|. IZANGA

Savianalizs suvestigje raSoma, kad Vilniaus kolegija (toliau — VK) bujkaurta 2000 m. kaip
valstybire aukstoji mokykla, vykdanti studijas, teikidas auksfjj kolegin iSsilavinimg,
taikomuosius mokslo tyrimus ir megirveikla. Jstaigoje mokosi daugiau kaip 7500 student
dirba 475 dstytojai.

VK veikia astuoni fakultetai: Elektronikos ir infmatikos, Ekonomikos, Verslo vadybos, Sveikatos

prieziaros, Agrotechnology, Pedagogikos, Menir kirybiniy technologiy. SS 21 skirsnyje
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aiSkinama, kad Pedagogikos fakultetas (toliau —uFatas) yra atsakingas uz studgrupes,
taikomosios moksligs ir (ar) menias veiklos organizavigy akademin veiklg, kokyhes
uztikrinimga, fakulteto veiklos planavim Kaip rasoma SS, Fakultete veikia trys katedros:
Pedagogikos-psichologijos, Ugdymo technolggdij Filologijos. T&iau lankydamasi Vilniaus
kolegijoje ekspertt grupe suzinojo, kad po 2013 m. ruggjo meén. 30 d.jvykusios pertvarkos
Pedagogikos-psichologijos ir Ugdymo technolggkatedros buvo apjungtos viera naup
Edukologijos katedy, kuri kuruoja tris programas: ,lkimokyklinio ugdym pedagogika“,
»Pradinio ugdymo pedagogika“ ir ,Sociaippedagogika“.

Programa ,Ikimokyklinio ugdymo pedagogika“ (653XIB) buvo akredituota 2009 m. ir
patvirtinta iki 2013 m. gruodzio 31 d.

Eksperty grups, lankydamasi VK ir vertindama stuglijprograma, nusta¢, kad Fakultetas
jsikargs ir programa éstoma tam tikslui netinkamame pastate. Nors pastitai iSpuosétoje
parko teritorijoje, pastaraisiais metais jis atir@ap tik minimaliai, daugiausia paremontuojant
pirmgj; aukSy ir administracines patalpas. Fakultetas yra talb rmiesto centro ir kitos
infrastruktiros. Kaip iSsiaiskino ekspgrgrupe, rysiy infrastruktira ir IT sistemos veikia silpnai,
dél to tiek p&ioje jstaigoje, tiek su kitomis VK dalimis ir platesniagauliu komunikacija vyksta
vangiai. Prastai veikia ir vidaus telefprsistema. Belaidis rySys ,WiFi“ buvgdiegtas tik
prajusiais metais ir veikia su peitiais. Darbuotaj galimykes naudotis kompiuteriniais
iIStekliais — ribotos. Nors IT auditorijogeengti kompiuteriai, panasu, kad nelabai zinomap ka
tas IT sistemas taikyti ikimokykliniam ugdymui (danams, robotikai, matematikos
koncepcijoms, mokymuisi skaityti ir pan.). IS daligaip yra dl to, kad tioksta tinkamos
programirgs jrangos ir kit priemoni;. Dauguma auditonj, kuriose dstoma studij programa,
yra senos. Vertinant apibendrintai, auditorijengtos prastai. Nekaip atrodo ir laigtipakopos
ir laipteliai — iSklyg. Grindy pavirSius banguotas, daug kur lopytas. Nors selaiegai pakeisti
SiuolaikiSkais, su dvigj kamen stiklo paketu, durys ir kita vidaus furiith praSyte prasSosi
paketiamos naujais. Panasu, kad iStisus deSimitseremonto arba atnaujinimo nematei
patalpos, kurioseédtomas meninio ugdymo, muzikinio ugdymo ir panagtudijy turinys, neiy
jranga, o demonstra@ms paskaitoms, grupiniam darbui arba netradicungdymo metogq,
kaip, pavyzdziui, Montessori, Waldorfo ar kiBiuolaikiniy Svietjy darbais gisty progranmy
laboratoriniams darbams tinkanpriemony apskritai gra. Nors kelios pastato eris/ buvo
uzleistos naudotis studentams, turifranga ir priemoés rera tinkamo lygio ir anaiptol
neatitinka normailj standan. Lankantis Kolegijos bibliotekoje buvo akivaizdziaatyti, kad

traksta investiciy ir stokojama mokymosi iSteklj reikalingy programos studentams
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ankstyvosios vaikyss pedagogikos ir prieiios / ikimokyklinio ugdymo pedagogikos srityse.
Turint omenyje tok konteksi, vargu ar reikty steletis, kad programa nesugeba iSlaikyti
studeng ir labai didet jy dalis nubyra. Sunkiai téina, kad dabartines patalpas pawykt
tinkamai atnaujinti arba pritaikyti studijreikméms — tam reikty visiSkai naujo pastato. Jeigu
Kolegija ir toliau ketina silyti pedagogines programasgstaigos centrié@ administracija ir
Kolegijos vadovyb jau dabar turi neatédiodama imtis spgsti pirmiau iSvardytas problemas.
Paskelbus vertinimo iSvad projekta, VK, reaguodamaij ankstesréje pastraipoje eksperiy
grupés iSsakytas pastabas, pateék papildomos medziagos, kuri suraSyta ,Atsakym* j
eksperty komentarus forma. Eksperyy grupé pazymi, kad buvo labai malonu sulaukti VK
komentary, juolab kad VK pateiktame tekste didele dalimi pritariama eksperty grupés
iSsakytai pozicijai, ypa dél fakulteto vietos, ir pabréziama, jog VK ketina persikelti ten,
kur jau ijsikare kiti fakultetai, ir statytis naujas patalpas. Akivaizdu, kad ateityje
planuojama pasinipinti geresne infrastruktira. Taciau eksperty grupés iSvadose pateiktos

pastabos taikomos ne ateities planams, o tamgkeksperty grupé nustaté lankydamasi
jstaigoje.

Kaip raSoma VK pateiktuose atsakymuose, ,nesutimkam teiginiu, es komunikacija tarp
fakultety ir administracijos yra neefektyvi“. Remiantis tuas iSdstyta pirmiau, pazygtina,
kad ekspertf grup: to niekada nesak Ekspery grupes pastabos dl komunikacijos ir
infrastrukiros paremtos susitikignsu astytojais, studentais, alumnais / socialiniaisrdakais
metu iSsakytomis pastabomis, Sie asmenys patysaasikvolé sistemos ttkumus bei tujo

susidag savo nuomog

Kalbant apie fizig infrastruktirg, VK atsiystuose atsakymuose pateikiama papildomos
medziagosjskaitant du priedus, kurie rodo, kad Kolegija tugienos pazyrgjima (1 priedas), o
nuo 2005 m. kasmet skiriami&sy fakulteto patalp remonto darbams (2 priedas).

Ekspery grupei malonu pazyét, kad j savianalizs grugs (toliau — SG) veikl jsitraulé
studentai ir socialiniai partneriai. Kaip teigiai8& 24 skirsnyje, savianalibuvo atliekama 2012
m. lapkrtio 7 d., vadovaujantis VK Pedagogikos fakulteto atek jsakymu Nr. V-25, kuriuo ir
sudaryta savianaks grug. Sis faktas laikytinas prasto vertimo pavyzdziagéngi akivaizdu,
jog procesas vyko pakankamaigailtpika, o ne vieg vienintek dieny. Kiekvienam savianalis

grupes nariui buvo patiktos konkregios pareigos (iSsamiau apie tai raSoma SS 25 sia@)sn

SS 26 skirsnyje teigiama, kad savianaiataskaita buvo rengiama laikantis grafiko (6qas).
Taciau perziiréjus 6 pried paaiskjo, kad jame pateikiamas tik svarbiauproceso dat sgrasas.
Kelia nuostab tai, kad 6 priede niekur neminima deksisakymo sudaryti savianatg grug

data. Nekalbama ir apie 2012 m. lapksi7 d. — daf, kada, kaip teigiama SS 24 skirsnyje, vyko
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savianaliz. Teisyles ctlei pasakytina, kad pirmoji 6 priede parta jvykiy grafiko data yra
2012 m. gruodzio 20 d., o pirmoji nuorod&G posd; sutampa su pédzio, jvykusio kit dierg
(2012 m. gruodzio 21 d.), data. Kiti Sios gtagpogdziai vyko 2013 m. sausioén. 4 ir 15 d.
Dauguma 6 priede iSvardytat; susijusios su tomis dienomis, kai rg pateikti, pataisyti arba
ISversti medziag

Nei SS, nei 6 priede nepateikiama aiskios nuorgdu®cess, kurio metu buvo rengiama SS,

arba nenurodoma, kigkairiy socialiniy dalininky j jj buvojtraukta arba prie jo priséfb.

2013 m. rugdo 20 d., lankydamasi Vilniaus kolegijoje, o ypsusitikimy su SG metu, ekspart
grupe turéjo progos issiaiskinti, kaip vyko grép nariy darbas ir aptarti, kokios pagalbos jie
sulaulé. Ekspeny grupe pazymi, kad dalyviai pakankamai uoligitraulke j § proces, 0
savianalizs seminare, surengtame globojant SKVC, dalyvavopeekiolika Fakulteto nayi
Kita vertus, ekspeyt grupei susiipinima kelia faktas, jog éra jokiy jrodymy, kad kokylés
vertinimo proceso eigojetby dalyvavusi centriér Kolegijos administracija.

Ekspert; grupe iSreiSké nusistebjima tuo, kad procese nedalyvavo nei VK centriniai agganei
Kokybés valdymo skyrius. Taip pat stebina, kad su VK pghe Kokyles vadovu susy
mokymai buvo itin menki —yj pasiilyta arba surengta labai maZzai. Buvo akivaizdzZiaiytn, kad
daugelis pedagagapie Kokyles vadovo turiin apskritai nieko nezino. Sispidis dar labiau

sustipgjo, kai, lankydamasi VK, ekspargrup: Siuo klausimu pasika#io su keliais SG nariais.

Po apsilankymo pd&ioje kolegijoje ir pasirodzius Sy iSvady projektinei versijai, iS VK
gautuose atsakymuose teigiama, gseksperty grupé ,susidaré klaidinga nuomone, kad
savianaliz ir pataisymai buvo atlikti tik raSant savianalizés ataskaig“. Panasu, kad VK ne
taip suprato, kg noréjo pasakyti eksperty grupé. Pirminéje SS teigiama, kad savianali
buvo atliekama vierg vienintele dieng (2012 m. lapkricio 7 d.) — ekspery grupé tuo netiki.
Todél eksperty grupei buvo malonu gauti VK patvirtinim a, kad ji teisingai suprato, jog
savianalizés procesas, kaip ir buvo tiktasi, truko gana ilgai. IS tikryjy eksperty grupés
iISvady projekte teigiama (zr. pirmiau), kad ,akivaizdu, jog procesas vyko pakankamai ilg
laik g“.

ll. PROGRAMOS ANALIZ E

2.1 Programos tikslai ir studij rezultatai

2.1.1Pagal studij programosiksly ir numatomu studiju rezultaty apibrézimg ir aiSkuma,

Sios studij programos tikslas yra
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rengti ikimokyklinio ugdymo mokytaj, kuris ity atsakingas, nepriklausomas ir
kiirybingas, kartu su kitais ugdymo proceso dalyvigedety organizuoti aukstos
kokybés vaiky ugdymy (mokyma) ir kurti ugdymo aplink, kurioje didziausias

démesys Ity skiriamas vaikui ir visuomeis poreikiams

SS 29 skirsnyjevardijami konkreilis tikslai, kuriais siekiama, kadasimieji ikimokyklinio

ugdymo pedagogai géin:

Tobulinti asmenines savybes ir sociokiulie kompetency

Bendrauti ir bendradarbiauti

Valdyti informacip ir pokycius.

Reflektuoti ir mokytis

Pazinti vailg

Modeliuoti ikimokyklinio ir pradinio ugdymo mokykktobulinimo turin
Vadovauti ugdymo procesui

Pedagogiskaigwveikauti su vaiko Seima

NGO RAWNE

Susitikimy VK metu ekspert grupe iSreiSké susitpinimg dél akivaizdziai painiojam
programos tiks} ir numatony studiy rezultat;, juolab kad apie pastaruosius uzsimenama tik
priede. Ekspertus patikino, kad studijezultatams skiriamas didziausiagnesys, téau,
ekspeny grupes nuomone, pirmiau paputili pateiktas graSas buvo sudarytas visai apie juos
negalvojant.

Pateiktuose atsakymuose, gautuose po apsilankyrtegiiage ir Siy iSvad; projektires versijos
pasirodymo, VK aiskina, gsminétasis grasas tusty bati perskirtasj dvi dalis: 1-4 punktuose
kalbama apie bengiias, o likusiuose — apie dalykines kompetench&sperty grupe dékoja uz
§i paaiskinima ir nurodyt priezast (,siunciant teksg vertimui elektroniniu pastu, pradingo
horizontalus hikSnys®), bet ir toliau laikosi nuomés, kad susitelkimg studiy rezultatus
trakumas iSlieka problema.

SS 30 skirsnyje studijprogramos tikslai apibendrinami kaip siekis tobtili

studento kompetencijas, reikalingas aukstos kékydrofesinei veiklai: atpazinti vaiko
prieziaros ir ugdymo poreikius, kurti vaiko raidai palamkaplinkg, atsakingai ir
kurybiSkai organizuoti ugdymo (mokymosi) progepasieking srityje konstruktyviai
saveikauti ir bendradarbiauti su Seima ir socialigiadalininkais. Atsiliepiant;
Siuolaikines visuomess ir zmoni poreikius, studijomis studentai skatinamagtyti,
mokytisjgyti jgidZiy ir nuolat tobudti.

Vertinant studiy programostiksly ir studijy rezultaty skelbimg vieSai pazynttina, kad
informacija apie studi programa, jos tikslus ir rezultatus vieSai pateikiama VKakElteto ir
AIKOS internetirese svetaiése.
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SS 31 skirsnyje iSsamiai apraSomi metinio prograv@o8nimo ir programos petaios veiksmai,
nurodoma, kaip tikrinami pedagogspraktikos vertinimo rezultatai, atsizvelgiagaocialiny
dalininky nuomor ir tai, kaip analizuojami baigiaiy darhy vertinimai. Taip pajvardijami Kiti
veiksniai, turintysjtakos programos pokiams, pavyzdZiui, ikimokyklinio ugdymo rinkos
poreikiai. Siame skirsnyje minimagsairios su tuo susijusios 3alys, pavyzdZiui, patkufitetas,
dekanatas ir Ikimokyklinio ugdymo stugliiprogramos komitetas.

Po egzamin visi déstytojai studentams pateikia klausimynus apie fjuglioceg. DaZniausiai
student apklaug rezultatai paskelbiami internete. Kiekviemokslo mej pabaigoje vyksta

susitikimas su dekanatu, kurio metu analizuojamegklaug rezultatai.

2.1.2SS iS esrgs neaptariama, kighrogramos tikslai ir numatomi studij y rezultatai pagristi
akademiniais ir (ar) profesiniais reikalavimais tik 32 skirsnyje pateikiamas ilgastatymy,

isakymy, reglameny, deklaraciy ir apra$, taikomy Siai studij sriciai, rasas.

Apie tai, kiek programos tikslai ir studijy rezultatai atitinka visuomenés poreikius,
netiesiogiai uzsimenama SS 34 skirsnyje, kuriarkeegiamas émesys, jog 2010 ir 2012 m.

buvo atliktos darbdayiapklausos. Jos pargdkad:

e 90 proc. darbdayiabsolvenj baigiamja praktika jvertino labai gerai,

e 60 proc. teigia, kad studentkademinis paruoSimas yra puikus arba nepastéhi jo
silpnybiy,

e 43 proc. pahizé, kad studentai aktyviai irtkybingai reiSk savo idjas, greitai pelé
vaiky pasitikjimg ir susizagjima, stengsi skirti laiko ir cmesio kiekvienam vaikui,
atsak j visus jj klausimus.

IS to SG daro iSvag kad studij programa atitinka absolventiakesius (skirtingai nei didels
dalies t; student, kurie nubyra). T&au bendras vaizdas, kaip absolventai atitinkaonseres
like<ius, nepateikiamas. Pavyzdziui, nediskutuojamay kankrets tikslai ir rezultatai dera su
Vilniaus miesto arba regiono poreikiais (tiesa,iaiw] 38 skirsnyje, labai trumpai apie tai

uzsimenama).

2.1.3Kalbant apie tai, kiebrogramos tikslai ir numatomi studiju rezultatai atitinka studij u
rusi, pakopa ir kvalifikacij u lygi, SS 33 skirsnyje pazymima, kad programa atitinkéymo
standartus ir mokytojams keliamus kvalifikacinigskalavimus, iSvardytugin. 2011, Nr. 99-
4680 ir kituose dokumentuose. 35 skirsnyje atkesi@s dmesys, kad programos aprasas ir

numatomi studij rezultatai parengti vadovaujantis Bolonijos prace€uropos kredit
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perkelimo ir kaupimo sistemos (ECTS$gyvendinimo gaimis, Dublino deskriptoriais ir kitais

panaSiais dokumentais.

2.1.4 Stebina, kad VK savianalig suvestigje, raSant apie programopavadinima
(Ikimokyklinio ugdymo pedagogika), nepateikiamasnkkyklinio ugdymo apibizimas. Nors
panasSioms programoms apdinti Lietuvoje pl&iai vartojama frag ,ikimokyklinis®, taip
nusakyti dalyko srities nedgy, nescia tarsi siekiama atsiriboti nuo kitokio (,mokykiof)
ugdymo. Bity uzvis geriausia §iir panasSias programas, kai reikia ap#tr jy esng, vadinti
~Ankstyvosios vaiskyds studijos”, ,Ankstyvasis ugdymas*, galb— ,Ankstyvosios vaikysis

ugdymas ir priedira“.

Netikslumy kyla ir kalbant apie programos absolventus, kuadinami ,ikimokyklinio ugdymo
pedagogas” (duom@nlentek 2 p.; taip pat 51 skirsnis), ,ikimokyklinuk mokytojas” (29
skirsnis) ir ikimokyklinio ugdymo specialistas® 92 skirsnis). Dar uzsimenama apie
~Kimokyklinj ir prieSmokyklin lavinima“, nors taip lavinam vaiky kohorta yra viena ir ta pati
grupé. Nuodugniai iSnagrigjus iSvardyy dalyky turinj, pritriko jrodymy, kad planuojant
programy pakankamai atsizvelgta tai, jog skirtinguose Sio ciklo etapuose wgigoreikiai
smarkiai skiriasiJvertinusi, kaip numatomi studijuy rezultatai dera su turiniu, ekspeng grup:
iISreiske didelj susitipinima dél to, kad pateiktieji numatomi studijrezultatai ir dalyko turinys,

kuriuo ty rezultat; siekiama, nedera tarpusavyje.

Pateiktuose atsakymuose, gautuose po apsilankyregikape ir paskelbus giiSvad) projektire
versijg, VK pareiSk, kad ankstesije pastraipoje iSgbtyta ekspett grupes pozicija ,iS esres
neatitinka tikroes”. Vis &lto VK atsakyme pripgstama, kad ,stengiamagsstudiy programa
jtraukti dalyky, kurie leis studentams siekti numatpnstudiyy rezultaty ir jgyti reikiamy
kompetenciy” ir teigiama, jog ,,2013 m. liepos én., perziiréjus dalylky pavadinimus ir turip
sutartis buvo atnaujinta. Eksperyrups Siy pakeitimy nepastegjo, nes savianalis suvestia
SKVC buvo pateikta 2013 m. vasarioémi’. Be to, raSoma: ,Sutinkame, kad dalyk
pavadinimai tiksliai neatspindi studijturinio orientacijosj vaika, taiau siejasi su Lietuvoje
naudojama pedagogikos klasifikacija“. Tgesakant, ekspeastgrup: Sia pastaba siékatkreipti
démes nej studiy dalyky pavadinimus, @ tai, jog hitina, kad programos komponentai aiSkiai
atliepyy skirtingus ikimokyklinio amziaus vaikugdymo etapus, o numatomi studigzultatai
buty aisSkis ir deéty su programos turiniu. Ekspergjrupes manymu, iS VK gautos pastabos tik

patvirtina ekspett poziirj Siuo klausimu.
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Turint omenyje reikalavim kad programos pavadinimas, numatomi studipzultatai,
programos turinys ir suteikiamos kvalifikacijos turi deréti tarpusavyje, SS 36 ir 37
skirsniuose pazymima, jog baigusieji progsaigyja profesif bakalauro laipsnir mokytojo
kvalifikacijg, o Vilniaus kolegija yra vienintélvisame Vilniuje toka kvalifikacija suteikianti

jstaiga (,,vieninta} koleginio mokymastaiga, rengianti specialistus Vilniaus regionui*).

SS 37 skirsnyje uZzsimenama, kadykitmaZesnj prograny esama Kauno, Marijamp,
Klaipédos ir Panedzio kolegijose, o tai leidZia manyti, jog Sias pramas galimaalyginti, nes
jy sandara ir strulita panasi, taigi ir judumas tarpySjstaig; imanomas. Ta@au jokios

informacijos apie tokio judumo mastus nepateikiama.

SS 38 skirsnyje pabitiama programos svarba regionui, §pas tarpkuliirinis kontekstas,
kadangij program jeina ir regionigs kalbos (lenlf ir rusy). Be to, atkreipiamasédhesysj tai,
kad dauguma programos studgemgta kile iS Vilniaus regiono. Kaip pazymima 5 priede, sania
buvo patariama perigiéti studijy paramos sistegnir jg labiau pritaikyti tiems studentams, kwri
gimtoji kalba yra ne lietuwi (t. y. rug; arba lenk). Tada laty galima (a) vykdyti specialias
programas, skirtas lietuyikalbos zinioms gilinti ir (b) gerinti santykius stetos mokyklomis
(plg. 5 priedas).

2013 m. rug§o 20 d.jvykusio susitikimo su VK administracijos darbuoisjanetu ekspeut
grupé turéjo progos geriau pasigilinti Siuos klausimus. Fakulteto darbuotojai informavo
ekspeny grupg, kad Siuo metu 70 proc. vietos gyvent&plba lietuviskai, o likusieji 30 proc. —
lenkiSkai arba rusiSkai; lenkiSkai kalldagy nuoSimtis didesnis. Ekspertgrupe iSreisSké
susipinimg, kad problem dél paramos Siems studentams kyla jau ilgika. Pasak naujai
paskirtos Fakulteto dekés vertinant iSsilavinimo poitiu, dabar iS vig mokykly atvyke
studentai bna iSlaik bends lietuviy kalbos egzamiy kurio rezultatai rodo, jog ne lietuviskai
kalbartiy studeng pasiekimai yra geri. Dekéanpatikino ekspert grups, kad Fakultetui Si
problema Zinoma ir sprendziamailant mokytis lietuvi kalbos kaip pasirenkamojo dalyko.
Kaip teigiama 130 skirsnyje, Si pagalbikalbos mokymosi programacstoma pirmame ir

antrame semestre, nes tuo metu jos labiausiaareiki

2.1.5 Veikiausiai léda susijusi su vertimu, d@u SS vietoje terminosfiprybeés* vartojamas
terminas privalumai®. Pagrindiniu privalumu vadinama tai, kad studijprograma,
,vadovaujantis apklauws rezultatais, nuolat gaunamais iS socialimalininky, déstytojy ir
student, reguliariai peririma, analizuojama ir atnaujinama“. Kaip pazymimg, Sstudiy
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programos turinys perorientuotasiumatony studiy rezultaty siekim, o visa studij sistema

pertvarkyta pagalstudemd orientuoto dstymo strategijas”.

SS nutylima apie kitas akivaizdzias stiprybes, mas SS, pavyzdziui, programos regi@nin
naudy ir glaudy bendradarbiavim su kitomis, panasSias kvalifikacijas suteikisomis

institucijomis.

SS skyrelyje su antraSter ikumai“, uzuot vadinus juosilpnybémis, jvardijama viso labo
vienintek problema: ,Toiksta neformalaus ir savaiminio mokymosi rezultatertinimo ir

pripazinimo patirties®.

Tad nieko nuostabaus, kad vienintelis psas ,patobulinimas® siejamas suittinybe ,sukurti

neformaliojo ir savaiminio mokymaosi rezulatertinimo ir pripazinimo metodik.

Eksperty grupess manymu, kaip konkigs Sios programostipryb e reikéty pazyneti programos
metin vertinimg, analiz ir atnhaujinimy, kadangi taipjtvirtinamas student ir kity socialiny

dalininky Siame procese atliekamas vaidmuo.

Eksperty grupe teigiamai vertina VK santykius su kitais ikimokiyids pedagogikos program
teikéjais, o yp& — susitarimus @ abipusiojgyty kvalifikacijy pripazinimo, nes tai gali tam tikra

dalimi lemti student judumo tarp §j programy lyg;.

Eksperty grupe atkreipia @mes j Vilniaus kolegijos uzmojus patenkinti regioninikalbiniy

mazuny poreikius ir viliasi, kadstaiga Sia linkme dirbs ir toliau.

Kalbant apie programos tikslir numatony studiy rezultaty silpnybes ekspeni grupei kelia
rapesf uzsiesusi sieky, tiksly ir rezultaty painiava. Nei turinio, nei programosslymo ar
vertinimo poZziriu nepanasu, kad numatomi studipzultatai ity tape pagrindiniu programos

akcentu.
2.2 Programos sandara
2.2.1 Kalbant apie studijturinio atitikties teisiniams reikalavimams mgdtaip miréta pirmiau

(2.1.2 skyriuje) 32 paragrafe, savianédizsuvestigje pateikiamas ilgagstatymy, jsakymy,

reglameni, deklaraciy ir deskriptorij, kurie taikomi Siai studij krypéiai, ssrasas. Manoma, kad
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Sis studiy turinys atitinka visas matas taisykles ir kt., bet nepateikiama jpkkonkretiy
jrodymy apie tai. Svarbiausia, kadm jokiy aiSkiy pozymi rodargiy, kaip Si programa nup

turinj orientuoto modelio buvo pakeigtarogram, orientuod j studiy rezultaty siekimg.

Savianalizs suvestias 39 dalyje pateikiama duomgrapie tai, kaip miéos programos
strukfira laikomasi miaty teisiny reikalavimy, kurie susig su studiy apimtimi ir jvairiems
studijy programos aspektams skiriarkredity skatiumi. Savianalizs suvestigje teigiama, kad
studiy apimtis yra 30 kredit per semesit Nors tai gali bti tiesa kalbant apie nuolatipi

studijy studentus, tai ne tiesadstiniy studiy studeng atveju, kaip matyti 8 priede.

Savianalizs suvestias 39 dalyje atkreipiamaseihesys; tai, kad nuo 2011-2012 m. 50 proc.

programos skiriama savarankiSkam studetarbui.

2.2.2 Sis klausimas, ar stugliflalykai ir (arba) moduliai tolygiai pasiskiesir kaip uZtikrinta,
kad nesikartaf jy temos, netiesiogiai keliamas saviandizsuvestigje. 44 dalyje esame
informuojami apie tai, kad méta studijj programa iSéstoma ,lygiagréiame modelyje”, bet

nepateikiamas paaiskinimag, tiai reiSkia Siame kontekste. Taip pat esame infiotmkad

Dalyky iSdéstymas vig pirma orientuotas studeng praktinius profesiniuggadzius,
kurie pagjsti Siuolaikinio Svietimo (mokymosi)aggokomis, nuostatomis, technologij
jsisavinimu, pitra, analize, refleksija, bendravimu, bendradaibay komandinio

darbojgudziy ugdymu. (44 dalis)

2.2.3 Kalbant apie dalykir (arba) moduli turinio atitikties studiy tipui ir lygmeniui masi,

savianalizs suvestigje (40 dalyje) atkreipiamasethesys tai, kad

Studijy programos dalykaijtraukti &l jy s3say su profesias veiklos sritimis,
kompetencijomis ir programos stugdijezultatais. Studij dalyky apraSai parengiami
taip, kad kurso turinys, rezultatai, studinetodai,jvertinimo metodai gaty packti

studentui pasiekti studijrezultatus ir programos stuglijezultatus.

Savianalizs suvestias 1 priede pateikiami iSsaim penkiasdeSimt dvigj (52) skirtingy
programos sudedajy daliy aprasSai. Didaja dalimi Sij programos elemeintpavadinimai
skamba taip, lyg jie iy pirmesni ir paprasausiai yra dilomi ikimokyklinio ugdymo
pedagogikai“, o ne taip, lyg jiedby sukurti konkreiai tam, kad patenkigt dideks dalies
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studenty, dalyvaujadiy programoje, susijusioje su ankstyvuoju ugdymu, ejkous.
Pastebjome, jog mirtoje programoje nedaug kartminimas zodis ,vaikas“ (vaiko sveikata,
vaiko ir Seimos teisir vaiky literafira), re karto neminimas Zodis ,Zaisti“, kuris yra viena is
svarbiausi mokymosi forny Sio amziaus vaikams.] vaika sutelkta programa gali tktr tokias

programos sudedasias dalis:

Vaiky mokymaosi ir raidos vertinimas

Seimos, bendruomanir tarnyhy partnerysis kirimas
Vaiko mgstymo ir problem sprendimagidziy ugdymas
Jvairios zaidiny rasys

Svietimas ir priefira

Zaidimas kaip mokymo ir mokymosi metodika

Vaiky mokymosi ir raidos pagalba

Suaugusiojo vaidmuo kuriant tinkaraukkjimui aplinka

Vaikystes sociologija

Sios studij programos absolventai per susitikisu grupe ekspertams nuépdkad jie pritan

labiauj vaika orientuotam studjj turiniui.

Savianalizs suvestias 41-51 dalyse (imtinai) ir métos suvestiés 7 ir 8 prieduose pateikiamos
informatyviausiosjZzvalgos apie dabar taikomos programos stigkir turinj. 41 dalyje
pateikiama programos turinio bendra apzvalga psra& programos metais, nurodant, kad ja
siekiama ,aktyy mokymgsi susieti su ,ziniomis, jgudziais, gebjimais, kury reikia
iSsameséms studijoms” ir ,profesiés veiklosjsisavinimu ir mokymusi pazintinei, mokomajai

praktikai*

Savianalizs suvestias 42 dalyje pateikiama antraisiais metais studgongj dalyky apzvalga,
pabgéziant masi, kuriuo mireti dalykai ,nukreipti j ugdymo veikd, pedagogia sjveika,
ugdymo aplink ir Zinias apie turij modeliavim, patirties refleks, pasirengim numatyti
studijy (mokymosi) perspektyvas,agstymy ir planavim.“ Antraisiais metais taip pat daugiausia
démesio skiriama studemntgelejimy veiksmingai bendrauti gerinimui, nors yra galimyb
studentams pasirinkti vign$ dviejy privalomy dalyky: Tarpkul@iring komunikacij arba Seimos

pedagogik.

43 dalyje nusakoma disciplin kurios jtrauktosj trefiyjy mety studijas,jvairow, ypa: daug
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démesio skiriant Pedagogikos studipaigiamajam darbui, nurodant, kad ,pefktsemesty
studentai apibendrina savo pedagogikos studijagdaasi Pedagogikos studijbaigianajj
darky.”

44 dalyje nurodyta, kad @misiais studiy metais studentai turi pasirinktivads  filosofija*
arba ,Jvady j antropologij‘, o 45 dalyje nurodytas pasirenkam dalyky sarasas. Nors 45
dalyje teigiama, kad Sie ,pasirenkamieji dalykaia yorientuoti j gekgjimus, kury reikia
kokybiSkai profesinei veiklaijsisavinimui ir gerinimui“, ity suctinga teigti, kad visi jie yra
vienodai naudingi specialistams, besirengiantiemsgkf karjera ikimokyklinés pedagogikos

srityje.

Ankstesnio Sios studjj programos vertinimo metu, kuris buvo atliktas 2065, buvo
rekomenduota programoje ,prddatkreipti ckmeg j tokias temas, kaiftrauktis ir jtraukusis
Svietimas (apimant gabumo tendaugialypis intelektas ir mokymosi stiliai. Eksfy grupe

savianalizs suvestigje nerado informacijos apie tai, kaip Si rekomeijddmuvojgyvendinta.

Pateiktuose (,Atsakymuose®), kurie gauti po apdiano jstaigoje ir reaguojant Siy iSvady
projekto iSleidim, VK komentaru dl pirmiau mirétos dalies pakziama tai, kad programos
pakeitimai atlikti po 2005 m. Ta&au iS komentaro matyti, kad tai padaryta tik essendalyk
srityse, todl duomenys apie pokius, kurie gadjo bati atlikti, pateikti tik dalyky aprasuose,
paliekant pagrindinj dalyky pavadinimus iS esés nepakeistus. & to VK atsakymasj §
klausim, regis, dar labiau sustiprina poai kad po ankstesnio vertinimo neatlikti jokie esiain
taisymai (t. y., dalykai nepaSalintijistudiy program ndtraukti jokie kiti dalykai).

Akivaizdu, kad pedagogikos profesiniame mokyme jpagne sudedamoji dalis yra praktika.
Savianalizs suvestigje nedaug komentuota apigairiy praktikos daly struktirg. Dél to
ekspeny grup: praleido daug laikgvairiuose susitikimuose su VK siekdama patikslikajp
minéta praktika atliekama ir vertinama. Uz Sritj atsakingi darbuotojai paaiskino, kad pirmoji
praktika, kuri atliekama aryji semesty, yra susijusi su supazindinimu @iaiga. Studentai tris
savaites po SeSias valandas per gigraleidziajstaigose. Jie stebi vaikus, pasitrnkmziaus
grupe, su kuria jie nori dirbti. Rengdamiesi praktikstiyidentai gauna uzduotis. Antroji praktika
atliekama tréigjj semesy ir trunka 4 savaites. Tai ,mokomoji praktika“. tu8entams
pateikiamos uzduotys. Jie stebi mokytajarky ir taip mokosi dirbti. PavyzdZiui, jie gali
organizuoti ryto rat arba zaidimus vaikams, kai Sie einlauka. Studentai priZirimi kolegijos
priziarétojo ir ikimokyklinio ugdymo mokytojo. Viena darbtoja pateik pavyzd, kad jos

53
Studijy kokyhkes vertinimo centras



studentai atliko praktik penkiose ar SeSiose skirtingogstaigose, ir kiekvienasyj buvo
priziarimi vieno klags mokytojo. Paprastai ji kuruoja 25 prakti&tliekargius studentus ir turi
praleisti trisdeSimt penkias (35) valandaspyieziarai jstaigose. IS SeSiolikos susitikime su

déstytojais dalyvavusi Zmoniy tik keturi yra praktikos vadovai.

Paprastai praktika vertinama ir aptariama vietajes vertinant dalyvauja mokytojas. Per
diskusijas su ébtytojais, kurios vyko per apsilankymistaigoje, paais§o, kad skirtingai
praktikai gali lmti taikomos Siek tiek skirtingos formid. Ta&iau uz pristatyrg skiriama balo
dalis visada svyravo tarp 50-60 proc. Po kiekvigmagktikos studentai raso ataskaitas ir rengia
pristatymus ir taip pat juos pristato vieSai.Ciba aptariant su personalu, vertinimo foriul
nebuvo visiSkai aiski. 1 priede (Final practice)dmurodyta, kad baigiamosios praktikos

formulé suskirstytg tris vertinimo sudedagsias dalis:

X1 — grugs mokytojo (mentoriaus) vertinimas — 20 proc.
X2 — praktikos vadovo (tutoriaus) vertinimas —#0c.

X3 — projekto pristatymas — 60 proc.

Paskutinieji 60 proc. suskirstytiris elementus, kiekvienas ig $udaro 20 proc. pazymio:

e Studentas stebi ir analizuoja gésmplinkos tinkamumindividualiai vailg veiklai.

e Studentas modeliuoja ugdymo (mokymo) tumnupsje atsizvelgiang vaiky gabumus,
domgjimosi sritis, amay ir gekejimus. Pateikiamas tij savatiy planas, naudojant
Siuolaikinius metodus ir taikant Siuolaikines infacines ir komunikacines
technologijas:

e Studentas kuriaabygas vaiky zaidimams, atlieka ugdymo ir pazintinius—mokslaiu
tyrimus. Pateikia analgz

Vadinasi, dideséidalis kredity yra suteikiama uZ prezentaciegu uz studento daylper realy
praktika. Be to, nors mentoriaus ir praktikos vadovo teikdriterijai nurodyti savianalis
suvestije, nepateikiama informacijos apie tai, kaip statizaojami kokylkes lygiai Sioje
jstaigoje arba tarp panasSias programaksiiy jstaig;. Per diskusijas su darbdaviais ekspert
grup: suzinojo, kad darbdaviai teikia mazai svarbos arbkbai pasitiki studemtpraktikos
pazymiaisjdarbindami naujus darbuotojus. Labai daznai daibdatudentams darbo vietas
pasiilo remdamiesi paa praktika. IS 13 su ekspertais susitikuabsolveni 5 dabar dirba
jstaigose, kuriose jie atliko prakiikbeveik visi jie buvo pakviesti kreiptistldminéty darbo
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viety baigiamosios praktikos metu.

Eksperty grupe atkreipia @meg, kad po jos apsilankymo VK, dokumente, pavadintame
JAtsakymai“, VK pateilé visa naup medziag, susijusi su praktikos vertinimu. Siame
dokumente VK nurogl kad ekspertai prezentaciyertino kaip ,paprastprezentacyg zodziu“.
VK nepateikiajrodymy apie tai, kodl ji padag Sia (netikslg) iSvad apie ekspeqt grupss
nuomor. Ekspeny grupe jau buvo ank&au informuota apie praktikos detales ir apie jos
vertinimg pazymiais per savianalig suvestigje pateiky medziag ir visy pirma per duomenis,
nurodytus skiltyje ,1 profesin praktika“, ,2 profesig praktika®, ,3 profesig praktika“ ir
baigiamoji ,profesig praktika“, kaip nurodyta savianatg suvestids 1 priede ir vertino tai,
kaip uz praktikos priefirg atsakingi asmenys supranta Sistema. Per apsilankymmVK ekspery
grupé visy suinteresuafjy Saliy nuolat pra§ informacijos apie praktikir jos vertining. Minétai
komandai per susitikimus su personalu, studentaisocialiniais partneriais bei kolegijos
vadovybe buvo pateikiami skirtingi, o kartais ptéaggi atsakymai. Vigpirma ekspett grupe
atkreipz démesg | tai, kad personalas negal aiSkiai paaiskinti, kaip buvo organizuojamas
studeng vertinimas, pateik skirtingus atsakymus, skirtingas formules ir skgtus pazymij

svertusgivairioms praktikos dalims, netgi tamecganme susitikime.

PrieSingai negu buvo teigta pirmiau (remiantis lzergpsios profesis praktikos modulio
aprasu), VK dabar teigia (savo ,Atsakymuose*), kaihéta praktika yra vertinama remiantis

tokiu pagrindu.
X1 — 20 proc. mentoriaus studertendyjy gelejimy jgudziy vertinimas.

X2 — 20 proc. praktikos vadovgsertina studento gépma pristatyti savo veikl per
praktinius mokymus, t. y. per refleksizodziu, kuri pateikiama kaip praktinio mokymo

aplankas.

X3 — 60 proc. praktikos uzdum vertinimas. Visos uzduotys vertinamos atskirai
(kiekviena — po 20 proc.), t. y. studentas turkatljvairias uzduotis praktigi mokymy
vietoje. Studento aktyvugrstebi ir vertina mentorius ir, jeigmanoma, praktikos vadovas

(tutorius).

D¢l Sio naujo teiginio ekspeytgrupe labai nuogstauja @l to, kad VK personalas atlieka labai
ribotg vaidmern vykdant priezirg, visy pirma VK pripazinus, kad 60 proc. X3 vertinimo auval
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.mentoriaus ir, jeigumanoma, praktikos vadovo (tutoriaus)”, sf@bas ir vertinamas*“Ji taip
pat nuogstauja dl to, kad Siuo metu akcentuojamas ,uzéiud, o ne ,mokymo* ir ,mokymo

kompetencijos” vertinimas.

Nors Si nauja medziaga gauta iS VK, kuri nebuveigtd nei pirmojoje savianaliz suvestigje
ar paaiskinta per apsilankynistaigoje, padeda ekspergrupei suprasti oficiadi pozicijg dél
praktikos VK, t&iau eksperi grupe dabar negali patikrinti §i nauj jrodymy arba patikrinti,
kokiu mastu suinteresuotosios Salyskaitant studentus, mentorius ir persgnadritaria Siai

nuomonei ir is tieg taiko jg praktikoje.

2.2.4] klausimy, ar studiy dalyky (moduly) turinys ir metodai tinkami numatytiems stugdij
rezultatams pasiekti, saviana&kz suvestigje (46 dalyje) teigiama, kad ,Dalyko studijomis
daugiausia ¢émesio skiriama studjj programos rezultatsiekimui®. Savianalizgs suvestias 7
priede pateikiami vadinamieji ,Studij programos tikslai, geéfimai ir studiy rezultatai“.
Nagriréjant § priedy nustatyta, kad jame yra skiltis, kurioje nurodyi8i dalykai, per kuriuos
jvairas tikslai, gebjimai ir studijy rezultatai, kaip teigiama, pasiekiami. Problema tai, kad
minétoje skiltyje pateikiamas labai formalus tradiginialyko sréiy sarasas ir visai neaisku, kaip
tam tikru dalyku siekiama studijezultat;, su kuriais jis siejamas. Tiriant atskdalyky sritis,
matome, kad daugethesio skiriama surasant ,Programos studgzultatus” ir ,Dalyko studij
rezultatus®. T&au neaiSku, kad taikomomis vertinimo priendions daugiausiadnesio vis dar
skiriama studij rezultatams. Tiriant daugeioduliy, nors yrajrodymy, kad daugelyje stiy
taikomi jvairis vertinimo metodai, didziojoje dalyje ,Vertinimargktiros ir kriterijy” tiesiogiai
neminimas studij rezultaty vertinimas. Téiau savianaligs suvestias 103 dalyje teigiama, kad

Sioms studij programoms taikomi studij rezultat vertinimo kriterijai pagjsti
gelejimy ribotumu, kaip nustatyta profesijos standartud&stinimo kriterijai leidzia
nustatyti studi rezultaty pasiekimo lyg Vykdant programas taikomos vertinimo
strategijos ir vertinimo kriterijai atitinka socialo pedagogo ir pradinio ugdymo
pedagogo gefimus, kurie nurodyti studij rezultatuose. Vertinimo kriterijais
vertinamas teorimi ziniy lygis, praktire profesire veikla ir bendrieji pedagogikos
gelgjimai, gelgjimas tinkamai elgtis studijuojant. Bendras vertias, kuris pagstas
minétais kriterijais, suteikia galimyb surinkti duomenis apie profesinio bakalauro

studijy programos rezultatus per studijas ir praktik

Ekspert; grupss netikina tai, kad taikomos vertinimo priemémis, daugeliu atvej adekvaiai
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jvertina, tai, kokiu lygiu studentai paséeRumatytus studij rezultatus.

2.2.5 ] klausimy, ar programos masto pakanka stydijezultatams pasiekti, 47 dalyje
paaiSkinama, kad tai, kiek kregliskiriama dalyko séiai, priklauso nuo to, kiek studijrezultaty
siejama su Sia sritimi, o 48 dalyje teigiama, kadoriniy ir praktiniy studiy ir studeng
savarankisko mokymosi valapdantykis priklauso nuo studijrezultat; ir metod;, kuriais

siekiama®“.

2.2.6 Kalbant apie tai, kiek programos turinys etdpnaujausius mokslo, meno ir technolagij
pasiekimus, 49 dalyje teigiama, kad ,stuydjrograma gerinama remiantis visuorgeporeikio
pokyiais, pedagogikos mokslo ir praktikos polais Lietuvoje, Europoje ir pasaulyje”.
Minétoje dalyje pateikiami pavyzdziai, kaip programdtgikyta siekiant atsizvelgti tai, kad
daugiau dmesio Ilmty skiriama Tarpkufiriniam Svietimui, Reflektyviajai pedagogikai ir
problemomis pagstu mokynysi ir pokyiams, kurie padaryti 2012—2013 m. siekiant leisti
daugiau naudotis problemomis patip mokymosi metodika.c{ taip pat 130 dalis). ¥#au
ekspeny grupe nemat jrodymy, kad studentai iy pekme reflektyvesm mokymysi savo
praktikoje. Ekspetf grupe taip pat neradarodymy, kad ity naudotasi informacémis ir
komunikaciemis technologijomisjvairiose studij turinio srityse, o personalas ir studentai,
regis, tuéjo mazai zinj apie tai, kiek daug tokios medziagos, kuria daadirnaudotis dirbdami

su tikslinio amziaus grupe (0—7 m.).

2.2.7 Vietoje ,Stiprjjy pusy” ir ,Silpnyjy pusy’, savianalizs suvestidje nustatyti
.Pranasumai“ ir ,Tokumai“. ,PranasSunf® skiltyje minétoje suvestigje nurodyti tik du

.pranasumai®:

Studijy turinys, mokymo metodai ir vertinimas sgssu studiy rezultatais.

Studijy programos turiniu daugiausiardesio skiriama savarankiSkam mokymuisi ir

praktiniam studemtparengimui darbo rinkai.

ISorés vertinimo komanda mano, kad pirmasis ,pranasungages; yra ne kas kita kaip tai, ko
ir taip reikety tikétis ir tai negali lati jvardijama kaip ,pranaSumas”. Pirmojo, kaip teigeam
pranasumo atveju, ekspgdrupe nebuvajtikinta, kad yra pakankamaisay tarp studiy turinio,

mokymo metod ir studend vertinimo.
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Antrojo pirmiau pateikto teiginio atveju ekspeigrupe radojrodymy, kad studentai praktiskai
rengiami darbo rinkai, bet nuggfavo @l programoje nurodyto savarankisSko mokymosi
santykio, vig pirma, susijusio su Sio elemento kiekio nustatymeertinimu programoje. Ypa
ekspeny grupe atkreig déemeg j tai, kad 2008—-2012 m. labai paéiiml savarankiSko mokymosi
valandos ir atitinkamai sumgp paskait ir praktikos valandosc{ 116 dalis). Akivaizdu, kad
tokie pakeitimai atlikti dalyvaujant europiniame omkte ,Pedagogikos studij turinio

tarptautinimas®, kaip nustatyta ekspertams lankavil{ Sios pateiktuose dokumentuose.

Kalbant apie ,tikumus®, savianalis suvestigje nustatytas tik vienasikumas, t. y.

Dalykais pagista studiy sistema éra pakankamai lanksti, kadity galimajgyvendinti

] studentus orientugBvietimg.

Kadangi savianalis suvestigje pateikiama mazai su Siuo klausimu susijusadymy, ekspen
grupé néra pasirengusi pateikti savo nuomosiuo klausimu arbaétl ,Tobulinimo veiksmy*

(vélgi, pateiktas tik vienas).

IS ekspemi grupes perspektyy, sunku nustatyti tilgsias stiprybes, susijusias su Sios programos
sandara ir, iS ties ekspenj grup: labai nuogstauja @l nurodyyy ,trakumy®. Visy pirma, kaip
minéta pirmiau, jai nerimp kelia tai, kad Si programa orientuotaturinj ir nepakankamai
orientuotaj vaika, o taip tuéty bati programoje, kuri sukurta siekiant patenkintintakyklinio
ugdymo pedagag poreikius. Ekspegt grupgg mano, kad daugelis studlisriciy (pavyzdziui,
»Ivadasj psichologiy®, , Ivadasj antropologiy“), kaip atrodo, nebuvo parengtos Siai programai
arba siekiant patenkinti ikimokyklinio ugdymo pedag poreikius. Pasirodo, kad susiformavo
tradicija cstyti tam tikrus dalykus, kurie visada buvo stydturinio dalis, kurie padeda
esamiems darbuotojams, kurie nualdarbinami, iSlaikyti savo darbo vigto ne susitelkti
student poreikius.

Eksperty grupes netikina tai, kad taikomomis vertinimo priemémis, daugeliu atvej

adekv&iai jvertinama, tai, kokiu lygiu studentai pastekumatytus studij rezultatus.

ISanalizavusi visus pateiktugrodymus, kurie pateikti savianalizés suvestirgje ir prid étuose
prieduose, ekspeny grupé pateiké prieS tai buvusioje dalyje nurodyta vertinima.
Pateiktuose (,Atsakymuose®), kurie gauti po ekspem grupés vertinimo iSvady projekto
pateikimo, VK pateiké visiSkai nauja medziag, kurioje aptariama eksperty grupés

nustatyta spraga. Minéta spraga aptariama ekspeny grupei pateikty ,,Atsakymuy” 7 priedo
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lenteléje. Eksperty grupé dziaugiasi gaédama pasteléti, kokia dalis eksperty grupés
pateikto vertinimo bus jgyvendinta. Tafiau, kadangi VK pateikta medziaga nesusijusi su
jokiomis faktin émis klaidomis arba nesusipratimais iS eksperf pusés, grupé nemano, kad

Si nauja medziaga tuéty daryti jtaka vertinimui.

Eksperty grupes nuomone, pernelyg didebvarba profesije programoje skiriama praktikos
aprasymui, o ne @i praktikai ir jos vertinimui. Reiity vertinti profesigs praktikos kokyb, o

ne prezentacijas ar pranesimus.

Programos turinys, studijrezultatai, y vertinimo hidas ir standartizavimo stoka paskatino
ekspeny grupe kvestionuoti, ar Si programa Europos arba Lietukagalifikacijy sandaroje verta

buti priskirta 6 lygmeniui.

2.3 Personalas

2.3.1D¢l to, ar pagabktudijy programa désto teisinius reikalavimus atitinkantis personalas
Savianalizs suvestias 52 punkte nurodoma, kad vidutipersonalo nai déestymo patirtis yra
25 metai ir kad ,visi dstytojai nuolat dalyvauja profesinio tobulinimostikioje, daugumayj
dalyvauja tarptautiése maim programose, veda seminarus ir dalyvauja kitojeklopE".
Nenurodoma, kiek personalo nariuri darbo patirties ankstyvojo vaikugdymo ir Svietimo
srityje, taip pat nenurodoma vidutidarbo patirties tokioje aplinkoje trukm61 punkte taip pat
nurodoma, kad ,studjj programoje dalyvaujantis personalas turi daugrteegi (100 proc.
déstytojy turi trejy arba daugiau metdestymo patirties)”, téiau faktiSkai nenurodoma, kokios

patirties jie turi (jeigu turi) ikimokyklinio ugdywm srityje.

Savianalizs suvestitje nepaaiSkinama, kaip buvieykdyti Pedagog rengimo nuostaf ir
Laipsn suteikiatiy pirmosios pakopos ir vientjg; studiy prograny bendgjy reikalavimy

aprasé reikalavimai.

Savo pastabose (,Atsakymai“), kurias pategavusi Sy Vertinimo iSvadg projekt, VK atkreip
déemegs j pirmiau iS@stytas pastabas ir nurgdkad ,nesutinka su nuomone, jog su programa

dirbantys dstytojai neturi praktigs patirties Sioje srityje”, nors ekspergjrupe niekada to ir

#2012 m. geguss 15 d. Lietuvos Respublikos Svietimo ir mokslo istio jsakymu Nr. V-827
patvirtinti Pedagog rengimo nuostatai.
* Laipsn suteikiagiy pirmosios pakopos ir vientjg; studiy prograny bendgjy reikalavimy
aprasas, 2010 m. balandzio 9 d., Nr. V-501.

59
Studijy kokyhkes vertinimo centras



neteig. Savo atsakyme VK nurodo, kad 21 proc.yv(28) programos &tytojy pagrindinis
iSsilavinimasjgytas ikimokykliress pedagogikos srityje. 21 proc. iS 28 yra 5,88 asm&aip
VK taip pat pazymi, kad 25 procéstytojy turi praktires darbo ikimokykligse institucijose
patirties, tdiau nenurodo Sios patirties trukm Paskui VK teigia, kad ,dauguma su studij
programa dirbafiy déstytojy turi 15-20 mej nepertraukiamos darbo patirties” (Savianiz
suvestigje VK tvirtina, kad vidurkis yra 25 metai), tad 8ideiginiu akivaizdZiai neatsakp
klausinyg dél déstymo ikimokykliniu lygmeniu patirties trukés. Be to nagrigjant § klausiny
glumina teiginys, kad ,pagal Svietimo ir mokslo msino patvirtintus Mokytaj atestacijos
nuostatus 15 arba daugiau m&onkreioje srityje mokytoju dirbantis mokytojas laikomsavo
srities specialistu. Tatl galima konstatuoti, kadédtytojy kompetencija yra pakankama studij
programos kokybei uZztikrinti“. Savo pastabose VKaso ekspett grupes teigirj, pazynedama,
kad du dstytojai uzsiima tam tikrais moksliniais ankstyvojaiky ugdymo tyrimais (nors ir
nenurodo, kad abuedtytojai visu etatu jau kelerius metus dirba kitossitucijose, vienas LEU,
kitas VDA), kartu priduria, kad kitasédtytojas, Dr. Sergey Neyfah (sic.), akademinidislais
domisi su ikimokykliniu ugdymu ,susijusiomis” smitis. VK taip pat pateikia kai kurios naujos

medZziagos apie stazuotes ir nad§stytojy jdarbinimg per einamuosius metus.

2.3.2 D¢l to, ar destytoju kvalifikacija yra pakankama studiju rezultatams uztikrinti
Savianalizs suvestids 61 punkte nurodoma, kad programos personalasnsudbtas laikantis
Lietuvos Respublikos Svietimo ir stuglijjstatymo (2009 m. balandzZio 30 d., Nr. X|-242),
Vilniaus kolegijos / Taikomjy moksl; universiteto statuto (2012 m. liepos 18 d., Ni7)94
Déstytojy darbo kiivio sandaros nuosta{VK darbo tvarkos taisykk, VK Akademirts tarybos
2009 m. balandzio 14 d. e.susirinkimo Protokolas. AN-5) ir déstytojams keliam

reikalavimy”.

61 punkte taip pat padiama, kad visos personalo atrankos prooesl ,atliekamos pagal
Lietuvos Respublikos darbo kodaksietuvos Respublikogstatymus, Vyriausys nutarimus ir
kitus darbo santykius reglamentuajars teigs aktus bei VK rektoriaugsakymus” ir kad VK
turi nusta&iusi savo proceitas, kuriomis reglamentuojastytojy atrankos principus, procexs

ir tvarka.

61 punkte nurodom, kad ,visi su studiprograma dirbantysédtytojai turi magistro arba jam
prilygstant laipsr, daktaro laipsparba yra doktorantos studentai®. Vig déstytojy Curriculum
Vitae pateikti 2 priede. Tai rodo, kad programykdartiy déstytojy profesire kvalifikacija ir
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ISsilavinimas yra labai skirtingi, o tai galiito labai geras dalykas. €@u iSnagrigjus 2 pried
siekiant nustatyti, kiek &tytojy yrajgije kvalifikacija toje srityje, kuriai yra rengiami studentai,
gauti rezultatai Siek tiek neramina, nes tik Siéi $éstytojy komandos nariai Sioje srityje yra

igije kokia nors formaly kvalifikacija:

e Stefanija Filipovt pirmiausiajgijo darzelio aukdtojos kvalifikacip, véliau dirbo kaip —
ikimokyklinés pedagogikos ir psichologijos lektorbei ikimokyklinio ugdymo
metodininké.

e Vanda LukaSewi turi ikimokyklinés pedagogikos ir psichologijos lektsr bei
ikimokyklinio ugdymo metodininks kvalifikacija.

e Rima Rutkauskieh yra jgijusi ikimokyklinio ugdymo bakalauro laipgnr aukktojos
kvalifikacijg, taip pat yra metodinirik

e Sergejus Neifachas yragijes ugdymo moksl (edukologijos) bakalauro laipgn
ikimokyklinio ugdymo aulkdtojo ir pradiniy klasiy mokytojo kvalifikacig. Jis taip pat
yra:

3. LEU (Lietuvos edukologijos universiteto) Ugdymo ksly fakulteto,
ikimokyklinés edukologijos magistraios studiy programos komiteto
pirmininkas.

4. LEU (Lietuvos edukologijos universiteto) Ugdymo nsak fakulteto,
ikimokyklinio ir prieSmokyklinio ugdymo pirmosiosaopos studij programos
komiteto pirmininkas.

e Marija Staceuiien¢ turi ikimokyklinés pedagogikos ir psichologijos lekésr bei
ikimokyklinio ugdymo metodininks kvalifikacija.

e Ingrida Stankewiiené¢ turi ikimokyklinés pedagogikos ir psichologijos lekisr bei
ikimokyklinio ugdymo metodininks kvalifikacija.

Apsilankius Vilniaus kolegijoje paaisjo, kad dar du personalo nariai, vienas dirbaniss v
etatu, kitas — dalimi etato, taip pat turi reikikvalifikacijg. Sigita Leistrumiea informavo
ekspeny grupe, kad turi toky kvalifikacijg, tafiauj pirmiau pateiki gra§ nebuvojtraukta, nes
savo kvalifikacijy sgraSe nenurad ikimokyklinio ugdymo ir vietoj tojra® ,angly kalbos
mokytojos kvalifikacij“. Dr. Sigita Montvilait, Sokio pedagogikos katedros &iamformavo
ekspeny grupe, kad yra baigusi ikimokyklinio ugdymo doktorants studijas. Té@au paaiskjo,

kad ji visu etatu dirba Lietuvos edukologijos unsitete, o ne VK.

Nors surinkta kai kug duomemn, kad kai kurie personalo nariai uasé tam tikra moksline
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veikla ir prista¢ darbus ta tema, iS 2 priede patgikturriculum Vitaenéra aisSkiai matyti, kad
kurie nors Kiti personalo nariai &y magistro arba daktaro kvalifikagitaipsn ankstyvosios

vaikysks arba ikimokyklinio ugdymo srityje.

Kai ekspen grups per savo vizg VK susitiko su dstytojais, pasteljo, kad iS 16 susitikime
dalyvavusi personalo nawi tik trys pamigjo, jog turi ikimokyklinio ugdymo aukitojo
kvalifikacijg. Nors Savianaliis suvestias 61 punkte nurodoma, jog ,galima konstatuoti, kad
déstytojy kvalifikacija ir patirtis yra pakankama numatytiemstudijy programos ir studij dalyky
rezultatams pasiekti“, akivaizdu, kad kvalifikagja patirties lyg ikimokyklinés pedagogikos
srityje dar reikty stipriai pakelti. Sios programosstytojai studenf savarankidkam skaitymui ir
pasirengimo seminarams tikslais mésisavo pdiy paskelbtos medziagos arba mokslo datitx

Sergejus Neifachgsdalyko skaitytinos literatos gra§ jtrauke savo vadovus ir vadeélius.

Savo ,Atsakymuose”, kuriuos patéikgavusi vertinimo iSvag projekt, VK pazymi, kad
ekspeny grupe nuroct, jog tik ,Dr. Sergey Neifah yra pareggy ir paskelbs ugdymo ir
metodologie medziag, kuri yra naudojama paskaitoms®. [Gfiausiai tai ,Sergejus
Neifachas®, kurio Curriculum Vitae yra pateiktas priedd. Toliau nurodoma, kadj,iStekliy
sagrasus, pateiktus dalyk aprasuosejtraukta kity déstytojy parengta medziaga“, dau is
dvideSimt aStuoni nariy jvardijami tik du (dr. Vitalija Grazienir Jolanta Sukovie¥), nors
pirmoji tik kartais @sto VK ir dirba VDA. Toal kyla klausomas @ likusiyjy 25 personalo
nariy. Taip pat galima pazyéti, jog tam tikros medziagosraukimasj ,dalyko aprag" néra tas

pat kas tos medziag@saukimag ,dalyko skaitytinos literatros sira%g”.

2.3.3 D¢l to, ar deéstytojy skai€ius yra pakankamas studig rezultatams uZztikrinti,
Savianalizs suvestias 56 punkte ir 1 lentgle nurodoma, kaip personalo moksliir meno
veikla ,atitinka 3 mokslines—meno dogimosi sritis ir uztikrina dstomyjy dalyky kokybe®.
Pateiktas projelgt kuriuose dalyvavo kai kurie personalo nariarasas.

58 punkte nurodoma, kad éstytojy ir studeny skatiaus santykis studjj programoje yra
optimalus ir uztikrina tinkam studiy kokylke“. Toliau nurodoma, kad ,kai kurios teoés
bendy kolegijos dalyk paskaitos skaitomos studgrdrautams, o seminarai, praktinis darbai,

individualus ir grupinis darbas organizuojamas ppgrose arba mazesse grugse”.

Ekspery grupe labai nustebino tai, kad Savianabzsuvestigje nurodoma, jog studenpraktika
.fealioje darbo vietoje yra atliekama 5-7 studegrupemis, jai vadovauja dbtytojai“. Per
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diskusijas su personalu paaifgk kad Sis teiginys yra klaidinantis ir kad iSstiestudentai per

praktika dirba su dstytojais individualiai, 0 ne griége po 5-7.

Savianalizs suvestias 59 punkte pabziama, kad

remiantis 2003 m. gruodzio 24 d. Lietuvos Resasli Svietimo ir mokslo
ministro jsakymu Nr. ISAK-1881 ,[Bl valstykes biudzeto dSy valstybirems

kolegijoms laikinosios paskirstymo tvarkos'éstiytojui, vykdagiam socialing

moksly srities, edukologijos krypties stuglij programa rekomenduojamas
standartinis studentskatius yra 14.

59 punkte toliau nurodoma, kad ,VK Pedagogikos fata santykinis vienam édtytojui
tenkartiy studeny skatius yra virSytas.Jame nurodoma, kad Si phid yra susijusi su
ekonomine Salies patimi. Nors Sie duomenys fakulteto lygmeniu gdlbyra teisingi,
analizuojant 2 lentel matyti, kad 2011-2012 m. rodiklis: (NS+IS)éstlytojy skatius =
(117+124) / 27 = 8,9; Sis rodiklis dabartiniu ekomnoiu klimatu atrodo labai palankus, o vos
prieS penkerius metus jis buvo dar palankesnisy.@&®ikéty pripazinti, kad tai yra labai
netinkamas rodiklj apskatiavimo metodas, téau panasu, kad Lietuvojeéma suderinto
modelio tokiems skaiavimams atlikti.

2.3.4 Metodirese gaiése klausiama, adéstytojy kaita uztikrina tinkam a programos
vykdyma. Tai aptariama Savianadiz suvestias 62 punkte, kuriame nurodoma, kad ,nuolatini
fakulteto a@stytojy kaita yra gana nedid€lir pazymima, kad ,per paskutinius penkerius metus
septyni @stytojai i&jo j pensij, du dstytojai mig, jdarbinti penki dstytojai“, taigi IS viso
déstytojy skatius sumagjo keturiais @stytojais. Savianalis suvestigje nepateikiama iSsami
duomem apie neseniai priimgtdarbuotoy kvalifikacija. Nenurodoma, ar jie turi profesm arba
praktines patirties ankstyvojo vailk ugdymo srityje. Nauji personalo nariai, zinomali ga
pastilyti naujy idéjy, metod; ir bady programai dstyti, t&iau hity geriausia, jeigu naujai

samdomi darbuotojai patl kelti profesires patirties ikimokyklinio ugdymo srityje lyg

2.3.5 D¢l to, ar auksStojo mokslo institucija sudaro glygas profesiniam dstytoju
tobuléjimui, kurio reikia programai vykdyti, Savianalizs suvestidss 53-55 punktuose
iSsamiai paaiSkinama, kokegairus akademinis darbas atliekamas institucijpgeikiami VK ir
per uzklasin veikla atlikty darhy, vykdyty kartu su kitais socialiniais dalininkaisjrantjvairiy
asociaciy, komitety, s3jungy, komisijy nariais ir kt., pavyzdziai. 60 punkte ir 3 beiehtekse
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taip pat pateikiama iSsami personalo judumo aéglimirodomi atvykstantys ir iSvykstantys
darbuotojai). Nors Sios srities atskirai nagtirpagal esamas metodologines gaires nereikia, i$
jos matyti tam tikras institucijos ryZtas ugdytveadarbuotojus bendradarbiaujant su; l$aliy
institucijomis. 63 punktas (ir 9 priedas) gerai padi tai, kiek darbuotej dalyvauja
seminaruose, stazuse, maig programose. 64 punkte taip pat iSsamiai aptariakao&kurios
priemores, kuriy imtasi kvalifikacijai tobulinti dalyvaujant kursse ir specialiuose renginiuose.
65 punkte pazymima, kad fakultetas iS dalies finajes tokp veikla, 90 proc. Sios programos
destytoju kasmet dalyvauja kvalifikacijoszkmo renginiuose. Siame punkte taip pat pdama,

kokios naudos duoda asmeninis ir tarpinstitucieisdradarbiavimas.

Savianalizs suvestidas 63 punkte padaryta bendra iSvada, kad ,visi sulijgt programa

dirbantys dstytojai tinkamai patobulino savo profesiwvalifikacija”.

2.3.6 D¢l déstytoju dalyvavimo mokslo (meno) veikloje, tiesiogiai sugisiose su vertinama
studijy programa Savianalizs suvestigje (66 punktas) nurodoma, kad Sio fakulte¢stgtojai
ne tik vykdo vieg konkretig studiy program, 67 punkte pazymima, kokiysgairius darbus turi
atlikti etatiniai darbuotojai pagal su jais sudasysutartis. Bl viename iS § punki tiesiogiali
neatsakomg klausimy dél mokslo (meno) veiklos, tiesiogiai susijusios sertinama studij
programa. IS 2 priede pataikluomen analizZs matyti, kad nors daugelis personalo watliko
tam tikrus mokslinius tyrimus su vertinama stydprograma tiesiogiai susijusioje srityje,
daugumai tai nebuvo pagriéanoksliniy interes sritis. Ekspext grup: pazymi, kad pastabose
(-Atsakymai“), kurias VK pateik gavusi Si Vertinimo iSvad projeks, VK iSreiSke
nepasitenkinirg dél to, kad ekspeut grupe daugiausia akcentavo mokslinius tyrimus ankstyvojo
ugdymo srityje, argumentuodama tuo, kad Lietuvajemokyklinis ugdymas klasifikacijose

néra iSskiriamas kaip atskira mokddisritis®. Ekspeni grupe su VK nuomone susipaZzino.

2.3.7 Stiprieji, silpnieji aspektai ir tobulinamosios priemores. Atsizvelgiantj pirmiau aptartus
IS Savianalizs suvestigs ir jos pried paimtus duomenis, stebina tai, kad Saviassliz
suvestigje kaip ,PranaSumas” pateikiama iSvada, kad ,dawgulstytojy yra kompetentingi,

turi daug patirties ikimokyklinio ugdymo srityje.”

Antras ,PranaSumas” (kadgyvendinant studij program dalyvauja dstytojai ir socialiniai

dalininkai i$ uzsienio“) yra tinkamas ir tam tikdlalimi pagistas duomenimis.

Gana sunkiai suprantamai iSverstame Saviatwlisuvestids tekste nurodomas vienas
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» Trakumas’, batent ,Priimtinas l@tiniausias reikalaujamas daktaro laipsarinciy déstytojy

skaiius".

Sialoma viena tobulinamoji priemoné“, batent Jdarbinti gabius jaunus édtytojus

motyvuojant juos doktoraftos studijomis®.

Eksperty grupe savo ruoztu mano, kad personglaukimoj judumo programas, seminarus,
personalo mawp programas, t.t. if personalo ugdymo programas lygis gaiiti bstiprusis
aspektas Taciau ekspent grupe nerimauja dl to, kad rera matyti, kad personalas nibk kitas
kalbas taip, kad gétly visapusiSkai naudotis rySsu tarptautiniais partneriais ir bendros veiklos
teikiama nauda. Ekspertgrupz mano, jog tai, kad tik nedidelis ikimokyktis pedagogikos
programy déstartiy déstytojy yra patys kvalifikuoti dstyti tokiu lygmeniu, yra silpnasis
aspektas. Eksperty grupe nerimauja dl to, kad tik keletas personalo naturi déstymo tokiu
lygmeniu patirties (yp& nesenos patirties). Ekspgergrupe su nerimu pazygjo, kad mazai
personalo nati (net ir tie, kurie pradig kvalifikacija jgijo ankstyvojo ugdymo srityje) ir toliau
domisi Sia sritimi ¢ studijuodami pagal magistrainbs arba doktorantos programas ar toliau

nagriredami mokslir¢je veikloje.

2.4 Materialieji iStekliai

2.4.1 D¢l studijoms skirty patalpu dydzio Savianalizs suvestigje (68 punktas) nurodoma,
kad iS viso studij programai (ir kitoms fakulteto studijprogramoms) ébstyti yra skirtos 22
auditorijos, kuny kelios yra specialiai pritaikytos pagal konkires reikalavimus, keliamus
auditorijoms, kuriose étoma muzika, menas ir technologijos, maisto gamoniechnologijos,
buitiné kultara. Kadangi 17 iS giauditoriy telpa po 30 studemt neaisSku, koél Savianalizs
suvestigje daroma tvirta iSvada, kad darbo viskatius auditorijose yra pakankamas, nors 69
punkte pazymima, kad studiprogramos grupes ,dazniausiai sudaro apie 30 styteéAr tai
tikrai reiSkia, kad bna atvey, kai i paskaiy atvyksta daugiau negu 30 studghtkas tada
daroma, kad tilpt papildomi studentai?

Savianalizs suvestigje (69 punktas) taip pat patikinama, kad grupesaljad per pus, nes 4
informacirems technologijoms ébtyti skirtose auditorijose yra 15 kompiuterizwatarbo viet,
darbo viety skatius kina pakankamas. Bet jeigu visos grsistudeni skatius kartais bna

didesnis negu 30, tada ir padalintoje gjakartais lana daugiau negu 15 studeghnt
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70 punkte raSoma apie tai, ar fakulteto bibliotelsbsitykloje, kurioje yra 40 viet viety
skatius yra pakankamas. 71 punkte nurodoma, kad tell@reompiuteny. 70 punkte taip pat
nurodoma, kad fizies kultiros uzstmimai (fizinis ugdymas, Sokiai ir metodika) vykstporto

sakje.

Po apsilankymo mokymgstaigoje ekspeytgrupe (kaip nurodytaivade) buvo labai sunerimusi
dél to, kiek patalg atroct taip, lyg priklausyi pragjusiam amziui. Ekspastgrupe tikrai mano,
kad fizinés patalpos vargu ar tinka Siam tikslui. Atskirosliéarijos yra netinkamos: vos kejet
o0 gal ir re vienos iS y, baty galimajvertinti kaip tinkamas é&bstyti 2013—-2014 m. aukstojo
mokslo studiy programai. Ekspartgrupe nustebimo tai, kaip noriai personalas ir studerggis

taikosi prie toki patalpy.

2.4.2 D¢l to, ar mokymo ir mokymosi jranga (laboratorijos, kompiuterinjranga, vartojimo
reikmenys)yra pakankama ir tinkama, Savianalizs suvestigje pateikiami duomenys apie jos
vietas, y jrengimy ir turima jvairiems tikslams skigt jrangs. Savianalizs suvestigje (72
punktas) nurodoma, kad kai kuriems programos datgka savarankiSkam darbui naudojamasi
virtualia mokymosi aplinka ,Moodle®. Ta@au eksperf grupei nepavyko gauti duomgns kuriy
buty matyti, kad VK supranta, kokiems tikslams IT sisés ity galima taikyti ikimokykliniu
lygmeniu, ir taip i$ dalies yraéttinkamos programigs jrangos ir kit priemoni trikumo.
Todél ekspery grupe su nerimu pazygjo, kad per ankstegrprogramos vertinim (2005—
2006 m.) jau atkretpdémes j § trakumg ir nurock, kad ,studentamsitina suteikti galimyb
jvairiose studi srityse irjvairiais lmidais naudotis informaciémis technologijomis (programine
jranga, vaizdo ir garsgrasais, t.t.)*. Peratvertinimg taip pat atkreiptaséhesysj tai, kad
.déstytojai turi praeiti specialius IRT naudojinjwairiais studij programos tikslais kursus*.
Sprendziant pagal Savianalez suvestia ir tai, kg ekspen grupe pastebjo per savo vizg
institucijoje, iS jokyy duomem néra matyti, kad @l Sios rekomendacijosiby buw imtasi kokiy
nors priemonj. Per susitikimus su studentais paétan kad jie jadia, jog jiems tiiksta darbo
pagaljvairiais ugdymo sistemas (pvz. Montessori, Waldogan.) patirties. Per apsilankymus
auditorijose eksperst grupe pastebjo kai kuriy nauj, specializuaj reikmeny, susijusy su
Siomis sistemomis. Taau tokiems reikmenims (arba sistemoms) gkaiditoriy néra, o turimy

reikmeny kiekis yra labai ribotas.

Savo pastabose (,Atsakymai®), kurias pategavusi 3 Vertinimo iSvadg projekt, VK atsak,
kad ,Sis teiginys neatitinka realg®’ (t. y. teiginys, kad ,Ekspeytgrupei nepavyko gauti
duomeny, IS kuriy baty matyti, kad VK supranta, kokiems tikslams IT sisés ity galima
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taikyti ikimokykliniu lygmeniu®). Ekspenj grupé susipazino su nauja papildoma VK pateikta
medziaga, ypa 3 ir 4 priedais. Tédau ekspext grups ragino daugiau ,pasidagt, kokiems
tikslams IT sistemas ity galima taikyti ikimokykliniu lygmeniu® (pavyzdziyiZaidimams,
robotikai, pasirengimo katp mokymuisi pratyboms, pagrindims matematigms gvokoms

pazinti ir t. t.). Tai ,Atsakymuose*” neaptarta.

2.4.3 D¢l studenty praktikos tvarkos tinkamumo 73 punkte pazymima, kad pasirasSyta daug
sutatiy dél ,edukacires, mokymo ir profesis veiklos praktikos”, pateikiami lopSejidarzely,
ikimokykliniy institucijy, taip pat specialjy poreikiy turintiems vaikams skigt institucijy

pavyzdziai.

Savianalizs suvestigje pabéziamas novatoriSkas daugelyjey Snstitucijy atliekamo darbo
pohidis ir nurodoma, kad ,atlikdami prakgkskirtingose, tinkamai pasirinktose institucijose
studentaijgyja praktires patirties; pasiekia visus su praktiniu mokymussijsisius studij
programos tikslus ir studjj rezultatus® (74 punktas). Tiau per diskusijas su studentais ir
absolventais ekspeartgrupe suzinojo, kad skirtingoje aplinkoje atlikti prakdi yra labai
nenorima. Pirma, i8stiniy studiy studentai jau dirba ir nesujaa galintys laisvai pereiti dirbfi
kitas institucijas.

Savianalizs suvestigje nepaaiSkinama, ar praktika yra skirstoma pagdiavairioje aplinkoje
sucktingunmg, taip pat nenurodoma, kaip praktiitiekantiems studentams Siuo mokymosi etapu
yra padedama, kaip jie stebimi ir (arba) vertindamhulteto darbuotej. Savianalizs suvestigje
nepaaiSkinama, ar yra politika, pagal kuuztikrinama, kad studentai tig atlikti praktika
skirtingose aplinkose, ir ar jiems yra leidziamaipakti likti vienoje aplinkoje vig praktiky
metu. Panasu, kad VK neturi jokios sistemos, kkatauti iS studentir (arba) kaip pagti tiems
studentams, jei jiems suteikiama galimeisti praktikos aplink, kad jieigyty platesg patirt.
Eksperty grups taip pat suzinojo, kad daugelis studenbori likti toje p&ioje aplinkoje, nes jau
pajsta vaikus, toél gali gretiau prisitaikyti. 93 punkte tik pazymima, kad ,Ppraktika

studentai konsultuojamy jpraktikos atlikimo vietoje”, bet nenurodoma, tiai gakty reiksti.

2.4.4 D¢l to, ar turimamokomosios medziagos (vadéliy, knygy, periodiniy leidiniy,
duomeny baziy) ir ar ji prieinama, 75 punkte pazymima, kad 2003 fkurta nauja centrin
VK biblioteka. Ta&iau iS 75-79 (imtinai) punit matyti, kad nors buvgsigyta nemazai
medziagos: ir fizias, ir elektronigs, su konkr&iomis studijj programomis susijusi medziaga
yra laikoma atitinkamo fakulteto bibliotekoje, tdtos programos studentai yra labai
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priklausomi nuo fakulteto bibliotekoje esawms medziagos.

80 punkte iSvardijama, kokios medziagos turi fagaltbiblioteka,jskaitant leidinius, kurie yra
specialiai skirti ikimokyklinio ugdymo pedagogiketudijy programai. Pateiktas Zurnagrasas,

6 lentetje iSvardijami tos srities vadéNai. Bibliotekos iStekly baz (6234 knygos ir 266
jvairas vadoxliai) reikia papildyti didesniu tarptauie medziagos kiekiu.

82 punkte nurodoma, kad per paskutinius metus &wstidijy programa dirbantis personalas
vykdydamas projektpareng ir iSleido keturias edukacines knygas lietuwiangly kalbomis su
prieSmokyklinio ugdymo pedagogika susijusiomis tems) o pasinaudojant Sio projek&sbmis

jsigyta nemazai nawSios srities bibliotekos iStekli(83 punktas).

Savo pastabosecldVertinimo iSvad; projekto VK atkreig démes, kad pagal ES finansupt
projekyy (,Taikomyjy moksly universiteto study prograny tarptautiSkumo didinimas"
(Nr. VPI-2.2-SMM-07-K-02-068)) jsigytos dar 152 knygos ir kad ,dalis knygra lietuviy

kalba, bet didesnioji dalis yra amngkalba“. Eksperf grupei dzZiugu Zinoti, kad iStekliai taip
papildyti, nors ji rado mazgrodymy, kad studentai savo moksliniuose tyrimuose ari$éora

darbuose ity naudog Sia medziag.

2.4.5 D¢l bendry stipriyju ir silpnuyjy materialyjy iStekliy aspekiy Savianalizs suvestigje

iISvardyti trys ,pranasumai;

4. Auditorijose yra sumontuota daugiabgtergs jranga, yra beviélinterneto prieiga;
5. Galimyk: stazuotis realiose darbo vietosgrairiose ikimokyklirese institucijose;
6. Visiems studentams, kurie to pageidauja, suteikiaieta bendrabutyje.

Eksperty grupess nuomone 1 punkte nurodyti dalykai tokioje stydgrogramoje tuity buti
jprasti, ¢l to ekspen grup: to nevertina kaip atskircstipriojo aspekto®. Tikrai verta pamisti,
kad per vizij ne syk keltas klausimas &l menky komunikacing priemoni;, nepakankamos
infrastrukiros, nepatikimo interneto rySio / WiFi.¢DSios priezasties eksperggrupei sunku
sutikti, kad VK Sioje srityje pasizymi kokiais noystipriaisiais aspektais”. Pavyzdziui, ekspert
grupe nemat, kad bent vienoje auditorijojethy jrengta interaktyvioji lenta. Eksperigrup
pazymi, kad po vizito VK pate&kpapildomos medziagos (,Atsakymai“) apie tai, ksgkdentai
naudojasi neSiojamaisiais kompiuteriais, pateiksamias WiFi naudojimo per tam #kr
laikotarg duomem lenteles ir informacijos apie tai, kaip instituciketina kelti ITirangos lyg
(pvz. &l interaktyvigjy lenty) ateityje. Ekspett grups susipazino su Siomis pastabomis ir taip
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pat pazymi, kad fakultetas turi Sviesos gtdluris yra aktyviai naudojamaReggio Emilia
edukacigje sistemoje.

Eksperty grupe nesutinka, kad 2 punkte nurodytas dalykas yrarssis aspektas”, nes mano,
jog bet kurioje ikimokyklits pedagogikos programoje nemazai laiko skiriamadgummai darbo
praktikai toje srityje.

Be to, nors 3 punkte nurodytas dalykas institugjghit suteikia patrauklumo, jiséra susi¢s su

studijy programa, toél eksperty grupe jo nekomentuoja.

Stebina tai, kad atsizvelgiantSavianalizs suvestias 75—-83 (imtinai) punktuose i&stytus
duomenis nurodytas tik vienas gkumas®, t.y. ,nepakankamas skaitymo iStekkiekis
bibliotekoje”. Tada nestebina palkita tobulinamoji priemoé ,pasinaudojant ES strukiniy
fondy [éSomis padidinti bibliotekos knygr spausdintini informacijos Saltinj skatiy*!

Remdamasi tuo, kaip pati supranséipriuosius ir silpnuosius aspektus ekspem grupe
dziaugiasi galdama pazyrti, kad pasiraSyta daug sutay dél ,edukacires, mokymo ir
profesires veiklos praktikos®, pateikiami lopseli darzely, ikimokykliniy institucijy, taip pat
specialyjy poreikyy turintiems vaikams skigtinstitucijy pavyzdziai. Kita vertus, ekspgrgrupei
dideli nerimg kélé turimy patalp kokyheé, akivaizdis infrastrukiiros — ir IT, ir kity priemonti,

galinciy packti studijuoti tam tikrus studij srities dalykus, — tikumai.

Apibendrindama eksperty grupé pazymi, jog yra labai sunerimusi @l fiziniy iSteklig ir
auditorij y apleistumo ir dél to, kad pamateé, jog programa vykdoma tokiomis pasenusiomis

priemonémis ir dar yra pripaz jstama, kad skaitymo iStekliai neatitinka reikalavimy.

2.5 Studiy procesas ir studeptvertinimas

2.5.1 Atsakantj klausinmy, ar priémimo reikalavimai yra tinkamai pagristi, Savianalizs
suvestikje (84 punktas) iSvardijamos taisyk| kuriomis vadovaujamasi priimant studentus, ir
pabgéziama, kad studemtpriemimo j studiy program sglygas ir tvarly apibgzé Lietuvos
aukstjy mokykly asociacija (LAMA BPO), jos taip pat yra nustatytogtuvos Respublikos
Svietimo ir mokslo ministerijogsakyme (Nr. V-1291, 2012 m. ruggjo 31 d. LR Svietimo ir
mokslo ministerijosjsakymas ,[@l geriausiai vidurinio ugdymo programbaigusijy eilés

sudarymo 2013 metais tvarkos apraso patvirtinink@dlangi tai pedagoginprograma, pagal
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Ministerijos reikalavimus nuo 2010 m. taip pat riamgas motyvacinis testas. Tie patys kriterijai
yra taikomi ir tais atvejais, kai studentai stpjalstyles finansuojamas vietas, ir tais, kai stpja

mokamas vietas.

Per susitikimus VK ekspertgrupei buvo patikinta, kad studiprogramos paklausa yra gera.
2012-2013 m. iS viso priimti 23 nuolatnir 28 iSestiniy studiy studentai. 2013-2014 m.
priimti 30 nuolating ir 32 iSestiniy studiy studentai. 1$istiniy studiy programos paklausa yra
didek, nes pagal te¢s aktus yra reikalaujama, kad dirbantieji ikimokikbe institucijose tuity
kvalifikacijg. Fakulteto dekannurod: ekspen grupei, kad nadami pritraukti daugiau student
ateityje jie tikisi pésti savo veild ir pirmiausia zvelgia Baltarusij, Lenkija, Latvijg ir kitas
vietas, kur veikia lietuviskos mokyklos. Jie mar@d tuéty kviesti tose Salyse Lietuvos
mokyklas baigusius studentus ir dar mano, kad progs ity galima rengti angl ir rusy

kalbomis.

Reikéty pazyneti, kad premimo j iStestines studijas reikalavimai nesiskiria nuo taikom
nuolatirems studijoms (Savianalig suvestia, p.29). Savianalis suvestidss 88 punkte
nurodoma, kaip programa yra vieSinama, siekiantrgukti daugiau studemt o 89 punkte
studeng skatiy. 90 punkte nurodoma, kad per paskutinius mefu®grana stojusiy studeng

konkursiniai balai pagejo.

2.5.2D¢l to, kaip studiju proceso organizavimas uztikrina tinkany programos déstyma ir
studijy rezultaty pasiekima, Savianalizs suvestids 103 punkte nurodoma, kad studij
rezultatai yra aiSkiai apibzti ir kad tai, kaip jie vertinami, sprendzia Akawie¢ valdyba. Kaip
nurodyta anks&au, 2.2.4 skyriuje & 7 priedo (,Studijy programos tikslai, kompetencija ir
studiyy rezultatai“), Siame priede yra skiltis, kuriojevagdijami visi dalykai, kuriuos naudojant,
kaip tvirtinama, pasiekianivairts tikslai, kompetencija ir studijrezultatai, téiau problema yra
ta, kad Sioje skiltyje pateikiamas labai formaluadiciniy teminiy sriciy sgrasSas ir yra labai
neaisku, kaip kuriuo nors konkie dalyku galima pasiekti studijrezultat;, su kuriais jis yra
siejamas. 103 punkte iSsamiau nepaaiSkinama, kagsproceso organizavimas uztikrina, kad
buty pasiekti studij rezultatai.

2.5.3 Dél to, kaip studentai skatinami dalyvauti moksliniuose tyrimuo®, meno veikloje ir
taikomuosiuose moksliniuose tyrimuose 92 punkte aiSkiai nurodoma, kad ,studgent
moksliniai tyrimai yra svarbiy profesires kompetencijos dalis; tédtokie jgudziai reikalingi
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per vig studiy laikotarg“. Siame punkte teigiama, kadgyvendindami projektus, rasydami
darbus, atlikdami lektoyi ir studijas prizirinéiy asmen duotas uzduotis studentai rengia
interviu, nuomogs apklausas, dalyvauja s¢glmuose ir pan.“, ir tvirtinama, kad ,baigiamojo
darbo raSymas ir jo rezultaanaliz puikiai uztikrina, kad Bty pasiekti su profesigimoksliniy

tyrimy veikla susi studiy rezultatai“.

Savianalizs suvestias 50 ir 51 punktuose taip pat p&ama baigiamojo darbo svarba ir tai,
kad ,baigiamojo darbo / projekto tema duyr atspina@ti pedagogo veiklos sfitkompetency ir

jvairias vaily gyvenimo ikimokyklirgje institucijoje sritis“. 111 punkte taip pat numoda, kad

.Baigiamyjy darhy temos koreliuoja su Edukologijos studijsritimi ir studiy
programos tikslais, taip pat su profegitiompetencij, kurios numatytos programos
rengimo standartuose ir susietos su atitinkama epnoé veikla, ugdymu ir

demonstravimu®.

Dar 111 punkte nurodoma, kad ,kiekviertpaigiamyjj darly sudaro privalomas mokslinis
tyrimas, kurio tikslas — ugdyti géfima atlikti taikomajj mokslin tyrima ir pasiekti atitinkamus
studijy tikslus, numatytus profesinio ugdymo standartuose*

2005 m. atlikto ir 2006 m. paskelbto Bendro stygiyogramos vertinimo santraukos 4 punkte
nurodoma, kad ,4. Fakultetui reikia: .....". diau pazvelgus 2006 m. galutias ataskaitos
originak (p. 7) matome, kag@vadinis sakinys yra toks ,4. Peiizéti baigiamyjy darhy vaidmeri
programoje. Fakultetui reikia: . Ekspgmrupe atidziai susipazino su baigiamaisiais darbais,
kurie jai buvo pateikti per vizit Ekspeny grupe rado labai mazai (arba visai neragimdymy,
kad VK haty atsizvelgusi Siag rekomendacy.

Uzuot kartojusi 2006 m. rekomendacij visa, kas buvo pasakyta tuo klausimu darbuatgja
pristatant preliminarias iSvadas Sio vizito pabggaekspenf grupe tik nurodo, kad #tina

nuodugniai periiréti baigiamyjy darhy strukiirg ir vaidmen, kaip buvo rekomenduota argkesu.

Ekspert; grupei abejonj sulelé tai, kad daugelio baigiagy darhy pavadinimai buvo tokie, kad
dél temos platumo ity gakje bati daktarinio mokslinio tyrimo dalyku. Ekspertgrupe
nerimauja, kad studentai gatjawia spaudim rasyti didelius mokslinius darbus, nors taran
realu atsizvelgiani laiko apribojimus ir galimybes. Ekspergrup: pastebjo, kad apskritai
Siuose darbuose mazai remiamasi uzsienio Saltinaisodo, kad studentai (ir gégusiai juos
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priziarintys arba y studijoms vadovaujantys darbuotojai) nemoka uisidalby, kad gatty
pasinaudoti didziuliais kitomis kalbomis paskellboksliny tyrimy Saltiniais. Tai didelis
trakumas ir buvo matyti, kad ir daugelis darbugtdy studeng rodo labai mazai iniciatyvos
pabandytijveikti kalbinius sunkumus. Ekspergrupe taip pat rado mazaiodymy, kad studentai
buvo jspeti dél etiniy klausimy, kuriy gali kilti, kai moksliniai tyrimai atliekami su ymais ir
(arba) pazeidziamais subjektais. Ekspeagtup: nerado nei vieno darbo, kuriamatilp aptarti
etikos sunkumai, kugimokslin tyrima atliekargiam asmeniui g&jo kilti, arba priemoas, kuriy
buvo imtasi su tuo susijusiai rizikaieikti (pavyzdziui, tai, kad gali greitai paa&kaptariamo
vaiko / Seimos tapatyh. Struktiriniu poziariu beveik visi baigiamieji darbai turi dideli
tratkumy. Buvo mazai matyti, kad tteme skyriuje bty iSsamiai ir nuodugniai analizuojami ir
aptariami moksliniu tyrimu nustatyti faktai. Visaavejais vietoj iSsamios analg ir rezultai
aptarimo skyriaus, kuris tétg bati, pateiktos ,ISvados”, kurias daugeliu atyejudaé vos
daugiau kaip vienas puslapis, o kai kuriuose lab&stu baliyvertintuose darbuose iSvadalis
nesuda¥ net vieno puslapio. Daugeliu atygfvad; ssrasSas, dazniausiai ne ilgesnis negu vienas
ar du puslapiai, buvo pateikiamas nesistengiant sisieti su literairos Saltiniais ar
pakomentuoti, kaip konkreé$ nustatyti faktai pago patvirtinti arba iSkelti klausim dél kity
asmemny atlikty moksling tyrimy. Studentai savo moksliniuose darbuose regis daugra
motyvuojami puslapi, 0 ne zodij skatiaus, to@dl daugelis puslapius uzpildo iliustracijomis,
diagramomis, grafikais.

Gavusi Vertinimo iSvagl projeky VK atsak (,Atsakymai®), kad Mokslinio darbo pagrindus
studijuojantys studentai yra supazindinami su moksgkyrimy etikos reikalavimais. Tai matyti
IS studiyy dalyko apraSo. Visi rengiant baigiaindarly atliekami moksliniai tyrimai vykdomi
pagal mokslini tyrimy etikos reikalavimus. Vienas i$ etikos reikalayipavyzdziy gakty bati
tai, kad atliekant mokslintyrimg jokia ugdymo institucija éra jvardijama, neatskleidziami

vardai, pavarés ir nededamos nuotraukos.

Eksperty grupe dékoja uz $ paaiskinim. Taliau eksperf grupe mano, kad etikos aspektai yra
daug platesni uz nurodytuosius, ypkai kalbama apie pazeidziamus subjektus ir jasitriu
klausimus ir kad kiekviename mokslinio tyrimo darb@éty bati skyrius, kuriame ity
atspincta, kaip buvo atsizvelgtavisus Siuos aspektus.

2.5.4D¢l student; galimybiy dalyvauti studenty judumo programose Savianalizs suvestias
jvade VK pazymi, kad yr@vairiy tarptauting (EURASHE, SPACE, ENPHE, AEC, VETNNET,
CDIO, ELIA, EAEC, Baltic Sea Network) ir valstybipiorganizacij bei asociacij (Ziniy
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ekonomikos forumo, INFOBALT, Prekybos ir amatimy, ,Comenius®) nat ir kad aktyviai
dalyvauja Europosgfungos programose: ,Life-long learning, , Tempugd\ordplus®.

Savianalizs suvestias 117 punkte ir 12 lentge nurodoma, kiek studendalyvauja judumo ir
mainy programose. Net jei judumas bus suprantamaSaaprasme (studewnt kurie lankosi
kity Saliy institucijose tam tiky laiko tarm), akivaizdu, kad Sioje veikloje dalyvaujang studeng
skatius yra labai mazas (3-8 proc.). 12 legjtelpateikti tik 2007, 2008 ir 2011 m. iSvykysi
studengy skatiai (tai reiSkia, kad 2009 arba 2010 né. vienas studentas neiSvyko), nurodoma,
kad 2011 m. iSvyko tik vienas studentas. 118 purdgtariami su judumo skatinimu sgsij

sunkumai.

Ikimokyklinio ugdymo pedagogikos programos studen2006—2009 m. aktyviai
dalyvavo ,Erasmus” main programoje; t&iau pasikeitus msy ekonominei aplinkai ir,
kaip nurodo studentai, iSkilus materialjrsunkuny (sudttinga derinti darb ir studijas)
studijuoti uzsienyje tampa sttthga. Vienas i$ dalyk kurj galima pamigti, yra studeng
pasitikejimo savo geBimais triikumas ir nepakankamos angkalbos Zinios (118
punktas).
Vis délto savianalizs suvestigje (118 punktas) aiSkiai nurodoma, kad ir toliagngiamasi
skatinti juduma, j § proceg jtraukiami Tarptautinj rySiy skyriaus atstovai, apie tai nemazai
informacijos paskelbta VK interneto svetgam 119 punkte pazymimos ,Erasmus® programos
teikiamos galimybs, bet pripajstama, kad pagal dabaistudiy program neatvyko studijuoti

né vienas uzsienio studentas.

Taip pat reikty pripazinti, kad VK deda tam tikras pastangas, &adtudiy programa tapg
tarptautiSkesh — vienas programos dalykas yrastbmas angl kalba. Tai ,Reflektyvioji
pedagogika“, kug désto dstytojas iS Belgijos Albert Jenssens (zr. 38 pank€adangi ekspeyt
grupé negatjo rasti daugrodymy, kad studentai atlikdami prakéikkimokyklinése institucijose
taikyty reflektyvigjg praktiky, abejotina, ar Sis programos dalykas duoda rppowveil. Dar
svarbiau, atsizvelgiant tai, kad studentai prastai moka andfaltg, — tai pripaistama 118
punkte, — ekspaytgrup: abejoja, ar studemiangly kalbos zinios yra pakankamos, kad jiecgal
pritaikyti per § programos dalykpristatomus principus ir prakgk

Gavusi & Vertinimo iSvad projeky VK pateik kai kuriy pastaly dél ,Reflektyviosios
pedagogikos” kurso. Savianalgzsuvestias 38 punkte ,Reflektyviosios pedagogikos* programa
pristatyta kaip vienas iS iSskirtinilkimokyklinio ugdymo pedagogikos studijprogramos
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dalyky. Ekspeny grupe nustebo iS VK ,Atsakym“ suzinojusi, kad tai neprivaloma programa,
kurig ,studijuoja tie studentai, kuyi angly kalbos zinios yra pakankamos, kad jie égal
dalyvauti paskaitose“. Nei Savianaiz suvestigje, nei ,Atsakymuose“ nenurodoma, kiek
studeng lanko § neprivaloma programos dalyk taip pat nepaaiskinta, kaip visi kiti Sios
programos nepasirigkstudentai yra parengiami refleksijai. Jeigu eksp@rup: klaidingai
suprato Sios programos wetada galbt Savianalizs suvestias 38 punktas yra neteisingas.

2.5.5 D¢l VK teikiamos akademinés pagalbos ir socialigs paramos lygio Savianalizs
suvestis 93 punkte nurodoma, kad studentams teikiama akaéesocialireé ir psichologire
pagalba. 96 punkte pazymima, kad ,per pirmus méiekviena akademin grupe iSrenka
studend, atstovausiapt grupes interesams sprendziant akademines, socialinekitas
problemas*, bet kad studenatstovylés pageidavimu antrais ir tfi@ais metais Sias atstovavimo
funkcijas atlieka iSrinktas gbtytojas mentorius®. jSklausimy iSkélus per vizito metu su
studentais ir darbuotojais vykusius susitikimugypanta, kad studentams iS tiesokiu bidu
atstovauja personalo narys. Ekspegrupss nuomone ity geriau, jei studentams atstowaut

vienas i$ péy studend.

Savianalizs suvestigie (93 punktas)akademine pagalba vadinamaséstytojy ir student
bendradarbiavimas ir konsultavimasis. Tokios ko@asijbs gali lati tiesiogines arba nuotoliés.
IS 2010 m. fakulteto atliktos apklausos matyti, k6,92 proc. apklauststudeng nurodo, kad
déstytojai su jais bendradarbiauja ir juos konsukwej pastu bei kitaisidais®. Keista, kad Kiti

30 proc. studentsu Siuo teiginiu nesutiko.

Aptariant akademitgs pagalbos klausignverta pamigti, kad 113 punkte nurodoma, kagki
sunkumy kyla mazesnius stojamuosius balus turintiems igapaSh program studijuoti
pradedantiems studentams; daugelispptenkaj valstylés finansuojamas i&tiniy studiy
vietas. 113 punkte nurodoma, kad Siems studentaikiarna papildoma akadengipagalba.

D¢l pagalbos karjeros klausimais 16 punkte paZzymima, kad Karjeros centras stengiasi
informuoti studentus apie ,praktkir darbo paiesSk karjeros planavim [ir] padét; darbo
rinkoje”. VK absolventai gali rasti informacijos i@psidarbinimo galimybes VK Karjeros centre,
taip pat internete. 95 punkte iSsamiau aptariam&ag per pedagogés praktikos uzgmimus

yra diskutuojama apietBimas karjeros galimybes, kaip fakultetas bendraujaarbuotojais ir
kitais socialiniais dalininkais, kad daugiau sutinapie karjeros galimybes, taip pat aptariamos
tokiy galimybu aktyvesnio vieSinimo studentams ir absolventasigsios.
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D¢l psichologines pagalbosSavianalizs suvestias 96 punkte nurodoma, kad veikia special

pagalbos telefonu linija, tokipagalla teikia Kolegijos bendruomeéa nariai.

D¢l pagalbosstudentams dalyvaujant meno ir sporto veikloje Savianalizs suvestias 17
punkte paminimas Fizés kultiros ir sporto centro darbas fize kultiros, sporto, sveiko
gyvenimo ldo propagavimo tiek studentams, tiekstytojams srityje. 96 punkte iSsamiau
aptariama pagalba ir skatinamosios prieésprtaikomos sportés ir kitos kultirinés veiklos,
pavyzdZiui, meno, rankdarhimuzikos srityse. Siame punkte taip pat paZymikaal, ,studeni
neformaliosios veiklos pasiekimai yra skatinamiSaiereiSkiama administracijos pka ir, jei

jmanoma, finansiniais apdovanojimais”.

D¢l finansinés paramosSavianalizs suvestias 97 punkte pateikiama kai kyrduomen apie
institucijos stipendij fondy, apie nuostatasétl paskatining arba vienkartinj stipendijy ir
iSmoky sumy, iISmokejimo terminy ir salygy. 98 punkte pazymima per valségbfinansuojamas
stipendiy programas teikiama parama. 99 punkte nurodomdybass parama, kuri gali i
teikiama finansinj nepritekly turintiems studentams. 100 punkte pateikiami duorseapie
studiyy paskolas, kurios kaip valst® remiamos paskolos nuo 2012-2013 m. teikiamos
studentams,jstojusiems | valstyles nefinansuojamas vietas; pagal flygas finansini
nepritekly turintys studentai gali kreiptiscbddotacijos pragyvenimo iSlaidoms padengti, siudij

paskolos arba studijuZsienyje.

D¢l student su negalia Savianalig suvestias 101 punkte pateikiami duomenys apreansine

paramg studentams su negalia

Studentai su negalia (kyridarbingumas yra 45 proc. arba mazesnis arbay kuri
nggalumo laipsnis yra aukStas arba vidutinis) kasnesd gauna param savo
specialiesiems poreikiams patenkinti (180 LTL pemes); tie, kurie moka uz savo
studijas, taip pat viensemesty gauna fiksuoto dydzio kompensac{@l16 LTL); nuo
2011 m. pagal ES projekt,Studijy prieinamumo uztikrinimas specigliy poreikiy
turintiems studentams® papildanvienkartiny stipendijy sumy galima padidinti (520
LTL). Minéta parama skiriama specigli poreikiy turintiems studentams informaésm

ir fizinés aplinkos pritaikymui.

Pagalbataip patprieinama klausos sutrikimy turintiems studentams 94 punkte pazymima,
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kad ,Fakultetas sudaralggas mokytis klausos sutrikinturintiems arba sunkiai girdintiems
studentams* ir kad ,Lietuvi kalbos gest studiy programos studentai arba Vilniaus apskrities

gest) kalbos centro vetjai padeda studentams su klausos sutrikimgssydiy procese”.

91 ir 114 punktuose bei juos papildase 7, 9 ir 10 lentése ir 12 priede aptariamas programos
nebaigusl studeng skatius ir priezastys; nurodomos stugdipebaigimo priezastys — tai
finansiniai jsipareigojimai, pasirengimo tokioms studijoms stokebtyvacijos stoka ir t. t. 115
punkte pazymima, kad ,nuo 2009 nivedus studij finansavim ,krepSelio principu” ir nuo

2010 m. — motyvacijos tesstojantiems studentams, ,iSkritimo*” rodiklis pdsteai sumagjo.”

Nagrinedama iskritimo priezastis ekspgmgrupe sunerimo dl to, kad nepamigtas akademinis
neadekvatumas arba netinkamumas pasirinktai pjaifeBer susitikimus su darbuotojais ir kitais
asmenimis paaisio, kad student ,sukirtimo® kuriuo nors etapu tradicijosera, ctl to eksper
grupei kilo klausimas, ar akademiniai ir profesirgandartai, kurj reikalaujama laikytis kitose

Europos Salyse, yra taikomi VK.

Atsizvelgdama Savianalizs suvestigje nurodyt pagalbos lygekspent grups stebisi, kad tiek
daug student (93 punkte nurodyta, kad 30 proc.) nebaigia studij

2.5.6 Tai, arstudenty vertinimo sistema yra aiski, adekvati ir vieSa aptariama Savianalig
suvestigs 103 ir paskesniuose punktuose. Pagrindiniai niexd metodai yra nurodyti 104
punkte, tai — ,egzaminai, raSytiniai testai arbajgktai; tarpinis vertinimas: zigipatikrinimas
rastu arba zodziu, testai, seminarai, rasto dapoaitatymai, praktiés uzduotys studij metu ir
savarankiSkos uzduotys“j galutin jvertinimg jeina ,pug uzdu@iy, atspindidiy per
studijuojama dalyks jgytus praktiniusjgadzius ir gebjimus (praktinij pavyzdzy analiz,
problemy sprendimas, veiksgnstrategija ir pan.)“.

Studentai swertinimo kriterijais supazindinami kiekvieno semestro pradzioje, jip taat
nurodomi dalyko programoje. 105 punkte taip paypdama, kad konkreét vertinimo kriterijai
pristatomi kiekvieno dalyko &@tymo pradzioje, prieS atliekant kon&re uzduof studiy
laikotarpiu dar kag primenami.

D¢l studentams teikiamo giZztamojo rySio 106 ir 108 punktuose iSsamiai aptariamgtgmojo
rysio teikimo VK tvarka,skaitant formg ir periodiSkum (106 punktas), veiksmingummantis
priemoni; pagal pateiktus atsiliepimus (107 punktas) irKkaip jie prisideda prie darbo kokss
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gerinimo ir student motyvacijos didinimo (108 punktas). 109 punkte ypaima, kad
griztamasis rysys yra dvikryptis ir kad lygiai tai@ifx studenf gauti atsiliepimai, lektog gauti

atsiliepimai padeda keltiedtymo kokylg ir tuo paiu gerinti bendrus rezultatus.

Nemazai aptariamdsaigiamyjuy darby vertinimas. Savianaligs suvestigje (110 punktas ir 13
priedas) nurodoma, kad gertinimg priziari ,,Aukstos kvalifikacijos komisija“, kuri analizya
kiekvierg baigiamyjj darky. Ekspent grupei abejonj kelia tai, kad visi baigiamieji darbai nuolat
jvertinami aukstais balais, mazesnis balas negekada nebuvo skirtas — tai matyti iS 13 priede
pateikto grafiko. Akivaizdu, kad egzistuoja tamréi& antrinis vertinimas, tai ekspengyrupe
sveikina. Savo pastabose, kurias pategavusi 33 Vertinimo iSvad projeky VK praso
atsizvelgtij tai, kad ,studentams, kuwridarbasjvertinamas mazesniu balu negu 5, neleidziama
ginti savo darbo, tad vertinimo skiltyje rera Zemesnio balo uz 5. Kiekvienais metais 2—-3 Sios
studiy programos studentams neleidziama gintis savoydaiksperty grupe dékoja uz $

paaiskinim, nes jis Savianalés suvestigje nebuvo pateiktas.

IS Savianalizs suvestids ne visada aiSku, ar baigiamasis darbas, api¢ Kkalbama yra
.pedagogikos studj baigiamasis darbas” (uz kwskiriami 3 kreditai), ar ,profesinio bakalauro
baigiamasis darbas® (uz Kuskiriami 9 kreditai), ar omenyje turimi ahiepohbidziy darbai;
ekspery grup: rekomenduoja apsvarstyti galimybkalbant apie pedagogdis praktikos
baigianyjj darly vartoti kitol§ pavadinim (pavyzdziui, ,Profesinio darbportfolio®).

D¢l taikomo kity programos aspekt vertinimo modelio, studi programos praktikai
(Savianalizs suvestias 39 punktas) skiriami 34 kreditai (Pazigtipraktika: 4 kreditai;
Mokomoiji praktika: 6 kreditai ir Profestnpraktika: 24 kreditai). Vis @to neaisSku, ar praktikai
tradiciSkai yra taikoma tokio paties lygio prigta ir tikrinimas, kaip baigiamajam darbui.
Savianalizs suvestigje triksta duomen apie tai, koks vertinimo tiwas yra taikomas (kaip
studentai yra vertinami, kas juos vertina, kaiprdajie yra lankomi, kaip ilgai prigrimi, kaip
uztikrinama, kad skirting stel@étojy ir skirtingoje aplinkoje ir apskritai visoje Lietoje
atliekami vertinimai atitikj tuos péius standartus). Gali i, kad VK laikosi labai

kompleksisko, sisteminio pa#io j § vertinimg ir jo standartizavirg, tatiau tai nebuvo aprasyta.

Siuos klausimus nagdjant per susitikimus su darbuotojais, studentaissolventais ir
socialiniais partneriais, ekspergrupei paais§o, kad Sis vertinimas yra nepakankamai grieztas,
kad mokytojai praktikos atlikimo vietose yra menkarengiami arba visai nerengiami atlikti
savo vertinimo funkcij, kadjvairiose situacijosgyairiy institucijos darbuotaj taikomi metodai
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yra skirtingi ir kad apskritai tiksta Sios programos dalies vertinimo standartizavfpalyg. su
2.2.3 skyriumi). Pavyzdziui, per susitikinsu darbdaviais / absolventais ekspenup: nustag,
kad pus jy dirba praktikos kuratoriais. Viena iSySkuratoriy ikimokyklinio ugdymojstaigoje
dirbo vos dvejus metus, kai buvo papraSyta priimtiertinti VK studentus. Ji nebuvo niekaip
apmokyta, iSskyrus tai, kad ikimokykés institucijos vadovas jai patéiknokymo program ir

vertinimo priemon ir papras imtis prieziiros ir vertinimo pareig

D¢l pirmiau pateikto pavyzdzio (kai kuratoriumi dirbik dvejy mety patirg turintis asmuo) VK,
gavusi Vertinimo iSvagl projeky, pateik pastabas (,Atsakymai“), kuriose nutod,mes
manome, kad pamétas atvejis buvo iSimtis“. Toliau paaiskinta, ka@kultetas neturi teis
kiStis j kitos institucijos vidaus tvagkar nuostatus, nesatent ikimokykliné institucija skiria
mentorius...”. Ekspeyt grupz mano, kad VK, kaip akredituojanti institucija, yvésapusiskai
atsakinga uz kiekvien akademinio vertinimo aspektir uz to proceso kokys kontrot.
Eksperty grupe net ik nesutinka su tuo, kad ,fakultetas neturi tésskistisj kitos institucijos
vidaus tvarlg ar nuostatus®, bet ir mano, kad fakulteto ir YJKreiga ir prievolé yra uztikrinti,
kad visiems, kas vertina VK studentugitip taikomi grieZiausi standartai — tai turi galioti
visiems mentoriamsyjapmokymui ir standartams, kurjie laikosi. D&l Sio aspekto ekspert

grupei malonu pazyati, kad mentony mokymai rengiami kiekvienais metais.

Eksperty grupe labai nusivyt tuo, kadj vertinimg ir profesinio laipsnio, kurgavusieji tampa
aukktojais, galigiais dirbti ne tik Europos gfungos, bet ir kitose valstybe, suteikim
Zvelgiama taip atsainiai. Kaip jau buvo pagt& didziausi nerimg ekspen grupei suklé tai,
kad didet dalis balo skiriama uz atlikto darbo apragyataskaitoje ir vies atlikty uzdu@iy
pristatyny, o ne uz faktinpraktin darky.

2.5.7 D¢l to, ar daugumos absolvenj profesiné veikla atitinka programos vykdytoju
lukestius, 121 punkte pazymima, kad ,daugiau kaip 70 pramiadiniy partnery atstow
(Svietimo instituciy vadow) yra visiSkai patenkinti VK rengiammspecialisi studiy kokybe ir
mielai jdarbing; Sio VK fakulteto absolventus, jei jiemdikty specialisi”. Per susitikimus su
darbuotojais ir socialiniais partneriais ekspegrupe surinkto S nuomor patvirtinargiy
jrodymy. Taip pat buvo pazyaa (122 punktas), kad programos absolventai gamestagr
susiranda datp(per vienus arba dvejus metus), daugelis absajvamtodo, kad buvo priimii
darky IS pat pradij, dar atliekant praktik 13 lentetje parodyta, kad absolvenisidarbinimo

rodikliai per paskutinius metus kilo, 2012 m. suédaek maziau negu 90 proc.
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126 punkte nurodyta, kad apie 10 procywdsolveni tesia savo studijas universitetuose, apie
6 proc. susiranda dagluzsienyje. Bent 12 proc. dirba kitose srityse niggjo kvalifikacija.

2.5.8 D¢l stipriyjy ir silpnyjuy aspekiy Savianalizs suvestigje nurodomi du ,pranasumai,

bitent:

e |kimokyklinio ugdymo studiy program renkasi motyvuoti studentai (reikia iSlaikyti
motyvacijos tesf).
e Sukurta paramos studentams sistema.

Eksperty grupg mano, kad pirmame punkte nurodytas dalykastyubati jprastas tokiai
programai, todl jo nedeéty priskirti prie stiprijjy aspeki. Ekspeny grupe jsitikimo, kad yra
sukurta paramos studentafvairiose srityse sistema irgldto pripadsta antgja sritj, nurodyg
kaip stiprusis aspektas. Ekspedrupe tikrai sutinka, kad vienintelis Savianal& suvestigje
nurodytas ,tikumas“ (t.y. ,silpnasis aspektas)afent ,Nepakankamas studijprogramos
tarptautiSkumo didinimas*) iS tigjy yra esminis itkumas, darantis Zaprogramai ir dstytojy,

ir programy pasirinkusi studeng poziriu.

D¢l vieninteks pasiilytos , Tobulinamosios priema@s* (bitent ,jgyvendinti projeki ,Vilniaus
kolegijos / Taikongjy moksly universiteto Pedagogikos fakulteto styditarptautiSkumo
didinimas*) ekspert grup: norty matyti gra® konkretiy priemoni;, kuriy fakultetas

jsipareigoja imtis pats uzuot ¢ksis, kad Sie klausimai bus iSegti projektu.

Eksperty grupes nuomonestiprusis Sios programosspektasyra vieyy paklausos lygis tokiu
metu, kai daugelio konkuruojéiy prograny paklausa labai sumgn. Per vizit institucijoje (ir
pastabosed Siy Vertinimo iSvad projekto) VK pateik Sig lentekb:

Metai Nuolatinés IStestinés
studijos studijos
2007 33 36
2008 62 40
2009 70 41
2010 33 25
2011 30 26
2012 24 28
2013 30 32
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VK pabrzia, kad , Taikonajy moksl; universiteto ikimokyklinio ugdymo studijprograma yra
populiari Lietuvoje ir kad tai vienintélprograma, kurioje vykdomi studenpriémimo planai.
Taip pat 92,73 proc. absolvenper paskutinius akademinius metus arba per meiustytij
baigimo surado dagh daugumaj pagal specialy. Jie nurodo, kad ,2013 m. Svietimo ir
mokslo ministerija Svietimo ir mokymo srities gris&yré 155 valstybs finansuojamas vietas.
IS jy 79 valstylds finansuojamos vietos, t.y. 51 proc.yigedagogikos studjjviety, skirtos
Taikomyjy moksly universitetui“. Remdamiesi tuo jie tvirtina, kasie skatiai rodo, jog studij
programa ir joggyvendinimas yra aukstos kokygir atitinka Europos kvalifikaayj sandaros 6
lygi“. Ekspert; grups nesutinka, kad programos populiarumas yra tinkaknidsrijus kokybei

arba programos vietai Europos kvalifikacgandaroje paggti.

Dar vienasstiprusis aspektasyra jvairios paramos priemeés, kurios prieinamos programos

studentams.

Atsizvelgdamg Savianalizs suvestigje nurodys paramos lygekspen grupe stebisi, kad tiek
daug student (93 punkte nurodyta, kad 30 proc.) nebaigia studij

Nemazus programasipnuosius aspektusatspindi baigiangjy darly pavadinimai ir strukira.
Siuo aspektu negauta duomerkad ity buws atliktas 2006 m. rekomenduotas nuodugnus
perziiréjimas, baigiamjy darly kokybe ir strukiira neatitinka to lygio, kuriotiiy galima tikétis

IS moksliny darhy, uz kuriuos suteikiamas laipsnis.

Ekspert; grupei nerim kélé tai, kad nagrigjant priezastis, & kuriy studentai palieka program
nepamiitas akademinis neadekvatumas arba netinkamumaging&si profesijai. Per
susitikimus su éstytojais ir kitais asmenimis paaég, kad student ,sukirtimo® kuriuo nors
etapu tradicijos éra. Dél to ekspen grupei kilo klausim, ar akademinj ir profesiniy standau,

kuriy reikalaujama kitose Europos Salyse, VK yra laikema

Eksperty grupei kelia abejonitai, kad visi baigiamieji darbai nuolatertinami aukstais balais,

mazesnis balas negu 5 niekada nebuvo skirtas.

D¢l praktikos daugiausia abejanekspeni grupei suklé tai, kad dided dalis balo skiriama uz

atlikto darbo apraSymataskaitoje ir viespristatym, o ne uz faktinpraktin darky.
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2.6 Programos vadyba

2.6.1D¢l to, aratsakomybe uz sprendimus ir programosjgyvendinimo stelésery yra aiskiali

paskirstyta, Savianalizs suvestias 132 punkte nurodoma, kad ,atsako®sg/paskirstymas VK
laikantis subsidiarumo principo uZztikrina veiksminig racionai; studiy prograny valdymg”.

Toliau Siame punkte nurodoma, kad ,taisyktlel studijy prograny rengimo,jgyvendinimo ir
tobulinimo, dokumentai (VK kokys vadovas PA 07 ,Studij prograny valdymas*) ir
nuoseklus y taikymas leidzia uztikrintijvairiy valdymo lygmen saveika“. 145 punkte
pazymima, kad studjj programos éktytojai mano, jog ,atsakomybuz studij programos

jgyvendinimo kokyb yra paskirstyta tinkamai*“.

Ekspert; grupes nuomongdomu, kad 132 punkte pangétas subsidiarumas, juolab, kad ekspert
grupe surinkojrodymy, kad centria VK administracija per menkai dalyvauja Sioje progoje.
136 punkte pazyata dekano ir prodekano atsakomylkspeny grupei susidarjspadis, kad
program valdyti yra palikta dekanui ir fakultetui, ir notsks sprendimas gali atrodyti pggas,
jei vadovaujamasi subsidiarumo principu, tai kiiaskcijas atliekatiy asmen neatleidzia nuo
atsakomybs visapusiai vykdyti su pagalba fakultetui susgsssavo funkcijas. Nematyti, kad
buty stengiamasi reikSmingai investugtpatalpas, infrastruiita ar remti & program. Be to
prieSingai tam, kas paraSyta antroje pirmiau paigilcitatoje, ekspestgrupe surinko duomeuy,
kad apie VK kokybs vadow yra labai menkai zinoma. Negauta ppkiuomen, kad VK
kokybés valdymo skyrius kokiu norsildu prisictjo prie Savianaligs proceso arba p&o jj
vykdyti. Kokybés valdymo skyrius visoje Savianal& suvestigje pamiretas tik § vierg kartg.
Nors 141, 147 ir 157 punktuose aptariami dalyka gusig su centralizuotomis kokys
vadybos VK gerinimo sistemomis, ekspegrup negavo joki duomen, iS kuriy bty matyti,
kad Sis jsipareigojimas paglo patobulinti fakulteto sistemas. VK cengimdministracija,
kokybés vadovas arba kokyb skyrius nererig jokiy mokymy Savianalizs suvestias
rengjams. [l Siy priezagiy nestebino 133 punkte pateiktas teiginys, kad ,jpagris
igyvendinantis skyrius®, atsakingas uz kokyb steldsery, vertinimg ir analiz yra
Pedagogikos / Psichologijos katedra. 133 ir paskese punktuose iSvardijamos su Siuo darbu
susijusios uzduotys, o 135 punkte nurodoma, kachigetis studij kokybés tyrimo iSvadomis,
yra numatomos priemeés studijj programos kokybei uztikrinti* ir pazymima, kad Jp@iai yra

nuolat diegiami ir tvirtinami VK Rektoriausakymais®.

Eksperty grupz mano, kad VK centrih administracija, kokyés vadovas ir kokys valdymo
skyrius turi labiau padi fakulteto darbuotojams, kurie jau dabar steridiasti kokybés kultirg.
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2.6.2 Savianalizs suvestigje pabgéziama, kadinformacija ir duomenys apie programos
jgyvendinimg yra reguliariai renkami ir analizuojami . 148 punkte konstatuojama, kad
savianaliz yra svarbiausia vidaus kokgb uztikrinimo sistemos dalis. Tuo tarpu 149 punkte
nurodoma, kad ,kiekviena veiklos sritis yra apgilama pagal tam tikrus veiklos kriterijus ir
rodiklius® ir pazymima, kad ,savianabzatliekama kiekvienu lygmeniu:éstytojy, katedros,
fakulteto, skyriaus ir VK“. Sis darbas atliekamassiet ,siekiant nuolat gerinti kokyb 149
punkte atitinkami procesai aprasomi iSsamiaél. IRimokyklinio ugdymo pedagogikos studij

programos Savianakg suvestias 150 punkte nurodoma, kad

Kasmet renkami ir analizuojami duomenys apie sttidgrdéstytojy judumg. studeng
skakius pokytis, jstojusyy studeng skatius, pazanga ir pasiekimai, absolugnt
jsidarbinimas, fakultetoédtytojy profesiniai pasiekimai, taikony moksly plétojimas,
realieji iStekliai, parama studentams, rySiai satlwos ir uzsienio partneriais. Visi Sie
duomenys pateikiami, lyginami ir vertinami fakutiat kolegijos metiase ataskaitose.
Visi fakulteto absolvent kontaktiniai duomenys yra saugomi, palaikomi reagas
dalykiniai rySiai. Stebima, kaip absolvenigaitvirtina darbo rinkoje, kaip klostosy j
karjera.

2.6.3D¢él to, arvidaus ir iSorinio programos vertinimo rezultatai yra haudojami programai
tobulinti Savianalizs suvestidss 9 punkte nurodoma, kad ViKlieg: kokybés uztikrinimo
sistemy, remdamasi Europos aukstojo mokslo kalsyuztikrinimo nuostatomis ir gamis
(ENG, angl.Standards and Guidelines for Quality AssurancengEuropean Higher Education
Ared). Tatiau, kaip jau miata 2.5.3 skyriuje, ekspargrup: gavo labai mazai duomenkad VK
buty jgyvendinusi Bendro studijprogramos vertinimo, atlikto 2005 m. ir paskell2@06 m.,
rekomendacijas. Jeigu VKity tai padariusi, ekspertgrupe jsitikinty, kad programa dabar
veikia daug aukstesniu kokgblygmeniu.

Savianalizs suvestias 137 punkte pazymima, kad Pedagogikos fakultettaud kokybs

uztikrinimo sistema yra neatskiriama VK kolégouztikrinimo sistemos dalis.

Savianalizs suvestias 138 punkte pabtiama, kiekjvairiy vertinimy yra atliekama kasmet
siekiant gerinti kokyb. 146 punkte pazymimas Stugprogramos komitetui tenkantis vaidmuo,
kad jis ,analizuoja informacij apie studiy programa ir jos jgyvendinimy, jos silpnuosius

aspektus, teikia pagdymus cl jy pasalinimo ir studij programos atnaujinimo®. Remiantis
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Savianalizs suvestine (146 punktas) tai garantuoja ,veiksmidgmiteto nany ir déstytojy,
atsaking uz dstomojo dalyko turifj studiy metodus, metodin medziag, dalyko studiy

rezultatus, tarpusavio jgtamjj ryg"“.

2.6.4D¢l to, kiekj vertinimo ir tobulinimo procesus yra jtraukiami socialiniai dalininkai , 92
punkte pazymima, kiek VK studenatlieka savo apklausas stugiokybés srityje. Savianalis
suvestigs 13 punkte pazymima, kad studemiteresams atstovauja VK Studenaryba, kuri
juridiSkai yra nepriklausoma. Studgntaryba deleguoja vignnaj j VK valdybg ir astuonis
studentus Akademirg taryly (jie sudaro 25 proc. Akadends tarybos naw). Studentai taip pat
sialo, kaip gerinti ir tobulinti studij program ir savo pagilymams aptarti susitinka su dekanu.
Savianalizs suvestigje (31 punktas) nurodoma, kad socialiniai dalinimeguliariai dalyvauja
katedros susitikimuose. \(jpirma, socialiniai partneriai dalyvauja vertingmaktika, dalyvauja
baigiamyjy darhy vertinime. 139 punkte iSsamiai aptariami atitinkapmocesai, vadinami
.reguliaria studiy programos steisena“; perg ir retrospektyviai, ir perspektyviai atsizvelgiama

] studend, déstytojy, socialiniy partnen pastabas ir nuomen

Socialiny partneny vaidmuo ir funkcijos bendradarbiaujant su fakuitat teikiant jam
rekomendacijagvairiais klausimais, daugiausialdprogramos tobulinimo, aptarti Savian&kz
suvestigs 152 ir 153 punktuose (taip pat 14 priede, kurigaeikiami labaidomis apklausos

rezultatai).

2.6.5 D¢l to, ar vidaus kokybés uztikrinimo priemonés yra veiksmingos ir efektyvios
Savianalizs suvestias 154, 155, 156 ir 157 punktuose pazyminubsgtos sistemos duomenims
rinkti, analizuoti, platinti ir skleisti. 158 purkipazymima, kaip Si informacija yra naudojama ir
programai tobulinti, ir stengiantis VK suteikti Kaurencinio pranaSumo rinkoje. Pagrindiniai
rodikliai, naudojami kitiems fakulteto veikloglsningumo aspektams vertinti, yra iSvardyti 159
punkte (kai kurie y Savianalizs suvestigje jau mireti ir kiekybiSkai apibézti kituose

punktuose), Siame punkte nedaromayakvad; dél iSvardyiy rodikliy.

2.6.6 D¢l stipriyju aspeky, Savianalizs suvestigje kaip ,pranasumasjvardijama tai, kad
veikia vidaus kokybs uztikrinimo sistema, kurioje aiSkiavardyti atsakingi asmenys ir
dalyvauja visi socialiniai dalininkai. Ekspegrgrupe mano, kad visa tai yraabna programai,
kuri, kaip teigiama, yra grindziama ESG, ir nemakad tai yra ypatingas ,pranasumas”, kaip

tvirtina Savianalizs suvestias rengjai.
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Savianalizs suvestias rengjai nuroct vienintel ,silpnaji aspekg” (,tr tkumg®), batent tai,
kad ,vidaus komunikacin sistema neatitinka ugdymo proceso dinamikos”. EHRgpgrup:
visiSkai sutinka su Siuo vertinimu ir, kaip jau ad¢ Siy iSvad; jZangoje, mano, kad silpnos VK
komunikacires ir IT sistemos tikrai trukdo veiksmingaisiyti Sig program. D¢l Sios prieZasties
ekspeny grups neturi joky priekaisty dél siilomos , Tobulinamosios priemés®, susijusios su

vidaus komunikaciés sistemos tikumy Salinimu.

Eksperty grupz mano, kadstiprusis VK aspektas yra tai, kad kasmet atliekanmjvairias

vertinimai kokybei gerinti.

Eksperty grupe visiSkai sutinka su vidiniu vertinimu, kad Komuadires ir IT sistemosilpnieji

aspektaitrukdo VK veiksmingai vykdyti §i programa.

[ll. REKOMENDACIJOS

1. Ekspeni grupe labai rekomenduoja VK centrinei administracijai iadovams sutvarkyti
esamas patalpas ir padaryti jas tinkamas, kad Kalegpkty toliau dbstyti pedagogikos

programas.

2. Ekspen grup: rekomenduoja VK centrinei administracijai, kokys vadovui ir kokybs

valdymo skyriui daugiau pat fakulteto darbuotojams, kurie stengiasi kurtkibés kultira.

3. Ekspeni grupe reikalauja atlikti nuodugn programos per#réjima, kad Si programa by
pertvarkyta ir tapf tokia studij programa, kurioje svarbiausias ankstyvosios vadkys

pedagogikos studjjdalykas lity vaikas.

4. Ekspernj grupe rekomenduoja apsvarstyti galimyp Siai programai suteikti tinkamesir
pozityvesmn pavadinima, pavyzdZziui, ,Ankstyvosios vaikyss ugdymo ir aukimo pedagogika®,
»+Ankstyvosios vaikysis pedagogika“ arba ,,Ugdymo ankstyvaisiais metagagegika“.

5. Ekspeni grups rekomenduoja aisSkiau apibizti tiksling grupe (0—7 mety amziaus vaikai), bei

aplinka, kuriai pedagogai rengiami (ikimokyklinio ir prim®kyklinio ugdymo).

6. Ekspeni grup: rekomenduoja skatinti VK darbuotojus labiau vieSinti savo mokagls

tyrimus pedagogikos ir ankstyvojo vaikigdymo srityse ir duoti juos savo studentams aétyv
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naudoti.

7. Ekspeni grup rekomenduoja fakultetui iSsamiai periréti baigiamyjy darhy vaidmer
programoje, atsizvelgiantjy strukiirg, studiy gilumg, ugdomus mokslimi tyrimy jgadzius ir
profesijos, kurid absolventai rengiaggyti, poreikius. Reikty aiSkiau ir grieZiau susitelktij
mokslinius tyrimus, daugiauéthesio skirti mokslini tyrimy temoms ir iSvag, paremg tyrimo
rezultatais, formulavimui — ar nustatyti faktaitaka kity asmen atliktus darbus, ar yra jiems
prieSingi. Taip pat daugiauénhesio reikia skirti mokslimi tyrimy etikos klausimams, kai Sie

tyrimai yra susi su jaunais arba pazeidziamais subjektais.

8. Eksperni grup labai rekomenduojais esnés perziiréti praktikos viey programoje, ypajos
vertinimg, Kolegijos praktikos vaday ir mentoryy vaidmen ja vertinant, aplinkos, kurioje
konkrefis studentai atsidurigyairow; standartai, kug reikalaujama ir vertinimas (naudojant
visus galimus balus) turitlti standartizuoti ir galioti visokiai aplinkai, vems priziirintiems ir

kuruojantiems darbuotojams.

IV. SANTRAUKA

Pagrindiniai teigiami ir neigiami kiekvienos progras vertinimo srities aspektai ir pagrinekn

studijy programos kokys gerinimo rekomendacijos.

2.1 Programos tikslai ir studijy rezultatai

Eksperty grupz mano, kad metinis programos vertinimas, agaliz tikslinimas yra labai
sveikintinas ir yra yp& pozityvus Sios programosispektas Ji pritaria tam vaidmeniui, kuris

Siame procese tenka studentams ir socialiniamsidiaiims.

Eksperty grups stipriuoju aspektu laiko VK ir kity ikimokyklinio ugdymo pedagogikos
programy vykdytojy rySius, ypé jdiegt abipusio kvalifikaciy pripazinimo tvark, suteikiagia
tam tikrg studeng judumo tarp programgalimyte.

Eksperty grupe pazymi tai, kaip VK stengi patenkinti regiono poreikiugskaitant kalbines
mazumas, ir tikisi, kad institucija Siose srityfdiau darys pazangir tai bus pripajgstama jos

stipriuoju aspektu.
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D¢l neigiamyg su programos tikslais ir stugijrezultatais susijugi aspekiy, ekspen grupss
nerimg kelia su tikslais, uzdaviniais ir rezultatais gusi didek painiava; ji nemano, kad
programoje daugiausiaémhesio skiriama studjj rezultatams: nei turinio, nei programos

déstymo, nei programos vertinimo prasme.

2.2 Programos sandara

Eksperty grupgg mano, jog yra sunkygvardyti tikrai stiprius Sios programos stugdifurinio
aspektus ir apskritai ekspergrupei didel nerimg kelia nustatyti silpnieji aspektai. Wirma,
jai nerimy kelia tai, kad Si programa orientugtturinj ir nepakankamai orientuoiavaika, o taip
turéty buti programoje, kuri sukurta siekiant patenkinti nfakyklinio ugdymo pedagag
poreikius. Ekspett grupz mano, kad daugelis studligriciy (pavyzdziui, ,Filosofijosjvadas®,
»YAntropologijos jvadas”) parengti ne specialiai Siai programai adasyti taip, kad atitikj

ikimokyklinio ugdymo pedagagporeikius.

Eksperty grupes labai daugeliu atveju jt&kino tai, kad taikomomis vertinimo priemémis

pakankamai tikslgivertinama, kaip studentas parodo, ar pasieknatomus studjjrezultatus.

Eksperty grupei didel nerimg kelia tai, kad didel profesinio laipsnio dallemia praktikos
aprasymas, 0 ne pati profesimpraktika ir kad vertinant tiek daugémesio skiriama
ataskaitai / pristatymui, o ne profesanpraktikos kokybei. Ekspeartgrupz mano, kad student
mokymasis praktikos metu iy bati jvairesnis tiek aplinkos, tiek) jkaip aukétojy mokymosi

bei patirties pofiriais.

Programos turinys, sandara, stydijezultatai ir y vertinimo hidas bei nepakankamas
standartizavimas seélké ekspeny grupes abejoni, ar S program pagal Europos kvalifikaajj

sandag galima priskirti prie 6 lygio.

2.3 Personalas
Eksperty grupts nuomone personalg@raukimo j judumo programas, seminarus, personalo

mainus, t. t. ir personalo ugdymo programas lygssyiprusis aspektas

Eksperty grupei nerim kelia tai, kad personalas regis nemoka uZsienibykiek, kad gaity
visapusiSkai naudotis rygisu tarptautiniais partneriais ir bendros veiklekiama nauda.
Eksperty grupge mano, jog tai, kad tik nedideikimokyklinés pedagogikos prograndéstartiy
déstytojy dalis yra patys kvalifikuoti @tyti tokiu lygmeniu, yra silpnasis aspektas Ekspert
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grupé nerimauja dl to, kad tik keletas personalo natiuri déstymo tokiu lygmeniu patirties
(yp& nesenos patirties). Ekspegrupe su nerimu pazygjo, kad mazai personalo narfnet ir
tie, kurie pradin kvalifikacija jgijo ankstyvojo ugdymo srityje) ir toliau domisiaSsritimi jg
studijuodami pagal magistrambs arba doktorantos programas ar toliau nagrdami

mokslirgje veikloje.

2.4 Materialieji iStekliai

Eksperty grupe dZiaugiasi galdama pazymti, kad pasiraSyta daug sutar dél ,edukacires,
mokymo ir profesias veiklos praktikos*, pateikiami lopSglidarzeli, ikimokykliniy institucijy,
taip pat specialjy poreikiy turintiems vaikams skitinstitucijy pavyzdziai.

Kita vertus, ekspegt grupei didgl nerimg kélé turimy patalp kokybké, akivaizdis
infrastruktiros — ir IT, ir kity priemony, galintiy packti studijuoti tam tikrus studi srities
dalykus, — tikumai.

Eksperty grupe pazymi, jog yra labai susipinusi &l fiziniy iStekliy ir auditoriy apleistumo, é
to, kad programaddtoma tokiomis pasenusiomis priendons ir dar pripaistama, jog istekliai
neatitinka reikalavim. IS esms eksperf grupe susidat nuomor, kad tokiais ribotais ir
pasenusiais iStekliais programos kokybiskatgti namanoma.

2.5 Studijy procesas ir studeng vertinimas
Eksperty grupes nuomonestiprusis Sios programosspektasyra viety paklausos lygis tokiu
metu, kai daugelio konkuruojéim prograny paklausa labai sumgp. Dar vienasstiprusis

aspektasyrajvairios paramos priemeés, kurios prieinamos programos studentams.

Atsizvelgdama Savianalizs suvestigje nurodyg jvairia pagalla, ekspen grups stebisi, kad
tiek daug student (93 punkte nurodyta, kad 30 proc.) nebaigia studl dalies tai gali i

susig su kitais veiksniais, pavyzdziui, menkais iStaklia programos kokybe).

Eksperty grupei nerim kélé tai, kad nagrigjant priezastis, & kuriy studentai palieka program
nepamigtas akademinis neadekvatumas arba netinkamumaging&si profesijai. Per
susitikimus su éktytojais ir kitais asmenimis paaé§t, kad student ,sukirtimo® kuriuo nors
etapu tradicijos éra. Del to ekspen grupei kilo klausin, ar akademinj ir profesini; standani,

kuriy reikalaujama kitose Europos Salyse, VK yra laikema
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Nemazus programos silpnuosius aspektus atspindiabajjy darhy pavadinimai ir struKira.
Siuo aspektu nematyti, kadith buws atliktas per ankstes8006 m. vertinim rekomenduotas
nuodugnusy perziiréjimas, darly kokybké ir strukiira neatitinka to lygio, kurio ity galima

tikétis iS mokslinyy darhy, uz kuriuos suteikiamas laipsnis, ygalygio.

Eksperty grupei kelia abejonitai, kad visi baigiamieji darbai nuolatertinami aukstais balais,

mazesnis balas negu 5 niekada nebuvo skirtas.

D¢l praktikos daugiausia abejanekspeny grupei suklé¢ tai, kad dided dalis balo skiriama uz
atlikto darbo apraSymataskaitoje ir vieg pristatymy, o ne uz faktip praktin darlky. Eksperg

grup: mano, kad toki praktika reikia iS esnas keisti.

2.6 Programos vadyba
Eksperty grups sutinka, kad stiprusis VK aspektas yra tai, kadnkat atliekamijvairas

vertinimai kokybei gerinti.

Eksperty grupe visiSkai sutinka su vidiniu vertinimu, kad Komuadtires ir IT sistemosilpnieji
aspektaitrukdo VK vykdyti Sg prograna.

Eksperty grupz mano, kad VK centrih administracija, kokyés vadovas ir kokys valdymo
skyrius turi labiau padi fakulteto darbuotojams, kurie jau dabar steridiasti kokybés kultirg.
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V. APIBENDRINAMASIS IVERTINIMAS

Vilniaus kolegijos studij programalkimokyklinio ugdymo pedagogikg@valstybinis kodas —
653X11003) vertinama neigiamai.

Eil. Vertinimo sritis Srities
jvertinimas,
Nr. balais*
1. Programos tikslai ir numatomi studiezultatai 2
2. Programos sandara 1
3. Personalas 2
4. Materialieji iStekliai 1
5. Studij eiga ir jos vertinimas 2
6. Programos vadyba 2
IS viso: 10

* 1 - Nepatenkinamai (yra esminirikumy, kuriuos tiitina pasalinti)
2 - Patenkinamai (tenkina minimalius reikalavimgskia tobulinti)
3 - Gerai (sistemisSkai glojama sritis, turi savitbruozy)

4 - Labai gerai (sritis yra iSskirti

89
Studijy kokyhkes vertinimo centras





